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In 19?2 Larry A* Marris and Matcia Klnmiel compilad For the Reading 
Teacheri 4n Anao t atad . IiideK to -"^Eleaancaxy English 1924-1970. Ihelr work 
rep res ari ted the c^operatlvs effort of a latfge tiumbar of people and Che ERIC 
Clearliishouse& on Reading and the Teaching of Er^glish, 

The ptemmt index is Intended to serve as a companion voluTne to the earlier 

ittdax, / Far Teachers .of Heading s Abstracts f dr '^EleTOfentary EngllshyLangtiage ; 

— - - — . . _ _ - - - - 

Arts^'- 1970-1976 presenta abstracts df 445 descriptive and research reports 
that ahould be of value to* professionals /Concemed i&ilth xeading Instruction, 
Since Elementary EnMllsh became LaBRuage Arts Im September ^ 1975, articles 
publlstied before Sfipteinber* 1975, appeaired in Elementary English , 4r£icles 
published on or after Siptember^ 1^75,^ appeared in language Arts ^ 

i 

Coraplettng the liideK ^sg a task no sraall magnitude, Nancy ^Galen'' was 
espaclally talented in the many a^eas In which ^he provided assistance- The 
following advanced gradyate stude_iita at Northern Illinois Unlvexsity provided 
help by vricingj editings ahd/or classifying the entries that appear in this 
IndeKi Paul Baker /Anita Braun^. Judy Cassanij Shaxon Gartori, Ca^ol Petersen 5 
Arlene Romaneck, Paula SchoenEelder, antf Patricia .tSkrlba* . , 

: ' Although I assume ultlinate responsibility for the final product / all those 
-who assisted as the pcoject moved from an idea to comple'tioii deserve special 
thanks and 'recognition. I have alv^ays possesaed a deep respect and adfitiration , 
for my students; these abstracts offer concffete evidence that they deserve that 
tespact: md admiration p ' 

> ' ^ = ' Jerry L, JohtiSj Compiler 

\; i - ■ 

; . ■ . % " " . ' ■ . • .. ' ■ , - ■ V - .'• 



• ' ' • H'Qw to-_ps_e This Index, •, 

THe T^e of Contetits provides the pd'int of departure for Ibcatlng 

abstracts that ate of inceresc' to. professionals in. reading. Becaiise the 

index is intanded to serve teffichara, resffiarchers, and studeats of reading, 

, , - ■ ■ ■ / ' 

sevecal aids are Included, 

■ Since the articles afe group ad by categoty, alt prof ess lonals can easily 
locate those Iteffls of potantlal incerast. Cross referencin| makes it 
possible to find ralsliBd arClcles easily. ReaearaTiers can locate .articles 
that are priinarilf research and sunsiiaries, or critiques d£ re^jeaxch, since 
they are parked. with a (*) after' the aunber of the article , Articles ; 
that include bibliographies of children's books are indicated with a (B) 

following the abstracts i _ „.. 

In addicloii to tlie abstracted .articles appearing in this index, there are 
two regular features of Elementary English/Langu aga Arts which nay be of 
Interest to reading prpfessionals. Ele mantarv En fflish/Langiiaga Arts has . 
published a number of reviews of" the research in the elementary language 
arts. These research reviews o written by William 

were under the sponsorship of the CoMSlttee on Research of the XJational 
Council of Teachers o! English. Intereated professionals are directed to 
the following issuesi April, 1971; February, 1973; May, 19731 
November/December, 19 73; Hovemhcr/December, 1974; January., 1976; and 
Noveinber/December, 1976. 

Another, regular feature of potential interest is the "Instructional 
.Materlals'^coluInn, which first appeared in Volume SOC 1973) . , These 
articJies, written by Julie McAlplne, Stephanie C. Sulliyah, and/or L, Jean 
Yotki provide annotations of recently published insjructlotial matertals ' 
Intended'for use wtth> elementary level jinguage arts or. reading classes. , 
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IhB organizatioii arid presentation at the abstracts- fihould' make the: index 

highly usable to a divers a group of professionals who seek to' Improve 

reading instruction, whetliBr by pursuing better classrooTfi practice, writing 

articles or researcli papers^ or conductltig needed research, 
• * ' ' ' , -- ' ■ 
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SECTION II THE FADING PEOCESS 
Theory and Overview 



General 



1* BETTS, iEitmett Albert, "Readliig! Lfnguis tic Guide Lines * " SHSept," 

1974), 829-^831. . ' ' ■ h . 

Offersl twenty linguistic guidelines for reading instruction, 

2* DOWNING, Johnt "The Reading Initrucfton Register,'- '53(Oct. 1976)^ 
^62-766, 780. J ' 

Suggests that all children pass through a period of cognitive confusion in 
learning to read and that the special language used ^o talk aboiit reading, 
the reading instruction register » requires the rediscovery of the . = 

llnguistid: concepts which led to the Invention' of alphabetic writiiig* 
Burvtiys research pertinent to these concepts . Concludes^that the language^ 
(sxpeirience Epproachcan help children become aware of the linguistic unjts 
they ' use in speaking and listenings 

a* GUTpECHT, Bruce A* "How Do You Teach Reading?" SO(Jan. 1973), 77-80, 
Describes several 'practices used in reading and language arts instruction 
whl'ch are not based on a spund theory of the reading process* 

4, 'MtotN, William J.* and ShandSs Frances, '^tearnlng to Read: A 
,11 Conceptual Mpdel," SOCSept* 1973), 881-883, . . 

'Presents a conceptual model of the relationships among. code breaking^ 
(ciomprehenslonj arid verbal language within the process of learning to read. 
; \The model consists of nine stages,' eKperiential background , verbal 
jglanguage, visual-^symbollc dlscriniltiationi transference , word 
jl identification, integration, coinprehenslon, reaptlons and evaluattqn, 

5. / MILLERj John W* "Linguistics and Comprehension," SlCSept, 1974), 
/ ; ' 853=854,. 85^. . / \ , ^ - , . - ■ 

Contends that critical reading can be tajught through the .appl^atlon of 
' some granunatipal restrictions,, 

6* PIKULSKI, ' johh J* "Linguistics Applied to Reading Instruction." 1 
53 UAprJil976), 373-377, 384. • ' \ ^ j 

Explores some l| of the' ^offimonly agreed— upon^ linguistic generalisations thatl 
have implications for classroom readlng,*lnstruetion. Reviews llngiilstlc 
coricepts,;related to word recognition, oral reading, comprehension,, 
evaluation of^ riiading, and dialect* ' 

7,' SEYMOUR, Dorothy: "Linguists on English Usage and Reading," 47(Mar, 
0 |.970), 388-|91. | . . , 

Sugglista that some linguistic theories^are nbt applicable to . the class-- 

room^ situation, iiRecommehds' that^hat linguists theorize about laaguage, 
*,**sho:uld continue tip be subjected to close scrutiny by classroom teachersi 

Twrj issues where .inconsistencies^ are evident Include dictionary content' 

an& methods of reading .instruction, 



9. 



VEATCHj Jeannette* '.'Key Words and Piagatian Concepts i A Suggestlori*". 

49 (Oct-. 19 72), 823-825. \ ; 
If Piaget^s theory that^ chlldrerf"^%^DVe through sehgori'-inotor and. = . 
pre-operafcional s.tages to the conc'^ete operational stage of thoToiigh 
understanding is correct ^ then a sifliilar kind of development must take 
place as 
skills of 

of beginning reading instruction use lang^uage other than the children-s 
own. 



chlldrtn learn^ to read, and wtdte* Current procedures for devaloplngH;he 
li^racy inay ,te non--developniantal because a inajority of programs' 



"Oracy and Reading * 



si'CNov./Dec, 



1974), 



WILKINSONj Andrew^* 

1102=1109,/". , I \^^^ V 

Discusses this importance of oral language iri develbp4^i liter3^.cy* Gives 
exampieL^f' patterns of* orgaiiJ.2aMoti an4 constraint i^^childreTi 's langua'ge, 
Stresses'^i^the need for children t^. read bookf that^ interest 'thenis that use 
words children understand, and tfot- contain ^^elU-JM-med'^Ts 



See Also: 50^ 51 , 
Lariguage-Based/Psvcho li nguls tic Thaorlea 
10 



COHN, Marvin, "the Ryder's Rudder," 49(Mar^^9v2) ^ 369'-371,- | r 
"Reader -s rudder" is aA phrase cotned by Cohn t^^escrlie an internal 
attribute within a child which determlnei whether or not rereading; 
will be atteinpted. This "rudder*' consists ^^of two criteria: (^) ' 
criteria of content— decisions about whether the author ^ s ov^rall^ purpose 
' and- meaning are being understoodi and (2) .^criteria of form — expectations 
about the internal characteristics of what is being readi A gop/i reader 
■ learns to apply these criteria and thuff will reread to clarify the meaning 
' of a pass^e* But there are many pupils whose comprehension ability .and 
narrow interests suggest that they do not use these criteria, Jponcludes" 
that reading ability would Improve If teachers consciously proTrpted 
sensitivity to the criteria of content and 'form, ^ ' . 

11. DAVIS, David C. "Code Systema Found' in Initial Riding Materialsf A ^■ 

TaKonomy." 49(Jan. 1972), 27-32, i! r j ^ . 

Identifies code systems used in coimiunlcktlon, in reading instructional 
texts, and in supplementary material. Classifies these code siys terns Intoi 
(1) graphic codes, «C2) Idea.codeSs (3) %fprd codes^ (4) alphabetical codes, 
and (5) electronetic codes* i] ' ;| 4 

12. IJ^S, Robert. "Oral Language and Learning to ^Read," . 50(Sep1;,: 1973) ^ | 

■ 929-934*- V- ■ ^ l/^ ' :r'\ 

Outlines four principles based on the knOTledge of ways in- 
which oral language is -mastered^by^ children *^.-...Con tends 
principles should be used in guiding reading instruction, j 

13. FILLION, Bryanti Smith, Franki and Swainp , Merrill, ^ "Language r Basics 

for Language Teachersf Towards A Set of Universal Considarations," 

"^"^^^ " 5^^^ : i : Jr ; 

Supports the position that there are a setj of universal principles that 
' should guide all teachers Involved with language learning, .Twenty such 
principles are presented and described, The statements are organized : 
according to th^ee sub-headingsi the nature of language, .language 



learnings Md language in school • 



0 



14. FOX, Sharon E. "Freeing Language in the CLaBW^wJ' 53CSept. 1976), 
612-616. 

' . Argues that the insights into language acquired through rcisdarching and 
'developing psycholingulscic theories should serve as a 'basis to explore ^ . ^ 
ways In which teachers can encourage^ enhance j amd expand the acquisitfori* ; 
of language skills. Suggests ^providing rich language data by read i^|^ aloud ^ 

' to children and providing opportunities for practice through sharing books ^ 
role flaying 5 puppat^Js and dramati|£s* ' ^ 

- 15. GOODJmN, KenneCh S, "Orthography in\a TheDry of Reading InstruJtlon*" 

49 (Dec. 1972), 1254^1261. \ ■/ \ - 

Examinea orthosraphy. In relation to a\^mber o£ aspects about reading and 
considers two questions i (1) how ^"is orthography used .in reading? and (2) 
What other kinds of decisions must coriSWntly be played against those^^/ 
' involving orthography? Emphasizes the fact that meaning must hot be^ 

separated from the written coda.^-be«uie the code has no eKlstence or use 
apart from meaning. \ 

'-^ Ib^ QmmPsSt Kenneth S. ^'Effective Teachers Reading Know Language and 

. ^ Children^' 5l(S^pt, |1974) , 823^828. ' - - 

, Regards learnisig to ir^d as a process based on a chlld^s or&l language . 
. , respurceH. Questions programs that- diviae reading into a nunfter of 

' - "^^sequentlal skills « ' \ / 

17. GOVE, llary K.^"?sycholitvguistlcs and the Reading Teacher." 53(Mar, 

' 'l97|6), 326=-328. ^ - ,i / ■ . , ; . . 

Comments that most psychollnguli tic, theories focus on 'the skilled reader 
and thai! few modelB atteii^t to/ explain how children learn to read. 
Contend^i that pBycholinguistlc models can easily .be adapted to give ^ 
.teachers Insiihts into ways of making beginning reading instructioi; more 
appropriate for students.; / ^ . 

1 ^ ■ ' "■ ■ i ■. / ■■ ^ ' ' " ^ 

!':. 18. GukDERSON, boris V. V'New D^yelopmencs ln:^ the teaching Reading. 

h ' ' 50 (Jari. 1973), 17^21, 148, ■ ' ^.'.^ - 

-Suggests that many so^camed new developments in the teaching of reading 
- ' are oJjd methods carried out fin a different way . . Contends that the current 
emphasis on language and its relationship to reading is a significant 
devel^pTiient, '\ - . ' * . 

19. HdDGEsL Richard E* //'Theoretical Frameworks of English Orthography," 
49 (Nov* 1972)1 1089^1097, 1105, ' 
Maintains that thea^rles of English orthography are related to general 
1 theof:ies about language^ Understanding the linguistic bases of different 
theoretlcai constructs of our writing system is important for 
■ contemporary - research of and assertlOTS a^ 



20, 



HOSKISSON, K£rine|h. '*The|^Many Facets of Assisted Realing. " 52(Mar. 

^1975) 312=^315* r ' 

Contends that' rJaaing Inyoiies the discovery of signlftcant differences, in 
vlstml'cdnfigurflCions. This knowledge can not be taught, but muaC be. 
acqiitred through" trial and error flxperiences similar to the way, in which 
chdjidren -learnf to talk. Teachers can, assist childrenvby providing _^ 
Inf^onnation, ^feedback,;' unk encouragement. Reconiraends "assisted reariiiig 
tPGhnigues f or teachtirs and parents, 



ERIC 



"KIRKTDt; Caftle Masley. "NCTE/ERIC' Reporti Language Acquisitiori -and 

Developmant: So^e implications for the Classroom/' 48(Maf* 1971), 
406-412. 

Cbntends that new undersCandinBS of lirrguage devalopment and acquisition 
will necessitate changes lii attitudas toward children iind the ways in jwhich 
all aspects of language a^feL%taught. AbstractR ERIC documents related^ tb 
the following areas of la^uage acquisition and developtnent: research on 
language development, iripllcations for understanding the reading process g 
and implications for selecting text material. 

>MJ4STR0M5 jean^j""?sycholinguis tics and Readin£j' 52CMar. 1975), ' - 

316-319. ^ ^ I 
Suggests that an intrinsic goal of reading is the acquisition o£ meaning* 
Contends that k^wledge of psycholinguiEtics ^ the combination of psychQlogy 
and linguistlCBn(eaB%iitlally tranf ormational-generative granmiar) ^ is 
essential ^for understanding fluent readfhg* . 

MOTR, Hughes. "^"Lin^uis tic Factors Related to Style 'and Meaning in Written 

Language.*' 47CFeb. 1970) , 215-222. 
Studies Bhe growing evldance that there is a significant relationship 
betwe^ or^sl language patterns that children bring to the reading 
eKperf^nce and the language found in reading rfiaterial. Recomniends a closer 
examination of this relationship in terms of more effective reading 
instruction^ . instructionai materials ^ and Individual reading achievement^. 

PEARSON^ P. David, "A PsycholinguistiQ^Model of Reading,"^ 53(Mar. 1976)5 

309-314.; ^ ' ^ ' / 

Contends that the laniuage-based models of the reading pro/tiss are useful-^ 
fotf understanding how children learn to read and can be practical fqr the 
claasroom. teacher* Suggests fou^^ays in which understanding 
linguistic m^els can benefit classroom teachers^^ (1) to categorize 



languag&^H^ffts instructional activitiesV (2) to!?evaluate instructional 
activities; (3) to analyze reading dlAbility cases; and (4) to study 
errors made in oral reading. ■ 

KUPLRYj William H,. "ERIC/RCS Report: Language Development and Beginning 

Reading Instruction.-" 52(Mar. 1975), 403-^403* 
Discusses the. importance of the child's language . development In determining 
beginning reading instruction. Suggests that forcing children to road the 
"language of thr school" can be a direct attack on the child's language and 
thinking abilitifij.i mnd^ that this can, have overwheimingly negative effects , 
on the child, ^ .~ 

SHAPIRO, Lewis* Anastaslow, Nicholas* and [loban,' Dennis, "Thts Mature ^ea^d 
as an 'Educated Gue^ser. ' " 49(Mar. 1972) ,^418-^421* ^ '\ 

Describes a study designed to test the h.ypothesis that mature reading is a 
process of Selectively sampling semantic and syntactLc cues and arriving at 
a reasonable reading based on the information provided iy those cues. The 
data generated by the experiment Indicatej. that syntax as we 
Is an external guide to successful reading. ^ ' 

SHUMAN^> R. Baird. ^*Are n4fictent ReaHers Born or Created?" - 50(Jan, - 19 73) ^ 

22-26/48, ' y \ ^ " 

' Contends that deficient readers can be created when primaiy teachers vit?w 
reading as the unlocking of words rather than the uniocking of meaning.^ 



28. * ^ STOODT^ Barbara D. "The Relationship Between Understanding Graniniat 

Conjunctions and Reading Comprehension." 49(Apr* 1972), 502--50 
Explains' a study in which the following hypotheses were accepced^ ^ ( 
there is a significant correlation between a subject's ability to id 
the relationships that conjunctions signal and his/her reading 
comprehensioni (2) there is a significant dlffereiica ia^ the dlffical 
variouB conjunctions; and (3) there is a significant relatioaship be 
understanding conjunctions and demographic variables of sax, socloec 
Level, and intelligence* = 

29. TOVEY^ Duane R. "The Psycholinguiscic Guessing Game/'^ 53(Nar,* 197« 

.: Maintains chat psycholinguists have generated tnany theories of LangL 
learning, but the theories have not influenced the way^tn which most 
chrlldren are taught to read* Encourages reading ceachers Co uttll^i 
dafinition of reading which implies a coinprehensive decoding stratei 
Discusses ways in which the Impleinentatlon of this definition can he 
children learn to read by using their linguistic abilities* 

30. * VOGEL, Susan A* I and McGrady, Harold J. "Recognition of Melody Pat 

Good and Poor Readers." 52CMar, 1975), 414-418, 
Reports a research study to determine the degree to which avareriess 
internaliEation'' of intonation pat '.erns are an integral part of 
psytholinguistic competence^ 

See Also: ^ 390. 
Principles of instruction 

31 DENBY Robert V. "NCTE/ERIC Report! A Refetfince Shelf on CurricuLi 
for the Language Arts 47CMar. 1970), 4A0-449, 

Abstracts ERIC documents which relate to the foUowing aspects of. tY 
language arts curriculum^ theories, suggestions for educaclonal 
objectives s assessment of trends ^ and descriptions of guides* 

32. GUNDERSON, Bernice V, "Readingi To Dare^Is Co Do." 53(Apr. 1976)5 
Argues that reading teachers are being controlled by waterials . Beg 
factors ^'wliich emerge repeatedly as central to^ becomitig succeBsful i 
helping children learn' to read" i language-communication, iiiterest^n 
tion, success-self^concepts teacher eKpectation^ TiiatertalSj gMde ar 
walls, and the reading package. Concludes that average chlldr^ti car 
the "basics" by January in grade one. From that point on, inore mp\ 
should be placed on the joy of reading. ■ 

33. mCK, Ed. "On the Couch." 49(Feb . 1972) , 202-204, 

Contends that the teaching of reading has been dominatedby statists 
curriculum development. 

34. NASHp Pat N. "Read Much, But Mot Too Many Books; 'SlCtoy 1974), 6? 

730. ' ' 

Criticizes school treading programs that insist on the child reading 
Immediately and assume that if a child doea not Imr^ to read he/she 
not learn. Recommendations are presented for soiying the problems c 
I reading*domlnated curricula.; 



.35.* PLTRVES, Alan ^C.^ "Research in tlie Teaching^ of L±terature'l"\_;52XApr . -1975) , 

: _ 463^466'. * ?\, ■ ' ^ . ^^r-. ^-r. ^ ^- ; - 

Reports the findirigs of tw iresearch projects concerning res*ponse to, 
- - licera-ture, Stre^sas Chat t^lch^rs ^should spend more time looking at and' , 
li&tenlng to theiir stu^ants as ttiey read and talk about what: they 

■ ■ t^ . . • ^ .. ; ■ " 5/?. . ■ ' ■ ... p!'.: . ■ 

36. 'EAOS, .Thomas A.^ "'DrllL Mb^^ Skill Me, but , Please Let Ma^Read.'*'- JO(M^r."' 

I ' 1973),\y51-453. ^ " ' , . / . 

Contends ^^^that enrichments ' specifically fun readings should be a major part 
m of -^ea children to read* . . , ^ ' ' :^ !}f:;^. 

37. SCHUBERT, DelWyn G. ~ "An Ounce of Prevention. " 50(Sept 1973) , 948^951. 
^ Outlines some positive su|ge©tioms for parente and teachers about ho\^ 

reading difficultiiS can prevent ©d rather.; than cured after they develop. 



S^e AlBof 6, 8, 12^ 14,' 15, 21/23, 27, /89, 195, 197, 225, 372. 
Gfefleril Eisearch ^ \ t ™. 



El€meTita.iqr -English /Language Ar ta p ublAshes annual: reviews of research in" the - 
elementary -language arts* These ireaearcli reviews, written by William D. ^ v -' 7 
Sheldon and Others, weari under th© ipons orship of. the Coimnitcee ;pn Research of 
the Nattonal Gounell □£ Teachers of Etigllsh, Intarestad professionals are > 
dllracted 'ta the foUoifing iasuesV Apiril, 19711 i February, 1973rMay, 1973; 
Novei^ieir/Decaniber, ' 1973; NovenLber/Dacembers l974| January, 1976 and NbveinbeT/ 
De camber, .1976.. , ' . - 

38;* ' AGIN^ ' "An Overvliw ;of Bezant Raaearch In^Readlhgi'' 52CMar^ 19 75) V 

. 370-^375. ' ^ <s ' " ' ,/ . 

Kevlaws current research atudies, coiiceming various areas of reading. 

39:* POITEE, Jane. "Research Report 0 (Nov. 1972), 1028-1037, ■ 

Bevletra tlia 1969-X972 researcl tBat deals with teachlrig literature to 
" children." The studlei are grouped In the Sallowing way 1 children's, 
' Interests and tastasr^in llteratu«| content analyi in chlldran's 
■ ' ' literature; the fpct of^ literature on^ children's reading, coinposition , 
and la3igaageablliw.es I childrm rasppnses.to literaturei teacher 
' prejaratton and'^ practices in teaching literature; and the affect of a : 
;plame^ program' on studentrab llity to - read^^^^ oy to appreciate - ^ 

" * .. ^literature, ^_ .j-'"^ ^/ ' - ■ ..^v^.. ^ ' • . ' " 

40.^ POHEB, Jane. ^'Research Report*'' 50(Jan. 1973)^ 107-110, 
" .Provides _abs tracts for the following research studlesi , (1), llatlonal 
^ Ass ess»ent:'v Reading; (2) Teaching Interpretive- Skills in felamentary School 
. " (^^oc'd) I and (3) Sex Bias In Teactier Assessment of Reading Achievement of 
EleDietitar^ School Pupils' (Scti ell), - ^ 



-'-i.'^ --^ V-.. . ^--^ ..'"../^^ - - -i ... ' 

; ''Res ear ah Report .'f SCfCMay 1973) , 74S-?5a ^ : 

.;j > Abscraets the/f oUowing fisewrch sttudiisl (1> Is^'tlje ^Rplu^ of LiCtirature 
" ; r in Urtan, "p^biirban, aai , Rural Cl^s^optii| throughbtit . tlie Jfatlmt.^ 

- ^ ^(Roush) S -"C2) A stud of SelicCid Social Val^e^ Rid'|Liat(^d Irm aaiit4imporflry; 
^ Ileallstic Fiction for CfcLildreo (Cirmlchael) i &nd (3):Vib Jerice in Milistdc 
' • , Plccion for Children % A Content A^alyeis <Bl^tt j . : ^ > . ^ ' 



^^^2.* ^FmmR ■SOCSapti 1973), 933-g4l\ ■ . ; ' ' 

\Providei aba tracts for foXloTg^iag, lesefcch studl^st Time DseiuXhessV 

- of vLlnguls tlcally'-Basid^%icd nations CEni^iis attd 'HarM) CD VSmml_^ 

i^ Nemory Training and Its Effaces on Iflsual DiscrtDilMtton Skill, and 3ocal " 
" : Reading Ability^ (Whisle and (3)' lis ing Cloze to Selfect^ Apjropriat* Lev^el f 
I? Ins true tlonal Materials (PannockJ. ^ ' i; , ' 

43** PORTEIi;^-E* Jane. ^'Keiaarali Report*" ;^5l(Oct* lOOS-lOW, 
: 7 C^acludes reviews of sev^aL; studies ert alriing ; to tjii :4eadl*ig ^Incir^s Cb of . 
: children? A Reading Pireferitica -Tee^t r Ratiotiale^ lavelcpnients and ' ; % 

' Inq^leDientatlon (Broim.and. Krockoyir) 1 (2): A; Cpnip^ri^on. 'BebT^ei^ 
t ' of Praferred/SGlioo^y Llbraiy Boo^ Sa lections Made' jby; laaiet-Cdty^ aad Sub 
" iFlrst Grade Students '(Zimet arid Caiap) ; C^) Interest -Pa ttems ajid Media ; 
. ^ Preferences oJ Middle- Childmm Cfaeley) S C4)i iUitJot^ lop vlm^ 

" . Fifth :Graders CLanTOe> jv^CJ) ^h© RelationsJilp^.iof Sem Vo' " : 

Recreational Raading of SlKith Omders (Sauie) (6)f;^.^Picture taiventory^ to 
z "^- Measure Chtldrep'a ■Readltig Intfrests CMcTairleiihy/E^arJi -and iCcDauiei) snd 
(7) Children's Pic^uireJ Paref ^rence tStewti)*-l. ^ C 1 ' 

44, * . : PORTER, Jane* "Reiearrfi Raport 52COct^ 19?55 fof 9-a02 6, 
} f Abstracts the vfolloi^XTig ies^atch studies I tl) Applied Liiigwls^lpa: 'A^ ;v " 
; ; Discovery; Approach to the^T4iafcKteig c£ Mrittsgs Gpadei <Eg-€r and taneir 

i > 1^(2) Inproviiig Quality oi Writfeii doi%os it to^ Thrpujli r^Tupii \Jm^^at 
> Rating Scale: (Sager) | (35 ^ffeas uring Cblldrei'a^^ 

aad :.(4) The Inf luen Ta^cKereV ^eers ^ and llome /Bnv^dCDijmeht .'ot^ 

. Reading Interests "of Chiidr^fn (txbbetts)-. ■■ ^ ; ' 

45** PCMER, Jans/ ^'ResearcK^ 53(Mar, 19 76) , 3U-35 1, r - ; 

Offers s rAsearcii studies^ (13 Hi^^ RespoTises 

' / Middle" School Stui^^ te Teaching r 

t^EltMattirei ^ An Expetimectal S tudf <Kar^^ r.ltera.tui?a 
Or^L Diawsslon in DervelapittR Cral; lang Kindergatt^n^ Fdrs aa^ 

^ ' Second Grade Childrert (FiBherX I C3) Erxcodlngr A Ma^swe ^ 

of ^"^^^guage . Perforroaxtce arid ^Itfi Relationship te ItiadJ.ng A.^hieVenim^t 
^ CMlclcelson) | , (4) Oral ^,Lacgusge s Readlag, md A,f proa^^H' Bihavtor ^^(F^ai^n) I %tid 
(5) Research Review Md ;Sugges±ed 'Dir^ Tfeacljjng Listaning^^ Skll3.^ to 

•Children "in -Ithe El^^ 

■ "46.* SINGER.-Harry. . ''Researcl^ 3hai. Sto Have Mafia a Difference.''' 47CJiin.- L970), 

/• " -2.7-34 .. . - ' =A ,. ■ 1' : ■ . 



[ Lists ten "best" Btudles in readl.Tig r&ijearc'Ei w-liieli lxav:e made a diiPfere^ic^ 
J- in reading InsCructioxi, f si Jow-ed 4y a rex^lew other studie^^/'^hi-^h. wp.Ts^ 

'unsuccessful in fos toeing ,cliJsr&om ImplemeriliaciM* / ^ 1 , f 
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"47.* .StolHj Nila JatitOTi,:- '^BeseaTCli in Hsa-dirigi^ rrands artd Jmp licacdorxs. , >■ ~ 

V. '-^^ Is (Mar. 19^71) ,. 320-327. . ■ ' ' / ; ^ ^ : : -,. 

^ 'present ■trends -^'n "readtiig^ and future tinpiic^itLons o^i these trends. Timdt 
^fetted^ate- ^ (1 J^p ercep-tidri atud.t.es ;^ Lnterajt which people' in ptWt^- 

' .. ^> dtaciplines are ;CaHrig in middng; <3) resear^cK witl 'you^^^^ 

'tsactniag • the , disadAfarita^e in J^iride^ga.rten ^arid firs r grade | (5): 

VcOTp>;emtlj^i stifles of teadtiig m&ttiods ; and (&) teach ra^dtng thorough 

48. ^SMIjCH| Ntla Banton." ^^Mmiim Semfe ;Notalla. Findings. ■ ' SO <Fal5. 

-19 73) , ■259-25.^, 269,, ^ • - — 

-■ " Outlinqfi some read:!^ coiicius loris'-^h 'for . . ,. 

■ cLaisroioni, Instruction ccncermng^otd boundarLes^ 1-etter naiiie&j pr^--schocl ; 

readi-ng j*^ critical lesdl^ig, "qtjestlonihg by teacTiaMj arid the U*SiO.E, 
=-CcpoperaCi\re Eeseatch Prcgtani, ' ^ ' ■ ^ - — ^ 



Word-'Efecbgnl-fclDn ^ ' - , , 

. _ '_ _ _. . . '■■ }i. .. .'h .0- ...... , - ' 

49,* MASON, George Err^^and t^oodctoclc^ Cai^fol, ."lir st /Gr^da ts * Perf ormaace . 
^ - on :a yisuaJMcmory for Wor^^ ^' 5.G(S4pfc^ a;9?3) ^ 8£5- 870* " ^ : 

.i . D&acjC'lbes m .mves^igatdort deiigaed to dete^mt^e what type ojE- obs^irvacioriaL.^ 
-baliavlqjrs ^ot vimmi'mmcty^.B in tw %ypd.aml iivst; gtmik djaffse© used 

' ' la'eirl^ tdataiii£lcatioa off pilnted.^otds^ Cpa cliSdes\tMc .gene tallMtto ' 
= ; 'are' often mde^bas^d jn th^e fl^st lettacv of a ^o^d. tmplles'rtliat att^ntdotx 

■ ...ehoulS Be drawn^to tbe ^drd^ering^^Df let tete^' otk^r than thej f^rs t whaMver a 

■ " - tiev- word. Has the same first jLectat as' cne a3.m4d3r ttfuglit,. ; ,^ ^ 

' ''" ' 1^ - ' -i .i " ■ ' ' ■ ' ■ ' 

SO^^ SAMJELS^/zS . Jay*' "Au torn tic Pecodlrmgt- and Re|ddng .CcipTCbehsiD 

,;; CoiitenH^ tiac scud'ientB ots t becoiM antomad in order to r«ad . j 

\, fljultitil^ MtB Xf^ decoding l^ autojnacic^ tie reader cm^ 

.■ . att|rmd ^o TJroceisitig meanlrsg- Su£g©st% repetiticpn'^^^nd p^atclc^,.3S ^ . - 

: t^^imiqusa ^ to change sttidaTits £rojn''acCL'iirate . decoiSers tc autpina tic^.dfico^dei's, 



B yjitact A c/ £emantla Cuei ^ ... ''; . " "* ' ' ' . 

S!CTII, Erank* **ThevRole oi^PredlctLoa iti Reading^ 52 (tor, :19 75> , JOS-SJU 

Dascribes the iinpo%tance;,Di pre:dl cotton for word a.nd ph^case ^eccigriltdoni. 

Th« rmumtoer of meanings, in. consistent speLjing pat "teaens ^ Lini^ of 
...vt^ua:!, infonnati^on .that,, th^ brain, can. process, aad the ca-pticity^^ for ^ 

sh>ort>terni memo try of unrelated ftfcts aT.e alX reas ons for te^chdng ox 
■foister-ririg prediction vhile reading. TtiG futmdaTOatal' is thfe gxeate^ 

the rnumber - of aLte^na.tivgs ^ /.th© nicra tdma requ^lred for ddcisi&n-mfcing." 

Suggfeat£ons are. provl-ded fcr 'cLaisrooni us.e. ^ < 



Sa€ A^lser .131. 
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. CraphdptiorL lt Cues'; . " ' ^-^^ - ' ■ . " ■ " 

^^t32.^^ CROFEi TaCTlck, ^'''Fifteeti.FiaA^s of Phonibs." SOCJaii, 1973), ^. 

Contends chat cur ieri^ phonics material falls to oTganize the relevant data 
.'I. ' of /plxQaic& tiito tlie TOsntogful relaCioaships , Presents a discussion of 
fif teea ctitlc^l fl^vs Iti current phonics material, ■. .. 

:^^=J3'*;; mRDY,:lladeLlne| Stenrxettj' R,^^G.; and Stnythe, ?• C. "WordoAttacki 

" ' ^ ^Ho^:^ they ^f*giire thera out' SOpan . 1973) 99-102, ^ 
^aictibis the word^tt^ftjc processes used' by ""first and 'secDnd graders^ 
I ' ' to decode 'nDiisenie Wot^ds « ■ , . u. c> 

VS4, JOHNSok, DaLe D. "Suggasted Sequences- ipr Preaentliig Fotir Categories of 

;; " Lattir-Sound Cprresporidences." SOCSeptv 1^ 888-S96, - - ' 

^ :Prea©nta cha %eqitence& used, ttf teach^^ioiir categories o^. lettex-souiid 

- corresp ondetices* .single vpw© Is ^ single .con^ clusters ^ and 

•> corisonaiit cLxisCers, ' Seqtiafltce is based on the contention that frequehcy . of 
; oecu^rMice and consist ency of pronunciation are the most relevant c^teria_ 
upon whlctav to bas e ^phcpnlcs instructional sequences. J' - . 

^ ^' ^ ■ - ■ ■ ■ , ' ^ ' '^-^ . " ^. ■ ' 

^ 55^ tABDH^UCH^;,iRon^lC, "A^Li^ Looks at Phonics J' 48CJan. 1971) , 61-66. : 

- ' ,4'^ ifscUBs €s s&^ewL weakneAes of a phonics approach to reading ,^ Suggests 

' ^ V , that aome haslc'LinguL^tdc itisighcs can make the teaching of phonlca more ^ 
SCletitt fid, ■ ' " . \ ^ ■ , . ^i?. ■ ' = ■; " ^ 

56 . l^XIEj Richard E^; and Durrejls Donald "Teaching Vow^als Through Phono^ 
' ^ .grams**' 47C0Qt; 19 705* 78^=791.. . ^ / " ' ■ ^.^^^ ; 

Dtscusses; the labeling' of vowels as' .unreliable and undependabla In written' 
English.; que St dbriS to^ cTilldrih have learned to read and. spell despite the 
' " unxe'liabi Jlcy cf .vowls. .Suggests that teaching ^o^els i^lthiTi phonograms 

proVldfeS'.fflbre stability cf y be a solution to-; vowel 

. uaTji^liatillty. .. / \ \ -'■ " u 'V ■n• 

^ See A^lso: a32^ ■ 134^> ' . 
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57^ A:mmm> , Jerome. ^'^GettlVig the Bldbahound vof f the Scent. 50 (Jan, 19^3) $ ^ 

■ . 69^70, 76^,. " ■ , ^ , ' ^ 

mincai^is that r&adlng.comprehenstQn eKercises^^ test the ability to: (1) 
detect^ maLtGh^nd. t:^atxsf er sFntools; (2) use discrimination and (3) - 

mrilpuLate \r€r^,aL qtj&c Suggests that good 'CoTnprehensi9n 

^quescioiis shouad ta^t pupils' understanding, yet prev^ent,^ from figuring o 
out che 'a.t%sw^vm hj moxa^ other nonreadlng way^ ^ : ' . ^ 

PEIWM, litTida, .,'*He&t Wr,,,Zee." 49(Feb7 1972), 20S-2L2. ^ 
■ .Cites a study !^hlch prop exists a .hierarchy of. typas pj^^^ 

' ' T'ftsdi-ng cOTpTetieii,slon--14teral Snd InfeTentiaL. Both hypotheses were 
supported by ,ttie Invi^tigacioni CD Inferenttaa coinprehenslon^ includes 
alement Gomp reliefs Loa absfent frorri literal conipreheMi^^ ^ . ^ 

parttciilat Level/^ of It teial" comprehension does no t ^ iiecessarlly resnlt in a- ^ 
" ' ' corresp onditig le^rel of lc\£erential coniprehensloh. 
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EKLC 



10 



'vtC '^Sr.* GROFF^^Patrtck 'Od. Dtf ,"^se^^ ' 48(0ct. 1971), 675-681 J; 

' ^ CTtClques Bomuth^s^tudy ^titled *'lfevelopmentf of Beadablllt^ 



Bormiith*s basic objecclve warn to :obcalh correlacionaL and logical;;; ^.1, 
■^eVideiice^upoa whtch to base, a theory of. the profaasses^ involved ./"I ''^^ 
'in the codpreheTi.sio reading mterlals * v The major concerns o£= ttierf 
critique are the use of cloze procedure ^am a critaxion, tHe questlbii of - 
% 9- cTDss^validatlon of Teadabtltty formul'ass^ and the usefulness of dlffererit 

- " language varlablea^ in maklrig chaiiges In ^rltlag, , / - ,,.v 



-J- 



60. HOR24 Vivian^. ' *JOrie^^^W^^ to^ead a ParagiapKi*' 50<Sept* 1973) , 871«874, . ^L.- 
-> Presents a diagraranlTig device to show students the Teiatloiishlps atid ■ ^Jr^, 

coMectioni between setiCinces in a paragraph;* " 

61, HXJUSj^ Helan- ^'Critical Aspects, of Comprehensloii/' 48(^7 19 71), 489^494* 
Defines three l€\feil of comprthens ioni (1)^ literal^ (2) tnterpretationp . . . 



andr: C3)^PS^llatiM^£_DefiMl^ 

"and evaluate the worth, validity , and quality; of the mateiflaL, read. 



. ; Offers suggestioas for Che materials and Tnethpds to be used iri teachlrig 

students? Co becomi critical readers. ^ j ^..^ 

62. LEVME 5 Isidore. '*Tlie Fallacy qf Reading Coinprehens ton Skills." .47 
. -(liay/l970l, 672-677, ' - ' , . ' 

EKamlnes the dliferences bet^een^ord recognition skt^ 

.conipreheiislon slcllls. Contends that 'wrd recDgnltim can h^ . . 

" , coinpreheiislon ca^helther .be graded nor transmitted because it does^ not>",; ^ 
ektst as a separate; Intellectual 4blltty, Recoffmends the use of "quaatlty" 
readlng^ as *atechiii^iJe%o acquire ana w^rlttein language* , - 

' 63. VMGHAN, Joseph ; Estes ^ fhomaB H. ; ^^and Curtis, Sherry L , "Developing - 
, . L Coaceptual A:wareaess*" 52CNay. /Dec; 1975) ^ ,11^1-^114^^ 
^ Argues ' that ' too tnany s tudents are' unable to geiierate accurate 'Coricep t „ 
^^mraneis from ^hat th^ have^read,, Suggests the^use of concept guides , to ;; 
■ .assist students ^Ith concept deveiopnen-t* , Provides several e^c^^ples of 

ceacept guides for -use In English classes. ^ ff-^ s 

64. VtJOLiCH, Carol. "Tlie Development of Llsteniiig Comprehension through 

^ Storytime," 53(N^o^/Drfb. 1976) , 889^8^1* ; « 5 : : 

Suggests that teachers should progress beyond the surf ace-level vjhen .v- / 
challeriging children *& comprehension Via llsteiilng.^ Preeenti a charts ^' 
■ ' animerating types of questions , purposes, ' and j^ejcamples that are designed^ to 
facilitate tljils process. . ^ \# ^ ^ :^ 

See^^lao: 10,. 28, 14%, 381* ^ 

Higher Levels of Comprehension ' . a 

65. BALASAp Htchael a;, -'reaching. Inference Comprehension**' SOCFeb, 1973) , 0 ■ 

^■■^:^275-278i ,1 ^ ^ " ^ = . ■: . , ' : 

Concludes that ^Jlaferentla^^ cgmprehinslon cen be taught to children at my 
grade level, She teachers V main tasks are to. recognise inferential leifels. 



to create goodvquestloiis , and to follow up with questions that, lead 
ehlldren to better inferential con^rahension. . ^ | 



D •MJGEIO , Edl^rard , ''Critical Tlitiikliig In Reading^ ■■fiB(dic . 1971) , 9^^950, 
Discusses, the slratlarlties a^d differences^^ bst^^ thinking %d - 

•cfttlcaL reading* 'Def liies the v^lf feren^ ^hhe evaliiacive and the 

factual-emlMCive cpmepts^^^Q^ critical xeadlng* Suggeits ,that^-ediicatbrs^^^ 
sliou^j "gl5"^lparly^ state whkt concept a£ critical reading tlie^^ are u^ng " 
in their stud 1^, Md researchj ,C2) 21^ tlia dlE^^^ critical reading 
s'ktlls^ a^d ( 3) nie&ioa ^hat Mtetlal^^^ are using to 

tmpdeme^ these, skills In' readlffig,, . ^ ^ ' ^ * - ' 

DTJQUE'He, Raymond J^' "Crlcical JeadUg - Can It Be Taught?-' ' SOCSep^j 19 73) ^ 

Outlines 33 art^tlail xreadlrig sTdJ.ls importance for 

i:ndepeild.€nt";&rttlcal''rea actL^lt£ss to encourage tfie ' . 

dwelapniint of -crttlcal reading sROy^,^^_r^c« 

^^rftr^W"EfirtB^ and usilrtg trade Books. ^ ^ - : 

GEEE^fif , M* Jean* ^ "Vlsiial tlt&racy and Reading Instruction i From Booka 

, "^^^fekaVaijd lack to Books/-' ^^^53 (pet. 19 76) j 786-790.^ ' ^{ ^ 
Prppogas that there is a difference between ^!'seelmg-- and "vlsuallzihg," 
which itii/plwes brltiging raeaniri^ to an Image acid reactln| crltlcf^illy tp^^^^^^^ 
Suggests several c1itldren-s books and t^levieion p^Tograms that can be used: 
tc helgli'ten students^ Visual literacy, (B) > " ; / 

LePERE^;^ Jean 111 ^^'Jeyond the Literal level.'* ! SlUpt^ 1315), Jfl 
Maintains tfiat ratlier tlian diroll on a literal^ interpgitatida M literaturS^ 
tcacheii should encoura;ge children to ' respond th^iightfully , asid personariy 
to -readitigi \ - ^^ , ^ 

raSSXCKj . Roseinary -'CampalgTi Ads and Xa^guagf : Arts." ^ SSCOct* 1976) , : 

' 795-797. , u ''^ . \.. ~ ■ " , I 7 . . - '^^ _ ■ , ' 

S^gesti that caEBpalgn .ads are excellent materlaL /tor ffisdia and lang^uagie. 
amalyrsls. Coiitends that'' Investlgatloti of campalg^ ada can encourage ■ , 

students So tMnk critically^ Pregents strategle^ for studying campaign 
:ads In tlie class^bcttif^ ^. - . ' j ^ ^" 

TUMER^ ^honias N.^^ '•FlgUrafci^e^.L^ Sparlcllng 

Oasla fo* Rea^g?'* S3<0ct. 1976) , 75&-761| 775. / .> 7; ^ ^ ^ 

Contends that the, ability to r^cognlEe and\un^ersta^ figurative langua8|^ 
im crucial auccess'f ul ^readlii^ and germaM coniprehension/ ' 

process; Sugfieits that .children have difflcu^^ mderstandt:ng figurative 
language In literature taeause It ; is\jinlike = 
encountered ixi oral commiinlcatlD^ arid because jc^ ^ 
inexpailenced i^ith the abstraetlons Imvolv-eAr " Presepts several dlsdarnlble 
stages in a reader *s':grorth In toillty^to deal with, flguratii/e language ^ h,, 
Outlines techiilques for raisings children's' awarenesi arid sensitivity to the 
meanings of spejBch figuxes in ©ra^ conimunt cation, ^ o J; 

TIJOj, Elleenl 'tehlld^n'^s J^terX^ 49DteLr.V1972) 4 387r38^, 

Str€S|e^ that teaclitfrs need^better.prepar to teiLCIi cr^tlcalf readlnf^f 

hav^ing tlieir|oOT critical experiences with litexatiire* , These teachers will 
theii find opportunities to help children grow in their ability., to make, and 
shaxe-^crltlckl judgrnents^t J| ■ • / ' ' . " . 



73; H«^, ll^rlijh^ Use of Ciie Hand as a PacerJln Reading i" ' 

^ : ^47tt}©v. ig70), 9 , , ^ ; 

© : Describes the Mny beneitts of using; the hand as a pactng dayice -in 
jjr^adtngi ContE'asts thts method wltli tS& Cechnique of finger, pointing 
t^s'ariLjaiduousAproc\ess of poiritlng^to e«hn word. The authoV cautions users ^^^^ 
^ of these techniques. ' '"^ u T 

;. ' "■■ r\/' . - "^ „. •■ ■ : ■ •,•„ . ^'^^ ' : ■ ' ,. • ^ „ 

74, /HELLOUSTp/ Gwen. " "Speed- 0 Comprehension: .Proceed ^Ith V 

dau^on--But Proc 19 73) , 897-899, 928, ■ ^ ^ ^ 

rPffOpofes that riaditig speed should Ibe developed at the ileinencar/ leveXt ; , - 
' Presents a proc^d iiTft hy yhf^^ rlfl^g'^'^^r" tp^^frQ-«^-^y*-f y^^^p^^^^"^^^^'^^ 

simple teacher^made evaluatloti Instrumeats that students cart use to : ■ 

,' estiniati reading speed an,d " 

Sm6 'kls<yt 351, ■ \ - ■ - " ^ - , _ ^ - ^ " ' , 

Vocabulary . 

75* CADENHEADj Ktmeth, *-tJalng Language, In a. Special Way to Get Acqaalated^" 
^ ' \ 53(0£t. 19 76),? 772^ 7 73. V " , 

Describes a technique deilgned to help swdents learn niore ahout one 
" aisDther whlie also leaiinlng moTS about language and 'VdcabulaTy developmeht, 

76; tARROlL, Jdtm B, ^^k '^m 1972) p 1070-1074, 

\,^Dlsduases the computer oonpilationi vrarious. featuresr and majDr uses of The : , 

■ .toerlcan Heritage Word fra quancv Book j Jhls work Is a frequency analysis 
' : of five million words sampled from teiicbooics and Dther aatierlals that are 

Ciwreiitly In use in i^ades three throtigh nine lii ^erlcan schools^ o 
Frequenclea of-vordi for separa grade and subject matter claestficatlons 
of materials are^also presented. 

hH : CAHSOK^ John F. " '^A ^Jay with Words/* 53(^fay "l976) , 599^600* ^ 
If Contends that creative wrl^ng off ers ' excellent opportunltiis for the. 

ir development of voc foster viDcabula% ^ 

d^'elopment through creative wrtttrig* 

78, ^DEA!i| Loralne* ^'incTease Vocabala^ tjlth the Word Elameats, Mono rhxough:; 
Deca/' 47(jan* 1970), 49^ ' V' 

* Presents ideas »for deviloping a. child 's laterest in Vords . EKploreo Creek 
and Latin elements ior the nmterals "one" through "ten" as used^in the 
.^English langiiage* ' ' \ ^ - ^ '^^ 

79* DOl^L^, Dan* "ieachlng Words Through Sense Impressions-" SaCNov^/Dec* 1975) ^ 

■ •■1090-1093,- -'^ ' ' _ ' - ^ : ■ . ^' . ' ■■ 

liGontends that itudents develpp vocabulary hy getting actively 
-y - irrvolved with w^ords. Provides outlines fox two lessons designed to teach 
vocabulary through the sease of sight and the sense of hearing, c 



*80, KFRAZnR.fAlexaader. "Developing a^Vocabulary of the Senses /V 47CFeb* 1970), 

>:,i?76-i84: • i:^- > , ; h; ; f-^: . . ,\ ■ \ ■ , .■ . P 

: Suggests *;a^ ffi^ to"^ learning J^n prograrns^f^ 
= -^^"^diradvantag^^e^^ exparleiices vliile , , 

/aultlvatlng rnQre precise raeanlng for words already Ip? they vocabularjr. 

Off era "a vocabulary; of th^^^ that teachers may find useful in ^widening 
the vocabulaty of '^ypunge^ ^j; t :y\ ' 

JBl* KARBALj .Harold "Keying In oa Vocabulary." Saftlar, 197^ ^7^69. V 
; Dlseuases the'iiapor'tan.ce, of roeaaingful and vigorous vocabula^ Instruction 
r> .^^"S^ich encourages and writing* { / 



Bil NILSfeR^ Don L* "The W Write Wrong." 53DeRt. 1976), 670-672. 

DiicuasW and gl^pea ejfamplfes of purposeful^ inventive ffllsspelllngs* 
Categories Include . nmeffloi^c devtcfts CQulH i Dug ) » acrpnyras CMQ^L) . v 
: orthographic changea CitiountAln ) , and the homonym between letters and 
numbers (grrrrrr cr 8 ) . \ '| " 



83, PFLAUM^ Susanna /'Expansion of Meaning Vocabula^: Strateglera for 
Classroom lastr^^ ■ 
AdvQcataa the use of rapre Y^cabula^ instruction in school prograina,; Gives 
specific auggestioni t3 teach vocabulity 

84,, TOOTEM^R, Roy* "Develb'plng an Actlon-Pacted Vocabulary*" 51 <^ 

<y Liitsmnd classlflea.,^o ca > 
: muscifl and. Mntal^actlon words* ' i ^ , 

as.* WILLIMSp^ Maurice; ^^elnstelri, Bdltti; andbBlackwood; Ralph O^v '•^a jtoalye^^ 

^ ^ / of Oral Lixij^age CQrapirad^ Vfith Reading Achi^ement^"4' 47f^V WO) , v : . 

Oral language perfonmnce iras, Investigated In an e^cploratoi^ study^ In order 
to determine, whether a 'posttlye reiationshlp existe between level 
- ' ^ reading achievement and orkl^ language ^lllty, Separat© scores ^ere pr^ided for 
, boys and girls; A slCTlflcant variation was f Qimd for^^the toyf ' saorest 
^ Suggests that preient teaching ^ of oral voca / - 

. Recorameridg that A more^rcomprehenslvei carefully dml^ed study be^^ ^ 
' developed. ^ , ; -r,- ./iS' ' ^ ' . ]. . - "... 



See Also ^ 63, 71, 146, Ifitt^ 210 
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SECriON 11 ; THE REABIIJG PROGRAM A 



' '^^ " . Minlnls tratiye Cbtlsl derations 'V - -s^^ r: 
Teachar/Jaraprofesaloml/rutbg loles , ^ |: ' | : 



ir 
II 



86. " iDCElkODi^^erc^^ y^Cotauntty^ ^awLvaiierit ,1% the Reading PrograniJJ . 5 lCSep t» c„ 

' . Coatends that .paTapTofesslonals Involwd the reading program mmt meet' 
V . certain tailCnXftquiTemenCs , ^' ^ ' . : .: w' 

i?r"^rSCUOLO, mcft^ of the,Adi;laory Boark: R€ad±ng,|^/ . 

^ ^ ' ' l47(Nov» 19 70) , 982-9 83. ^ / ^ ^ ^ " , 

. Encourages the format ion of ady^isory reading boards which can i (1) offer 
r valuable- and obj ecflv^e suggeetlons for inpxov^^ reading prograiasj . . 

and (2) lend needed support far seeking reaourcas, to In^le^^ chaoges. / 

88. JEHKINS, Wllliani A* V'Polltici and the Teaching of Readiiig*'* 50 (Sept.J 1973) : 

: Propoies that pDllt^ca beaomea a part of the ^teachaag ^pf reading througli 

the acii^ltles of th©si^^tie attempt t^ develop reading^^ programs train , ^ 

- reading teachers 5 ox develop reading materials* 

- Q'- . ^ " ■ - ' '■ . V " ' ^ \ . • ^ : . 

■ - ■ ■ ■ <) - - V. . 0 • ^> , . ^ 

89. SrBER, Jameb eI "The Tasks of Teaching, Heading." 53CA^r,^1976)p 4W«-415^ 4 
' ' Coaiendis that the-Wacher*a compefierice <is, the most in^ortant variable in - 

teaching readisig./ reecribes fourteen teaclierp^E^^^ ^ 
each lessoni mdsrstandlag the 'material, pre^^^ ^ 
'\ available reso-Jrces; planaingi Introducing the lesson, fDCUsing^Qn ^ ^ 

objtctl^ess managing the claisrooinj . invdl^ actively^ solicltlag 

^-responses, accepting . reipDnsesi^^ allow-teF'f or :,pi^ll self-correction, , ;^ 

^checking eottprehSnilanp'eac^ individual enrlchineiit, and ending the 

l€^sdn*\ . • . . ■ ; 'V: ^ . /'^ ^ % " ■ \ h'' 

^Q^~ukm, Marvin L. "The Reading Program and Classroom Matiag^nt: Panacea 

or Perversion?'' 52 <te. ,n 35j^55v ■% V - ^ * V 

Coiitands'^^that raading management approaches'' tend to overlgok the maj or 
moral, aesthm|l&, p^chologlcali and cultural ilmenslons^ of the rreadlng ^ 

91. . McCotecK, Sandra. ;''Alternatlw Roles for Reading reachersJV:, 52(Mar. .^975) 
' " " 361^363^ '^3S9. ; ■ - : , . ' ' ■ ^ ■ , . V ^ " .. ' 

Suggests alternative roles for special reading iteachers . frbposee that 

reading" teachers conclnue to wrk with sriall.groups of- atudents having ^ ; 

y difficulty :^lth TeMtng aad a portioti of their time TOrklng v^ith/ ' 

classrooin teacberss - ^^^^ , , . u 

92^ ' RUXBERI'OID J William L, '-rhe^ Success la^gredlent in Reading rnstructton*'- 
* . [~ 48Creb- 1971), 224f226. - " ;^ 

Cpiitends that the teecHer, not the method ■ or^terials used, Is^ the { 
factor iTi readlag Ijnprovement . - Stresses that more research ef f ort should\. ^ 
. be directed toward de.temani^g '^hat aspects In a-^^ - 
coatrlbiite to: ©aximxiiQ stiident achleveinent in reading, ^ n 



erJc 



^ 



11 §3» "^'SANACORE, Joseph. "The Tucor-- An Asset to the Reading Prograni,'^ 51 (Apr. 1974), 



Describes the^.preparation and. training ri^^^^^^ for persons who want , to serve 



4.45 i aa tutors in readingg J 



I 94y, SCHUBtRT^' Delwyn jr'My Greatest ; Problem lii Teaching Reading*'* 48CFeb, 1971), 

|v I " . ' 230-232, . I — ■ ' ^ ' " ' ^'--^ " ': " ■■" " ' 

, 1^ ttiecusses the resporises to the openrended s tatement "Ky greateit problem In ' 
I I; teaching ^reading is I..." The responses mioe^rmost often were I (1) £lndlng ; 
I f i, enough time to<do rfie job; (2) meetings individual needs; (3) niDtlvating = 
i M? studants^to readL^(^) finding suitable, mate rials; (5): diagnQslng reading o 

s;' meaningful seat work. ^ Vv . ' 



95 4 1 WILLIAMS ^/Richard P. "For the Class rooini Supervised Practice in Reading* 



I j - 4Z(Mar* 1970) | 397;r400. 
Discusses the changing role of the teacher frbm an instructor to a 



sMf)0rviBOr of lear 
eicamined: (1) the 
i^order to read with 



ling * Jour principles underlying supervised practice are 
child does riot need to know the rationale of reading in 
understanding; '(2) the teachable moment is when the 
child perceives that his/her readihg needs are; being met; (3) materials 
must be written- at |the appropriate levels^ of ^diiEf iculty ; and C4) materials 
fJ^ I J must'^.be' available* |i ' ■ ■ ' ' ■ ■ ^ r^. 



if. 



See Also: 37, 174, 362| 376. : ' ' . 

Staff E&ucatlbn I' ' % ^ • • 

4 n v Pregervlce Education ^-^^' ^ 

^ - V'^ Reading Methods Course," 53C4pr* 1976), 

, Reviews, past practice with regard to preparatiori programs alementary 

.,^ 0 ' reading teacher^. Describes the ,f ield--based methods prograia currently 

:\^. ; taught at Loyola University r Cond^ludes that a field-based program can ' 

„ / - : result in taproyed tfeachtr preparatlcin if; "theory., does not becoine > 

/ i sacrificed to practice" and' if students InvolvM in the prograni caii ' 

; / • ; demonstrate competence irf specif 1 objectives* ' J v 

' 97, I KERBER* James Languis, ^^arlinL. ; and "Stuli* Lorren "Reading Practtcumi 

; . ; r 1 A ^eal^ Methods Course, " , 48(reb * 1971) f 227-229. - ; . > 

.f \ Suggests' that reading methods courses should actually put the prospective . 
' j reading iteacher In the classrbomi students can then' receive help with their . 

■ ^ inmiediate needs when faced with a reading group* Thus, responsibility for . 

r i ^ r teacher preparation is not just the Jdb of the college professor; It sihould 

i.v ' be a jr>iht> endeavor of the clinical classroom teacher, buildliig principal, . 
J college supervisor of student teaching, and. the college prof essoin* 

y n:; 98^ ^NC^ Conference on English/ Educatloii Committee, , "Preparation of the 
,^ ' • Elementary Language Arts Teacher," 53(Apr, 1976)^ 363-369* ^ 

t'-'^:^:,^'. : :;Maintalns ithat a mjor responsibility 'bf ,, teacher training prpgranis is^ to 

^ r . -C^ '^^u;. prepare teachers , .to help students "grow: to their fulJbj^t capacities Ip ,^ ..^^ 
• ■ ' ' their abilities to conmiunicate," Presents an analysis \pf" noinpetencies In 
:'^,[- J , " ■ , language arts areas for the elementary teacher. Essential competencies ' 



16 



Includa^Jmo^aedge o£ the' English languagej knowledge Vf cftlldrea'^^ j 
" literature, ability to assist Children to grow th^ of oral;|.anguage, 
; - .. ability to guide children in t|e production and ufee ,6f written language, 
. ^ ^ and ability to guide the growth of children in th^' art of readlrigi; | 
Reucmmended options for furthai study are also suggested. 

Set' Also: .378.- ^ '-''I - ' 

Inservlee Education 

99. CAUDLE, Jean I. "EKploring New Materials for Reading Success," 48 (Nov, 



I: 



„^5.7;,l)^....807i.8y . _ 



Suggests that teachers be glvertl more inservice time to explore new 
instructional materials on thajmarket. | ^ ^ 

JENKIKS, Esther C. "Using V;|deo tapes lii/a Course in ^ChilSren's Literature*" 
; V... .49.(Apr.. 1972).,, 522^5284:.-.. . ^ ^ \: \--\. ' 

Explains the use of videotapes' for a course in children's, literature^ | ^. 
Jenkins and Kuhn'developad /a serljes of .sixteen, tapes for = Ins erv / | 

^education In Hawaii. ^ Thel^ goal VWas to combine Independent vlevli^g with] 
few on^campus iessions as s complete course, in children's literature, 

OLSON, James H. "In-aervlce with an Impact." - 52CMay 1975) , 7^ ^. 
Describes how Iriservlce prtfgrama and the adoption of a comraerclal basic t 
reading series can establish a reading prqgram having conpinulty^ -J' 
^ ) throughout the gMdes^ The It^ 

district-wide: basic goals and bbjectlves , Instructlohal placementW 
; the seriesy teaching .for msteryf how an wtteh to begin the program In 
kindergarten, evaluationr re-teachlng and re-testings -record keepirt^ 
the use of suppleinentary materials. ■ ^ • i ' 

- '"^ ' ' . . ■ ^' ' ' ■ . " 't'^' 

ReSQurca Materials for Prof ee slonals J^l : 

, ' !^^^ - ' ' - ' p - ■ . - ^ p . ^ • ' .:■ ^ 

A regular feature of potential Interest ^ the ''Instructional Materials" colum, ^'^7 M 
which first appeared in Volume 50 (1973). Tliese articles, written by Julie 
McAlpine, Stephanie, C. Sullivan/ and/or L* Jeaii York, provide annotations of 
recently published instructldnal raaterlals. intended for use with elementary^ 



lOO; 



101 - 



102. 



level language arts or reading classes. / 

AXELROD* Jerome. "The Most Wldeiy^Read Reading-Related Journals." \ 
o 52(Mar. 1975X, 356-360, 366/ . ^ f ; " / ^ 
BrieMy "describei - the mpst, widely-read readlng-^related journals * *: 
The -primary purpose jTs to assis t ^ t language arts teacher in dec Iding . , 
which Journals he/she wishes to' order or to which Jburnals he/stie wishes to 
submit mMUgcriptS- for publicatlQn«_j jl ■ _ _ _ _ 



103. EVERrrSj Eldonna I.> CRevlser)/ ''A Minimal Prof essional^ Reference Library // 

" on T the Language: Arts for Elementary School TeacherB 1976." . 53(Apr . 1976)s 
459-463. • - ' , - ^ , / ■ . ^ \" . ; Jl' ■ 

, . - CategorJ.es\-.lnciude journals and resources; burriculum fcnd methods of ■ 



erJc 




, teaching speaking and llstaningjl reading 5 wrltingj language, 'grammar, and 
'usaCe: literature I aids" Jor s^iec'ting books for childrenj and learning 

•activities.,,^ I 



'i 



■ 



it- 



104 . 



''J 

WHITE 



106. 



Mary 'Lou;. Ahern, Evelyn | Jeanne 5 , and Mendelsohn, Leonard. 
jj Print Media. . 53CFe^. |976) , 138-151.,, 

Reviews i-fjonprlnt media publicat'iorts from the following- categoriet: 
llitirature, reading J^Uills ,«.langueige skills, creative writing, and values. 

t- / . . . , ' ■ i ' '^wf| ■. ^ - ... " ■ ".' ■ ' : 

HlklTE, Mary Lou| Ahern, Evelyn Jeannej and Merfdelsohn, Leonard., ,j 
" " "Non Print Media," 53CApr..'' 1976), 464^469 , .= ; 

Reviews lionprilit media relatlni to the three themes of the Bicentennial: 
Her-lfrag#-W6y-Festiva%.~USiVjvrand^^ 



See 



Davei 



WIMELJOHANN, Sister Rosemryi and Ola en p Tflree, "ERIC/RCS ^Report; Teachers' 
' Right To Reaav^j'SOCJan. 19|3), 64^6§; 74. . ;* ^ 

'Suggesta :^tl^t teacfters be' given fii-^ichool time to re^^ from suggestid 
periodicals * Describes several migazlnes which may provide supervlsQry ^ 
personneli teachers^ and administrators with some timely ideas 
for developing language skills. , ! 



i^lso: •409. 



ff 



Reading Programs 



Lopmenta^l '^Reading Bf ograms 



107 'I BROWN Sister Mary Paul/a. "Humanizing the Reading Prograni—rhe, Workshop : . ; 

V-Way." 3lCHar.^74), 451-455| : ' , ' " \ .i "X: \" .; ; ./^^^ . ■ , 
Describea the concej't^ol "workaho In^which pupilf work on independent 
, rea^ijiS activities designed ^ thi teacher* A , sample program for a 
J-prlmarv. class^^ Is^resented* .r'l/ ' ^ ^x '"'' ■ ■ - ^- ^ 

lOa.4 CALLAlWy, A. '^ron; and J^is/ Oscar ;'Pr6gram^and Materials Used 
1 . iri Headitig Ins true tlom = A Survey." 49 (Apr. I9p), 578-58^ 
.apjscu^aes tKe|results^ a survey of elementary^pitlndipals on tha 
important factors contributing to the suGcess of an elementary school 
reading prbgfam/ The findings indicate thit the basal ^reader dominated In ^ 
; reidirtg ins true t^n, although most systems used a. variety of approaches «^ 
and\^p|>l^i^t4ry matpri^^ of the school systems reported the 

availabllitv of a- wide array of audio-?visual equipment. 



i09, CRISCUOLO, INlcholas P. "Biography Brooks i History Hilltops . and a Space 

; . , |shfed4 sampr; 1975)V^^ \ ; / ' ■ \. 

• ■Describes a Titlp 11^ Right to Read program, REACH (Readers Ever Aw^re 

Climb HighS). ''the program Integrates a great deai;of art with : reading 
' and usee .d|diversitylof reading materials. Cpntends that REACH has been 
successfxil)! in .achieving better attit^^ towa!rd 'reading*' - 

-liOr- CRONNELLpTBruc^^^ "Designing a Reading Program Based on Research Findings 



in Orthography.^ 
Describes' the procfess ^ied to 
k-3 - based -on two;\ obj c tives i 



ERIC 




50(Jan.^ 1973)^ 27-34, 

design m phonlcs=based reading prbiraTn for 
(1) to select a lexicoil^^appropriate for 



n • 



18, 



children at ^ the kindergarten through\ third grade level and to estabiish 
spelling-t'o^sound correipondences for this lexlconj and (2) to arganize 
thasa corresponda^ncas and the lexicon for vise in beginning reading. 



IIU FILUffiRj 'H. Thompson, "The Kiddle Schoolers' Reading f;Program,";^ 52(Nov/Dbc» 1975), 

1123^1126. 7^^.: . ■ • ^ - ■ ■ -/^ ■ ^''V^' ^ ' ^ ^ 

" Describes- the charactWlstlcs of middle school children. Maintains that 
e thfe raldSle achoql riaadlng" program must ^ and 
o . attltudeS; of mlddli school students . Emphasizes the ^need, for^; skill 

development and personal satisfaction as components of the middle school o ,1 
readihg prpgram* Concludes Jwith recommendations for such a program* 

Trzr'^'TOiNK^'^^Hwirar^^^''^ - ' ■ j " 

Contends ^ that^^fche lyrici of jcontemporary music can be an effective 
a Itjernace method • of teaching ba reading skills to students ^at primer ^ 
through fourth grade levels. Argues that the use of music -increases the ] 
C^.- potential -of a reading program because -children respond readily to* music , ^ , 

and also beSause listening and reading skills can be practiced^ ^ 
^ " simultaneously, Describ^^ a program approaching reading through m ^ 

113, MALKOCj Anna Maria; and Roberts 5 A. Hood "NCTE/ERic Report:* Bilingual 
\ ^ -Education- A Special Report from^CM./ERIC,"' 47(May 1970) , 713-725. ^ 
Abstracts ERIC documents which provide a backgrounde^in the' field of 
^ ''bilingual i well as an awareness of the progress Being made in 

programs designed for bilingual' children, ^ 

- 114. MARQUARDTs Edward T. ''Coordinating Reading and -the Language Arts. ^ 

. 54(Sept. 1974) , 898--900, ^ - v, ' I; " ^ - ' 

; ©escribes the materials and activities used in, a coordiriated vlanguage arts 'f a 
prbgram' for second arid third grades L Discusses the positive .feedback ftbm ' ' ^ 
teachers and parents, > % '"\- ^ . ^ ' , ! ^ - 

115. CO^IVER, :torvln E. "Kay Concepts for Beginning Reading." 47(Mar., 1970)* 401-402, ^ 
./^ Presents'' a comprehensive list of twenty key concepts in the instruction of „ \ ' 

beginning reading with emphasis on "specific areas, of interests- and needs, ^ . 

These concepts . follow sequential .steps with increasing depth as the ^ 

student demonstrates his/her understanding at each level, " , ;> ^ ^ ^ - 

See/Alsb: 3[6, 370, 379, 382, 430.\ / ' ^ / t ^ ' ' \ 

Reading and the Language Arts ^ ^ / ^ r ' ^ ^ ^ 

116, *" CALLAWAY, Byron| McDanlelp. Harrj^; and Mason, George E,'^ "Five Methods- . / 

-^of Teadhing Language Artsi , A Comparison 49'tDec, ;1972) J 1240-1245. 
Investigates the ^relative effectiveness oi methods that correlate .ora.1 and v 
" written language activities compared to methods wKich do not involve . 
^ coordinated, instruction in language arts* Concludes that achieyement in 

~~the language arts is increa^ instructional pro gram in one of i- 

' % -those language arts (spelling, writing, speaking, or^ reading) ^is carefully ' 

■coordinated ^with the others. .Failure tOc,correlate appears tb lessen ^-^ , , ^ 

;; ' achiavement in the language arts. * - ■ . 



117. HENNING, Kathleen. "Drama ^.Reading, An On-Gqing Clas^^^ 
/\ \ .Elemental School Level." SlCJan, 1974),, 65i 

" Suggests the daily reading of dram%. in Che clasirooin* pftscribe 
thrte-itep procediire for classroom drama reading i (1) read the 
silently i (2) read the '-play otally= (in a |roup)i and C3) aat ox 
^ play, script in hkndi^, S;4geBted low-vocafiulary dlaO^guea are 1 

lis. J^ffiSp -Shirley M. ."Mini-Media Centers for tonguage Progtams,*', 
^^'^ 604-^60 5V ' ' ^ ' . ' 

Suggests "mlnl--medla centers" as a technique for a thMatlc app 
reading and writing. Developed by an individual or anmll group 
mini— media centers use diverse approaches to record atiiden^' 
l^FeFpritTve^^ 

the preparation of media materials. n 

119. KIWCTONp Carole "NCTE/ERIC Reporti Classroom Dramati^^ b 

Oral Language Skills.*' 48 CFeb 
Discusses ways in which classroom dramatics can develop otBay^, 
speaking and listening skills* Su ERIC 'documenti ralatgd ' 

classroom dramatics and the. ralationship between oraey and lite 

120. RUPLEY,' William H. "ERIC/RCS Reporti Oral Language pevelopineri 

. SlCApr. 1974), 519^524.^ : j . / 

vEinphasizes the importance of students- oral language ilcilla ^hl 
related both to reading achievement and academic achiivementv In 
Surveys ERIC documents which suggest methods for building an ef 
o^ral language program^.^^^^^^ ^^^.^ ^^^^ / , . 

121. SMITH, Dora V^ "Trends in Sleinentary Sch Language Arts Toda: 
^ % , XMar. 1972), 326^334. ■ \_ ' , ' 

" Describes four aspects of "the language arts program that ^recelv^ 
emphasis; in the elementary , school today 1 (1) a new emphasis bp* 
languagei (2) a renewed appreciation of ; good literature i (3) th« 
davelopinent of instructional material centers | and (4) th« sttm 
creativity through creative writing and drama* 

122. * SWMJl, James 1. "is^^Llstening Really More Effective for Leafnli 

.Early Grades?" -SlCNov, /Dec 1974) ,1110-1113, 
Describes ^tudy designed to determine whether elementary itud< 
better through listening or reading.^^ Coricludei that effectlvem 
learning by listening or reading is based on the relationship hi 
child's reading ability and' the readability level, of the ttaterli 
.learned. : ' / ■ " ■ < 

123. * WINKELJOHANNi Sister Rosemary. "ERIC/RCS Reports ' Jem's lifclt 

^ , and Jane." SlCSept. 1974) 870--873, 8771 ; ^ ^ 
Suggests that the educational theories of Jean Ptaget can be apt 
' the language arts and cites several relevant studies^.^^ o 

See Also: 13, 31, 64, 215. ' ' 



-- 

I' Literature 



124! GROFF, Patrick. "Questions to Ask about Poeras." 52(Jan* 1975) , 119-122, ■ 
; Contends that asking questions about poems does not have to be a 
= ■ destructive activity. Precautions are given to assist teachers when 

asking questions about poetry. States that the use of these guidelines 
will help students become more at ease with this form of literature. 

125. LUNDSTEEN, Sara "A Thinking Improvement Program Through Literature," 
49CApr. 1972) , ,505-»512. 
Diagrams interactions among the areas of the language arts curriculum and 
discusses the place of biblio therapy (hiBnan relations in children -s 
literature) within' this curriculum, 

126* TIEDT, Iris M, "Planning an Element^ School Literature Program." - ; 
476'Bb. 1970), 193^198* 
Considers the following questions and issues in planning a literature, 
program: (1) why should literature be included in the elementary program? 
.__.._™;^-2-)-Hs=^the a scope and .sequence in Idterature? (3) where 

does literature fit in the language arts program? (4). how will literature 
be selected for the program? and (5) how will teaching literature differ* 
^ from teaching reading? 

See Also: 77, 205, 260, 415, 

... ■ '% 

Composition ' . 

127. BLAKEj Howard E. "Written Composition in English Primary Schools." 
48(Oct, 1971) , 605-616. 
' Suggests severai^ reading methods which can be used to encourage good 

writing skills i the languageT-experience approach'^ an independent reading - 
. proeram, and reading to the children % the teacher'. . 

li'8. PERRON, Jack* "Beginnihg Writing: It*s All^'in the Mind," ,53(Sept, 
Il976), 652-657. . ^ ' ' ^ r 

Maintains that teachers . should provide an environment rich in the con- 
cepts necessary for the development of waiting skills ^ ^0 that children 
can irely on what they already know as language users. Describes the 
research investigating the effect of this approach to teaching writing, 
Preifents several activities which combine all areas of , language study to 
encourage the natural deyel&pment of writing skills. 

129. PII^LAR, Arlene M. "Individualizing 'Book Reviews." 52CApr, 19 75) 5 467- 

■ f 469. : ^ V : ^ ^ \. ' ^ ' 

Presents several ways in whichtchildren may "share" books they have read 
with the teacher or classmates. Used most effectively in an 
ir^ividualized program, . . ^ 

130* RmNj Florence Holmes, "Taking the Boredom out of Book Reports." 
\ . I . SlCOct. 1974), 987^989. . ■ 

siggests various techniques of book reporting which include writing 
■^'["'' . iliterviewsi and radio coimercials, designing book covers/and movie scehes, f' 

and dressing like favorite book characters. ; 



131. SMira,. Frank. "Phonology arid Or tKographyi Reading and Writing.." 

49(Noy. 1972),/.U075-10S8. ,i- ^ . /; 

Asks the questionr'^ In what ways is jthe relationship ^between phonology and 
orthography related to the different systems involved in writing and in ... 
reading? Concludes that sdund-spelllng relationships have practically 
nothing to do with immediate writthg and iiranediate readings except to the 
eKtent that the alphabetic characters make production easier and 
.discrimination more difficult. Although sound-spelling correspondences 
; exists this does not necessarily imply that they are of critical, 
importance in either writing or reading, . 

Spelling ^ ^ 

132. BL^, .Howard "Some Spelling Facts/- 47(Feb* 1970) , 241-249. 

$ / Points out basic essentials of word structure. Provides guidance for 

^ A teachers in understanding terminology and concepts related to- the teaching 

' ; . of spellltig.f definitions^ descriptions, and examples are provided for- 

I / phonics ^^nd|spell/ing rules, 

: n 133.*/ CRAM:r| Ronald L. "An Investigation of First-Grade Spelling .Achievement." 
^ ; p ^ 47(Feb. 1970), 230-237. 

, ' ^ /Reports the ability of first-grade children to spell phonologlcally^ 

- i- / ^ ; M /regular and irregular words and the possible Infuence of reading 
/ I Instruction on spelling ■ achievement * The two reading methods used were 

f the langukge-experience^ approach and the basal reader approach* Results 

; ^ ^ ' ' indlcatel that the language-exparience classes were significantly better 
i:' " spellersf both in written composition and on lists of regular and irregular 

\ J; wprds . I ^ , ^" 

^ 134 * PERSONkl, Carl R. "The Use of/ Nonsense Words to Test GenerallEation Ability 

■ ' iti Spelling," 49CDec. 1972), 1233-1239. 

Reports on the results of a study which Indicated that nonsense words used 
in a recall dictation test will indicate the ability of children to use - 
phonic generalisations in spelling. 

See Alao! ^19, 82. 

Reading in/ the Content Areas 

' " 135.* jmz, Margaret L. ; and Smitb, Edwin H. "Students* ^Reading Ability and 
_ . * , I the Readability of Secondary 'School Subjects, "^ 49(Apr. 1972) , 622-624. 
' ^ ' ' Rep'orts on research concerned with- the difference between textbook diffi- 

cu&y and the reading ability of 590. eighth-, ninth-^, and tenth^grade stu- 
^ . dents in English, science, and' social studies. Results indicate that over ^ 
* half ol the books assigned to this population were unsuitable. Recommends 
/that, school districts detemine the reading range for grades eighty nine, 
/* * and ten. Difficulty of the^ materials used should correspond to the ^ 

> . . - reading ability of the stud^ts who. use them. 

li - ■ - , \ ^ ■ • \ - ■ . 

136* LACEY, Patricia A. I and Weil, Philip E. "Number-Reading=Languagel" ^ 
" ' ^ I" 52CSept. 1975>, .776-782. - : ' " 

. \ ^ ' Suggests that mathematics is Intimately related io language usage and 

■ ' ireading. Translations from English sentencep to mathematical expressions 

' /kre the basic format of instruction.- Instructibnal" examples are given ^ 
Iproceedlng from the simply to' the compleK* - ^ / r/ 
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137- LUCAS, Stephen B.| and Burlando, Andrew A. "The 'New Science Methods' 
and Reading." 52CSept. 1975)v 769-770. 
Contends that the new science methods require students to read actively 
and proficiently. Reading abilities needed for understanding science 
,- material are listed. 

See Also: 70, 171, 222, 358. 

Reading Readiness /Beginning Reading Frogramg 
General 

138. LaCONTE, Christine. "Reading in the Kindergarten: Fact or Fantasy?" 

.47CMar. 1970), 382-387. 
Describes a survey based on questionnaires, observation, and interig.ew 
data of more than five hundred kindergarten teachers in two states. 
Findings feilect their gpinions and practices, including these 
conclusions: (1) kindergarten teachers fe^^^^^ 

ready to read; (2) more than a third do teach some reading skills and use 
some reading materials ; and C3) regardless of the teachers^ beliefs, 
reading in kindergarten is here to stay. 

139. MacGINITIE, Walter H. ""When Should We Begin to Teach Reading?" 53(Nov./ 

Dec. 1976), 878-882. 
Suggests that the question posed In the title cannot be^answered until an 
answer la found to another questioh: what is meant, by "beginning to 
teach reading"? ArguesMhat beginning reading instruction is too 
pressured a situation fbr many children and that this could be ameliorated 
by extending reading instruction down to the earlier years. Such early 
reading programs shouli be based upon informal op^pttunltles for practice, 
a gradual development oB' objectives, and -frequent attention to reading, 

140. MONTEITH, Mary K. "ERIcJ'RCS Report; Screening and Assessment Programs 

■for Young Children; Reading Readiness and Learnlrig Problems." 

53(Nov./Dec. 1976), 920-924, , , 

Focuses dn examining the kinds of tests used for screening children in 
reading readiness. Discusses interpretations which can be made from the 
results of such testing and the procedures for selecting screening devices 
to be Incorporated into a readiness program, 

141. MOORE, Sister Mary. ''A Multi-Approach to Beginning Reading in the Urban 

School." 49 (Jan. 1972), 44-49. ,m i ■ 

Describes a multi-approach to reading readiness, and formal reading that 
involved ianguage-experience, linguistic and basal readers, and a totally 
integrated language arts program. Results of tha project indicate: (1) 
there is more -than one way to teach reading readiness s (2) a diversity of 
material can be coordinated into a .workable plan; (3) a basic text can 
used 'with other materials without "contaminating" a child's progressr (4) 
' 'V teachers can.be creative in choosing iraterlals and making judgments; and 
(5) this' type of program is a necessity for the disadvantaged, but it, 
would provide any socioeconomic group with a unique and rewarding 
' learn^g situation, . .' . ' '■ ' ■ ■ 



142, * PORTER, Jane, "ResearGh Report," SKFeb. 1974), 300^309, 315, 

Presents a summary of language arts research related to early childhood 
education. Categories include listening, oral composition^ written com- 
position, handwriting, spelling, suimimry of research, training programs, 
relationships between various areas of the language arts, and the 
efficiency of children- s language arts skills, 

143, SMITH, Frank, "Learning to Read by Reading," 53(Mar. 1976), 297^299, 322. 
Records the case study of three--year-old Matthew's trip through a grocery . 
store and department store. The purpose of the trip was to demonstrate 
thati (1) the world of children- can be full of meaningful printi and (2) =^ 
children will search for something new to learn if they have exhausted the 
learning possibilities of the situation they arfe in. Concludes that 
children learn a great deal about reading without adult supervision or 
even adult awareness. 

144, THOMSON, Richard A, | and Blackwell, Janet M. "Verbalized Responses to 

Environmental Stimuli as a Stepping Stone to Decoding Written Lan- 
■ guage." SlCSept. 1974), 855^85i,r 
Contends that pupils who do not resporid orally to their environment are 
likely to underachieve. Suggests that all teachers provide opportunities 
for oral language development in the classroom. 

145.. UNGARO, Daniel. "Can Ivan Help Johnny?" 51 (Sept . ' 1974)V 846-852. ^ 

Presents a description of Russian pre-^Bchool and first grade programs which 
offer a firm basis for further learning, Russia bases its school programs 
on reiearch, whereas ^erlca does not. 

146. WASHBURNE, Carol, "Short Papers on Readiness, Reading Interests, Vocabu- 

lary Development, and-Comprehension." 49 (Apr. 1972), 533^551. 
Discusses basic questions about reading readiness and suggests several 
common sense recommendations based on modern psychology. Suggests sev--^ \ 
era! teacher guidelines for finding the right book for the right child at 
the right time. Surveys various methods of vocaburary development, ^ 
^emphasizes that an attitude of acceptance and interest can encourage, 
vocabulary, development . Offers a ganerjal discussion on literal and 
Interpretive comprehension; challenges teachers to plan a comprehension 
program and devlsej^ questions to evaluate this program. 

See Also:' 9, 85, 123, 426. 

> Physic al, Intellectual, and Environmental Factors 

147. BROMWICH, Rose M, '^'Don' t Put Out ^ the Mght , i X Can^ t' See How To ^ 

SleepJ" 48(Mar. 1971), 357-362, | \ 
Stresses that kindergarten children musd be g lAf en free reign in developing 
oral language in -order to improve their |gelf-lmages. High achievement in 
oral language in kindergarten, is slgnifitantlyi related to reading 
^ achievement in later grades, 1 h 



\ 



148* FOULKfi, Patricia N. "How Early Should Language Development and Pre- 
^ , Reading Experiences Be Started?" : 5l(Feb, 1974) , 310-315 



Emphasizes that the language development 
age, should be used to determine reading 
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level of a child,' not his/her 
readiness r Describes normal anc 
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abnormal language development, stresses the Importance of the child s - 
language development level, and provides specific diagndsls and teaching 
examples. 

"149.* HALL, MaryAnnei MoretZs Sara ' A, ; and Statomj JodellanQ,. "Writing 
Before ^Grade One - A Study of EarlyJ^riters," 53(May 1976) , 
582^585* ^ ^ 

Reviews research concerned with the relationship between reading and 
writing. Presents the results of a pilot study designed toi (1) determine 
the factors in the home background of childr^r^ who were early writersj and 
(2) ascertain the sequence of learning to write in relation to learning to read. 
Concludes that most factors in the home background of early writers are 
. very similar to those of early readers and that interest in writing ^ 
preceded interest in reading for nearly all of the, early writers studied, 

150** KING, Viola. "Dialect Awareness in Preschoolers." 53CMar. 1976), 
248-250. 

Detfaila a research study designed to answer three questiohsi (l)does 
dialect awareness occur at the same ttoe as race awareness? (2) at what 
age does the black lower-class child indicate awareness of dialect 
differences? and C3) at' t^at age does the Black lower-class child indicate 
a preference for standard English over blacfc English? Findings suggest 
that both black and ^Ite preschoolers preSer white dolls to black dolls, 
but that the same children are oblivious to dialect differences and fall 
to associate these differences in language 'variety with black speakers. 

151. SmkCOm^ Joseph^ "A Checklist for the Evaluation of Reading Readiness ." 
SOCSept. 1973), 858^860, 870. 

Presents a- checklist for the evaluation of reading readiness, organized 
according to the following categorlesi auditory discrimination, visual 
discrimination, left to right orlentktion, oral language development, 
concept development, .social and em^ional deYelopment, motor coordination, 
\ and physical factors XSee abstract 164). ' 

152. * SHEPHERD, Richard C, "Oral Language. Performance and Reading Instruction*" 
-^^ 51(Apr. 1974), 544=546, 560. . , 

Describes a study which investigated certain relationships between oral language 
performance and reading readiness. Scores from subtests of the Metropolitan 
^ ^. R eadiness Test are correlated with results from a free verbalization task. 
Concludes that language samples from poor white or black Inner-city children 
should not be Interpreted as measures of intelligence. 

. ■ ■ ■ ■ ■ ■ 

153. SMITH, Nila Bariton, "Early Language Developments Foundation of , 
' ' Reading." 52(Mar. 1975) , 399-402, 418, . 

Emphasizes the Interrelationship of language development and reading' 
achievement. Discusses the various stages of language development and 
their relevance ro reading success. 

154, TdviY, Duane R. "Language Acquisition! A' Key to Effective Language 
'* instruction." 53CNov./Dec,. 1976) , 868-873, 

Encourages teachers to appraise the appropriateness of language activities 
with regard to the language competencies . children possess. Analyze^ eight ^ 
comnonly used language' activities and^. concludes that language analysis 
" ■ ' ishould no longer be emphasized in ;the elementary school. Instead, 
f teachers should help students develop as consumers of language. 

SeeUlsoi 2, 390; 392, 394. ^ - v • ^ ; < 
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M ethods' 



155. * BORDEN^ Juliet P.i Handleyj Herbert M. ; and Wollenberg, John P. 

"Head-Start Can Contribute to Reading*" SlCSept. 1974), 
874-876. 

Describes a study in which disadvantaged children benefited from a 
wall-structured Head Start-Follow Through program* 

156. * CHRISTENSEN, K. Eleanor. *'fLanguage Facility of Kindergarten Children." 

49<Nov. 1972), 1107-1111, 1119, . 
Reports on a study which investigat&d the effects of too kindergarten 
programa (a regular kindergarten with and without an adaptation of the 
language-experience (approach) on children's orar syntactic language facil- 
ity. Concludes that neither teaching approach, social class status, nor 
sex individually exirts a significant effect on the oral language facility 
of children. However ^ the combtoed effect of these factors may signifi- 
cantly Influence oral language facility. 

157. FAGIRLIE^ Anna M, ; "Using Wordless Picture Books With Children." ■ 

52Dan. 1975), 92-94. 
Emphasizes using wordless picture books with young children to stimulate 
both oral language experience and written expression. 

158. FITZGERALD^ Alice! Irene. "Literature Approved by Today -s Kindergarten| 

Children." 48Cpec. 1971) , 953-959, ' I 

Discusses the necbsslty of prDvidlng a wide variety of books which suits 
the child's interest 'and attention span^ and helps the child become 
acquainted with hls/lier world, A eompretensive list of books published | 
: between 1965 and i 1970 l^hat has been approved by kindergarten children is v 

^included. (B) ^ ^ ' ^ \ 

159. HOSKISSON, Kenneth; and Krohm, Bernadette. "Reading by iMieraioni ■ 

Assisted Reading." SlCSept. 1974), 832^836. . — 

intends that children can learn to read in the same way they learn to 
^ise languagei through an assisted reading approach where unknown' words 
are identified for readers as they encoiinter them. Describes a 
second grade program; results, and further suggestions. 

160. HOUK, ^nelle S.; and Bogart, Carlotta, '"What You See's Not All ^ 
' You Get." 51 (Mar. 1974), 445^448. ' ^ 

Describes how children can learn concepts through visual-verbal games. 
These games encourage precise vision, vocabulary, and social 
coranunicatlon. ^ , 

161. "LaFLi^^, Robert Ih, ! "More Meaningful Sto^ time in Kiridergarten," 

SPCJan. 1975), 69^72. , , . , . 

Describes a variety of ways storytime |n the kindergarten can be, more 
' enjoyable, meanin^fui, and ■exciting through different modes of active 
' InVOlVCTient* \ \ - , u 

m: LAmE, Linda Leonard'! Und Kane, Frances. "Children, Books, arid Collage." 
. 53(Nov./Dec. ,1976), 902-905. ' , 
Contends that young children need to become awre of the relationship|.. 
between areas ^Ich are not typically united in the anstructlonal 



curriculiffli* Suggests ways iriuwhich the teacher can encourage appreciation 
of^:the art media in chlldrem'^s books by actively Involving children in 
S^^^^ collage techniques. ^ ' 

163. LEPKE^ Phyllis* "Responding Actively to the ^^^of Literature," 
53 (Apr. 1976), 404^406,^ ^ . 

Suggests that dancing can aid reading readiness, the ability to understand 
and develop imagery, and the liiterpretation of literature. Offers ideas 
on how to develop a lesson uniting dance and literature. 

^fAYER, Jerl E. '"Evaluating Readines Readinessi A Reply." 52(Mar, 1975), \ 

343-345. ' ' ^ 
Replies to Sanacore's article (abstract 151), "A Checklist for the Evaluation 
of Reading Readiness," which appeated in Elementary English , September, 1973. P 
Mayer questions the use of a checklist as an effective means of determining 
reading readiness. Instead, Mayer advocates Initiating reading instruction 
and providing additional training in skills in which the child is deficient. 

. ■ ^. 

165.* O^DOimmL, C. Michael; and Raymond, Dorothy. "Developing Reading Readiness 
in the Kindergarten." 49CMay 1972), 768-^771, 
Reports a research study comparing the basal reader workbook approach to 
the conceptual-language program in teaching reading readiness. At the end 
of kindergarten, children in the cbriceptual-language classes received sta- 
tistically higher general reading readiness scores on the Metropolitan 
Readiness Test than pupils in the basal reader groups* . ^ 

YAAKOB, Parthena M* "Music and Reading.", 50CApr. 1973), 577-578. 
Contends that music can be an effective medium for^teaching reading skills 
to pre-school, kindergarten j and elementary students because readiness 
skills such as auditory discrimination, visual discrlMnation, direction, 
and Imitation are emphasised in the teaching of musical skills for simple 
songs, . ' 

See Also! 32, 115, 141, 226, 374, 388; 395, 398. 

Remedial Reading Programs ^ . i 

^ General 

167, DUBOIS, Jessie J, "Teaching Reading Optimistically," SlCSept, 1974), 

868-869, 882. 

' Suggests an optimistic approach to reading problems. Follows the 
eKperiences of a nonreader through sixth grade to emphasise the results of 
teacher .neglect. 

168, * GUNDERSON, Doris V."S^ Differences in Language and Reading," 53(tor, 1976), 

, 306--306* : . ^) ^ 

Congiders possible explanations for the high ratio of. boys to girls in 
rCTiedial reading classes, Sunnnariges research concerning sex differences 
\ ' in language development. and in reading success or. failure. States that no 
conclusions can be drawn because too many questions remain. Suggests 
directions for future research/^ 



166. 



169. LEimER, Janet "Reading ^ a 50(Febi 1973), 265-269. 

Contends that ' inforTOatioii galixed from the; field of learning disabilities 
will have an Impact on the field of reading, jes pec ially in the following 
areasi diagnosis; motor develdpnlentl. perceptlon| memo^i language! 
cognitive skills; and m'turationai, social, and psychological factors. 

XToT^'M^^oS^^lohn^fT'^^^ Learning Disabilities." U9 (Jan- 1972), 

134-^141. . . A 

Abstracts ERIC dociAenC^s related to the following aspects of learning 
dlBablllty:^ background inforraation; methods of identification a^d 
diagnosis J and specific examples of successful approaches * programs and 
strategies* ' ' 



See Also: 27, 30. . - 

Methods and Materials 

171. BLACKWllX, Janet M. "When 2 ^ ^Aln't 4." SBCApr.. i97'6) , 422-^424. 
Describes several mathematical disorders and suggests that they are 
related to language deficits. Urges that the remediation of language 
disorder be extended to include language--related mathematical 
difficulties* , - ^ 

172. ^ CHOMSKY, Carol. "After Decoding: What?" SSCMar. 1976) , 2a8-296,' 314. 

Describes a remedial program aimed at changing students ' attitudes toward 
reading. Five children listened to taped recordings of stories while 
reading along until they could read the stories without the tapes* As a 
result of this procedure, the children's attitudes shiftedl they were 
highly motivated and enjoyed reading* 'Concludes that this approach is 
successful because it gives children practice in reading connected , 
discourse and gives them a feeling of success. - . ' 

173. MADISON, John P* "NCTE/ERIC Reports The Slow Learner: A Winner at Last?"^^' 
. ; 48(Nov. 1971), 896-901. ^ . f 

Maintains that the movement toward indlviduallzationp, the emphasis ori 
.finding out how children learn, and the deemphasis oi arbltary age-grade 
standards help to focus attention on the slow learner* Provides abstracts 
of ERIC documents which cantain information for educators planning 
curricula for slow learners and for those interested *in individualizing 
instruction in this special area of education. 

174;* MORGAN, Edwin W* "A Clinical Team Approach to Improving Reading Instruction 
in First Grade." 51 (Sept* 1974) , 889-893. 
Describes a study in^ which children suspected of having learning problems, 
were referred to professionals who supplied the teacher with Informatipn 
about modifying programs to meet the children's needs. 

175. ORR, Robert S., a Jr* "X Isfor Teddybear-^Teddy Can Read." S3(Nov*/Defl* 1976), 
883-885. . " . 

Explores the problem of low achievers ' attitudes toward reading. Offers^ a 
"teddybear tutoring" program as a partial solution to this problem. Using 
various instructional materials, the students^ "taught" their ,teddybears to 
read. Suggests that teddybears can motivate primary boys and girls of low 
\ reading achievement to discover the joys of reading*. ^ ^ 



176. RUBINSTEIN, Bob. "Sports History: Motivation for Reluctant Readers." 
52(Apr. 1975). 591-592. 
Suggests providing non-reading students with material that they find 
Interesting and motivational. Cites examples of success. 

■^r?-*-' SCimEEBETC7"Hel-ffn"E.; and Mattleman, Marcitne S. "The Listen-Read Project: 
Motivating Students through Dual Modalities." 50(Sept. 1973), 900-904. 
Presents results of a study which indicated that reading , even among 
iQw-achieving students, can be improved through the coordinated use of 
books and tapes in listening centers. 

178. * SOLOMON, Bernard. "The Television Reading Program." 53(Feb. 1976) , 135. 

Argues that the use of television programs and scripts can motivate 
"non-readers" to augment their reading skills. Results of a pilot stady 
indicate that children using the Tftlevlslon Reading Program were highly 
motivated and showed positive changes in their attitudes toward reading. 

179. SPIESS, Jo Ann. "Literature and Hidden Handicaps." 53CApr. 1976), 435-437. 
Argues that fflainstreaming learning disability children might benefit those 
children and the classroom teacher. Also, suggests that children' s 
literature is a valuable and effective tool for reaching students labeled 
"learning disabled." Suggests several trade books dealing with body 
awareness and emotions for use with learning disability students. (B) 



See Also: 199, 209, 251, 312, 403. 

Diagnosis of nisabled Readers . 

180. FRESHQUR, Frank W. "Dyslaxlai^ A Sure. Cure." 51(Sept. 1974), 864-865| 893. 

Deplptae the use of the term "dyslexia. 'V Relates the high degree of 

eonfualon this term createa for all people concerned with reading 
probleniSs 



181. GUTKNECHT, Bruce. "The LabeJ, Syndrome." 53CApr. 1976), 419-421. ^ 
Maintaini that the lists of characteristics of any one of the groups 
labeled remedial^ handlcappedp or disabled always contain many descriptors 
similar to another group, Concludei that only one criterion should be 
applied in meaauring the effect of labeling on children, prograffls, or 
teachers: do more children become proficient readers bepause of the 
application of the label? . ' 



182. 



LERNER, Janet W. "A Thorn by any Other Namei DysleKia or. Reading Disability," 

48CJan. 1971), 75-80. 
Offers various definitions of. "dysleKla." Discusaes both medical ana 
educational perspective of the problem. 
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General 



Hethods for Teaching Reading 



183.* AD^, Ruth R.; and Litwii^, Z^lda. "Talking ^Typewriter^-A Study in 
/ ^ Concept and Attention Gro^ 1970) , 250-256 , 

Dsacribea the use of the talkirig typewriter and the classroom atmosphere ^ 
which was designed to rein£o^ce\ork begun with the typewriter. The. 
process utilize^ \vlsual5 auditory^ and tactile modalities as well as 
encouraging th^ development of attention span and ability to follow 
directiona. tentative concliislons^^ this study, which was still in 
progreae^e' the tide of this / publication, indicate that children using 
^his method will ice the^^^asU^ bf ^learning to read with greater motiva- 
tion and toip^oved \ teadlng skills\ ' 

184. * BLOCK,' J, R, "Wt.a, and Otftar Alphabets." SOCJan. 1973), 49-59. 

Susaiarizes the restilts of eKlstlng research ^.concemlng the Tnerits of 
l.t.a* versus traditional orthograpliy. Conciudes ^that i*t*a. is the best 
way to learn to ^ead. 

/ ■ ' 

185. BURNS, Alan.R/ "Overcoming Difficulties in Learning to Read," 50(Sept. 1973), 

. 911-92bi , 
Contends that a child finds It difficult to learn to read and spell words 
because of the lack of isomorphic corVespondfence between phonemes and 
graphemes* Adovcates the use of tlie English^Unifon Alphabet to teach 
reading and gives justifications for its use. 

186* CATHCART^ >Iaureen, "Personalising Reading Instruction." SOCSept. 1973), 
905^910, 934; / 
Outjlines the strengths and weaknesses of basal readier, language-- 
eKpWlence, and individualized reading programa, Aidvocat.es uilng the best 
of each to develop an eclectic approach to the teachtag of reading* 

187. COX, Carole* "The Liveliest Art and Reading." 52CSept. 1975), 771-775, 807. 
Suggests combining classroom film making with reading activities. 

Creating and reading scr^ts provide excellent content for developing 
critical reading. / 

188. DAVIS, Joanne Wi "Teaching Reading with Paparbacka In an Elementary School: 

Three Models for Classroom Organization.^' 47(Dec. 1970), 1114-1120* 
Describes three varied techniques using paperback books for reading 
initructlon. Teachers using paperbacks for readingr instruction listed . 
several advantages: (1) children appeared to have a greater sense oi 
accomplishment in completing several paperbacks instead of one tekt| (2) 
paperbacks were found to be more interesting than other reading materiali 
and (3) paperbacks raised issues that provided controversy and excitement 
in the reading group.' \ 

189. DeRENZIS, Joseph J. '^Reading Methods Plus Instructional System Equals 

' Student Success." 52(May 1975) , B76-678. 
Contends that a systems approach to reading is a necessary classroom x 
management technique for niore effective use of reading methods* 
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190. DOMING, John. ■ "A Psychollriguistic Theory for i.t.a*" 47(Nov. 1970'), 953-961 
States six weli-iestabllshed principles of educational and child psychology 
which explain the linguistic structure of l.t.a. Provides practical 
implications of. i.e. a. for future development in two ar:easi (l) 
Improvement in the i.t. a, ' alphabet itself; and (2) teaching methods which 

are most likely to be successful. 

191. * GRAVES, Donald H.^ "Research Updatei Back to Basics - The Bennett Study," 

' 53(Oct. 1976), 822-^827* 
Describes and reviews a research project called "Teaching Styles and Pupil 
Progress" conducted by Neville. Bennett ^In 1976, The study sought to 
answer two basic questions: (1) do different teaching methods affact the 
cogn^itlve and affective growth of students in different ways? and (Z) do 
different types of students perform better when instructed by certain . 
^ teaching styles? Results indicate that high-achieving students progress 

better in formal classrooms and that low-achievlrig boys perform worse In 
. formal classrooms than In mixed or informal classropms, 

192. JOHNSTON s A. Montgomery. "Teaching Readini an Easy Way." SOCMar. 1973), 459- 

460, ^ ^ 

Encourages the establishment and constant use of well-displayid^ classroom 
' llbrarle^t CDnslsting of approximately five books per pupil. Suggests the 
following guidelines: 40-50 books considered "classics," 40-50 books 
which relate to fcurrerit units of study, and 40-50 books to meet specific 
interests of children In the room, . - , 

193. ^ LICHTENSTEIN, Jack. "In Search of 'The Impossible Dream, *" 47(Feb* l97p) , 

262^-264. 

Wbrds In Color, i.tia, and the Llppincott Basic Reading Program were 
incorpbrated into a study seeking the reading method that would minimize 
failure. Results indicate that no method showed clear superiority and all 
seemed'weak in reaching pupils with poor auditory perception because of" 
the heavy emphasis on phonics. Concludes that adaptable methods and 
materials used by a teacher who is sensitive to each child may reduce the 
number of children who. eventually need clinical help, ■. 

194. MEDCALF, Robert L,| and Ratz, Margaret. "A Coding System that Makes Sense." 

50(Jan. 1973), 44-48, 
Presents an outline and the .objectives of a five-book English-Unifon 
-i^series being developed for primary children. 

195. NARANG, H. L. "Self-Evaluation of a Reading Lesson for Reading Teachers," 

52(Mar* 1975), 338-339, - . 

Provides a checklist to assist the teacher in preparing a more effective 
reading lesson. Ideas are based on directed reading activities. 

196. PIKULSKI, John J. "Using the CloEe Technique." 53(Mar, 1976), 317-318, 

■ 328 1 , . . ' : 

Defines the cloze technique and its Intended uses. Recoiranends procedures 
for using cloze as a .device for reinforcing or extending reading skills 
and for encouraging writing skills. The wide. range of suggested 
activities demonstrates Che adaptability, of the cloze technique to various 
instructional objectives. ^ > = . 
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197. SAGER, Carol. '"Effective Activities Satisfy ^Readers.*" 52CMar. 1975), 
/ - . 335-337,, 

Suggests 'guidelines /for improving instructional activities. Teachers 
' ^ from Wilmington 5 Ma^sachusatts designed "READERS" b^sed on literature related to 
learning theory I : j ^ \ 

R- relevant, clear-cut objectives 
E - educational validity . ^ 
"a - active application of skillCs) taught 
' D devalopment of productive attitudes 
E - economical use of pupils' time 

R - responsas ^hlch provide feedback ■ 
S suitable tasks for divergent developmental needs 

198. WAGENERj^ Elaine H. "Language Arts for the Visually Impaired Child." 52(Apr. 

1976), 432-^434. 

■ Discusses several strategies for teaching language arts to the visually 
Impaired. Suggests exploration of oral language through kinesthetic 
\ . eKperlences, directions in braille^ dramatization^ reading aloud to thC 
student, and playing coraiercially prepared records. 

See Also: 3, 20, 49, 108, 120, 159, 183. - 

Oral Reading ' ; 

Oral rfeading by Students ■ 

JOffl^S, Jerry L/^ "Strategies for Oral Reading Behavior," 52 (Nov,/ 

Dec. 1975), 1104-1107. 
Presents and comments upon seven types of oral reading behavior: 
repetitions, hesitations, substitutions (non-words, words which make sense 
in conteKt, words which distort the meaning), over-reliance upon phonic 
analysis, and inappropriate intonation or punctuation* Provides a number 
of teaching strategies related to each behavior designed to enhance the 
student *s reading performance* > 

fcsLER, Nancy G. "Pupil Partners*" 53 (Apr. 1976), 387"-389, 
CrlticlEes the traditional round robin reading circle. Suggests that a 
good oral, reading lesson has a clearly defined purpose, emphasizes the 
importance of listening to others read, uses appropriate material, and has 
provisions for* instruction in unfamiliar vocabulary prior to reading. 
Describes a technique called Pupil Partners which can be an alternative to 
round robin oral reading. 

;^ral Reading to Students ' ^ 

BROWN, Jennifer. "Reading Aloud*" 50(Apr. 1973), 635-^636* ^ ^ 

Suggests that dally storytelling can help teachers make major strides 
toward encouraging and enticing their children to read* 

202** JOMS, Jerry^L. "The Attitudfes of Inner-City and Suburban Students Toward 
' . Teachers* Oral Reading." 49(Feb. 1972), 184-186. 

Discusses an eKplorktory study designed' to' determine whether there is any 
difference between students' opinions regardirig oral reading done by 
teachers in middle class suburban schools and inner-city schools which 
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were predominantly black. Results indicate that suburban students were 
read to oore often, by their ^teachers and that they liked their teachers to 
read to them more than did students from inner-city schools* 

203** Jer^ L.; and Read, Donna J* '*The Attitud^&s.of Inner-City and 

Suburban Students Toward Teachers* Oral Reading Second Report/^ 
49CFeb. 1972), 187-189. . \^ 

Reports the results of a replication study about the attitudes of students 
toward teachers' oral reading* The finding that suburban students liked . 
their teachers to read aloud more than students from inner-city schools 
supported the result from the original eKploratory study* There were no 
significant differences between suburban and Inner-city students on 
t^ether or not their teachers read to them. This finding conflicts with 
the results of the eKploratory investigation* 

204** LAMIE, Lin%a Leonard , "Reading Aloud to Young Children*" 53 (Nov,/ 
Dec, 1976), 886^888* ^ ' 
Presents the results of a atudy designed to create and partially validate 
an instrument to measure how well a teacher is reading aloud to a group of 
children* Results indicate that the following items influence oral 
reading success: (1) child Involvement In sto^ reading; (2) amount of 
aye contact betweeW reader and audience; (3) the amount of eKpresslon in 
the readBr's voiceV (4) quality of the reader -s voice; (5) pointing to 
words and pictures/ in the book | (6) familiarity with the book* (7) 
selection of the bpok; and (8) group lug the children so that all could r 
hear the story and see rf:he pictures, 

205, SHIMAKER, Marjorife P, "Literature and the Teaching of Reading," S2(0ct* 
\r : /1975)^ 953-955, 1029, . ' 

Proposes that rea/dlhg orally to children fosters positive attitudes toward 
reading* Contends that a unit of study csntered around oral reading of 
.related literature can motivate students to read and write with freedom 
and pleasure. 

See Also I 161, 378. 

Language Experience 

206* BERGOLD, Sharont "Children's Growth' of Competence in Storytelling," 
53CSept* 1976), 658^662* * 
Suggests a language-eKperlence appr9ach to helping children become 
competent storytellers. Contends that each time they tell a story, 
children understand themselves^ their worlds and the craft of v 
storytelling better. \^ 

207* BERNSTEIN, Edna. "Organic Reading." 53(Feb* 19T6) , 206^'207, 

Describes the language-eKperlence approach called "organic reading" used 
, by Sylvia Aahton'-Warner. Concludes that such a method^ is beneficial 

becausf it allows for individual differences ^ but that the program should 
be gupplemented_.by other more traditional tecThnlquea. 
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208.* FOERSTm, Leona M. "Language Experience for Dialectlcally Different 
Black Learners." 51(Feb. 1974), 193-197, 
Reviews studies cQncerning dialect differences. Believes that black 
children must become bijialectal, understanding, vernacular and standard 
English^ and that language-experience can best achieve this goal. 



209. GIRDON, Mary Bowers. "Helping the Disabled Reader." 50(Jan, 1973), 103-- 

105. " , I , . J =^ 

.Describes" the use of the language-experience approach to teach reading to disablea 

, middle school readers, r , 

210** KELLY, Ann Marie* "Sight Vocabularies and Experience Stories," 52CMar. 
1975), 327-328. 

Reports a study to detemine if the language-e%perlence approach or the 
. traditional basal reader approach would ihcrease sight vocabulary. 
Findings favor the use of the language-eKperience approach, 

211. MNGER, John H. "Non-Standard Spelling and Language EKperlence in 
Beginning Reading." 48CDec. 4971) ^ :951-952. ^ 
Suggests that teachers should accept children's written symbols for>the . 
sounds they hear Iti order^to encourage positive ^ affirmative attitudes at 
a time when they are essential to reading success* Then, at the 
^ appropriate time, the teacher can provide alternate standard spellings, ^ 

111 MADISON, John P. "^NCTE/ERlC Reporti The Language Experience Approach to 
* ' Teaching Reading." 48COct. 1971), 682-689* ' ^ 

Provides abstracts for four . categories of ERIC documents relating to the 
language-eKperience approach* The first provides the philosophy^ 
definitional and eKplanations of the approach. ^ The second type indicates 
^ys in %rtilch the approach may be applied. The third gives research 
■findings from' sludles which compare the approach with other reading' 
programs t The last type gives sources for materials and information which ^ 
relate to the language-experience approach. 

213. SCHWARTZ, Judy I. ^ "A Language-Experience Approach to Beginning Reading." 

52CMar. 1975). 320-324. 
Describes the 'advantages .of the language=exp,erience approach for reading 
instruction* Contends that a "good" language-eKperience program meets the 
needs of individuals and provides a meaningful and stimulating method of 
instruction* ^ * 

214. SMITH, Lewis B. ; and Morgan, Glen D. "Cassette Tape Recordihg as a Primary 

' Method in the Development of Early Reading Material.^" 52(Apr. 1975) , 
5344.538, . - ' ^ ^ 

Describes a program which uses tapefiXecorders to allow students to record 
impressions, stories, or experiences which they feel are meaningful, 
Typed copies are returned to the students to form a "personalized reader. 
Findings suppott the use of the program as a successful supplement to the 
.basal reading program. . ; . „ ' ^ - _ 

215L- STAUFFER, Russsll 0, \"Integrating the Language Arts," 48CJan, 1971), 22= 

. ^ 26.' ^ . \ ' ' ^ . ^ _ - . .. - ' 

Proposes that children of five and six come to school with a., wealth of 
language experiences that provides a sound, all-embracing foundation on 
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216. JOIMSON, Joseph C. "Wantedi ; Realfty-Orlen ted Reading, Materials * " 51 (Apr. 
; " . 1974);; 557^558. ■ / , J. : : : ; % 

Criticizes^ beginning basal readers with their mlddle^clags famllieis 
superficial story lines, and one-dlmenslonalcharact^ Beiieves basal 

J stories cause reading failures when they fall to depict the reality, .. 
. - values, and inoras of our cultures « 

217^^* PAl^R, Lenore D.i and Can^bell, Ellen K. ; "A Look at Illustrations in 
Multl-Racial Firsp Grade Readers p|' 48(Jan. 1971) , ;67'^7A* ^ } 
' Discusses -the resulta of a research project designed to evaluate the I 
' differences between ail^whl?^v^eKts,an^^^ findings 

indicate that criteria can be Mtablished for.illustjatlon^^^ 
r gap between a child's real world and the one he/ihestees pictured la 
books. V ; . ^ u - ^ „ .■ , ;, ;"-r^''"'^^~ ^ ^. ' 

2.18. RODENBORNj Leo V, I and Washbum/ Earlene/ "Some I of the •New 

" , Basal Readers;" SlCSept, 1974) ,\ 885^888 ^^^^ ■ ^ . ' ' 

Notes that modern basal aeries, use more wordi these new wrds occur 

^ less frequently than In previous series. Pqinte out the implications of , 

these facts. ^ ^ ■"; ■ ■ -m. _ ■ \ ' ' . '\ ■ " ■ 

^^219. Rm)IE, Helen N. "Poetry' in BasaL Reade Perished or Cherished?" 52 
(Jan. 1975), 136-140^ . J . '..^^^ 

Presents an analysis of poetry found in current basal reading programsi 
Suggests that tKese can be used 4n a total poetry program. a ir^ ^ 

220.* ^ SCID^ELL, Thomas R* | and Sweeney, Judith, "Sex Role Bias In' Basal Readers. 

52(May 1975) ,737^741. ^ ; - - . ^ ' ■ 

Reviews past studies of basal readers and reports considerable evidence of 
V sex discrimination*^ Stimulated by these studies , the, authors decided to 
^examine the. 1966 and 1971 Houghton Miff lin reading books to see If the ^ 
newer series reflecteisfa^^^^c^ the roles, actlyltles, and relative 

Importance of male and female characters, -Little change is reported. 

See Als^: . 133, 173, 419* 
Individualized Instruction 

! \ ^ . '•^^■■■•-'r "^'^r^'^. " ■'^■-■v--.;-- - ; — - - _ - _ ^ 

221/ ABBOTT Jerry Li "Fifteen Reasons Personalized Reading Instruction 
Does Not Work*" 49 (Jan. 19720 , 33--36. \ ^ ~ 

Lists fifteen reasons why persQnalized reading cannot be successful in the 
^ ■ classroomi then discusses hgj^' each problem can be ovet^ The 

implementation of such* a pfogram at an elementary school in North Dakota 
■ : is explained. • ^ .. ■ ^ : 



222.* BAILEY, Anne V . ; and ,Houskeeper=rG^raldine,v Individualized Reading 

f " Affect Other- Subject Areas?" 49CJart, 1972), 37^43* ' ^- ^ 

I© ; Discuases a study which eKamined teache opinions about individuallged^^ 

reading and itSL effact'^on pi0ils- a ' ^ 

Rasults of the study support the: premise that indlyldualiged reading- 
increases pupils- competency in science, social studies, and^matfi". / ^ 

223** DUKIR, Sam. "Master's Studies of Individiialiged Readi ^7 - , 

Lists 115 theses dealing with individualized reading ins true t ion. =^.!Also 
attempts to group this list into possible subtopics such as individualized 
'reading in first grades informal reading inventory procedures * and case 
studies'. ..^ . . ..\\^'.'^... ^ ..^ u . 

^{24. FILLMEE* Henry tV; md Griffith, Sue. "Guidelines for a System-Wide | 
\, ' Reading Program." SOCMar. 1973) , ^ . " — . 

Lists and "^explains 12 guidelines for individualizing reading Instructlpn. 

225. FQERSTER, Laona M.,; "PersonallEing Reading Instructioii'. SOCMaf, 1973) 
\y . •:"'"^v461-463.^..,' ■ .^"^ ^ . ^ ' ' . ' ■ [ / ^' _ . 

Contends that a successfui reading program must be relevant $nd personally 
' me^ each learner. This is more possible today ^t 

multimedia, multicultural, and multiethnic pro-ams. ■ : ^ ^ 

226 * HILL^ CliarleB H.; and Methot, Kathleen, "Mak4.ng an Important Tf^^^ 

' " SKSept. 1974)/842-845. ^ \ . ^ \ ' 

Presents a study of first graders from a structured reading program who . ^ 
^ made a transition to individualiEed reading, in which traide books were ^ 

used. CSmments, on these four aspects of ^e individualized program^ . ■ . 
sustained silent reading, one-to-one conference, independent follow-up 
.writing, and student attitude. Concludes that a strong : decoding program, 
"foUowed'by Individualized reading using , trade books, seems to be a good,^ . 

combination^ . . 1 

227. HUNT, Lyman C^, Jr. "Six Steps to the Individuallied^R^^^ 

'- '48(Jan: 1971), 27-32. ' . ^- . \^^a 

■ Discusses six sequential steps necessary to plan a successful individualized 
> : reading program: (1) classroom environment r (2) silent or quiet reading .tim^ 
(3) instructional guidance! (4) book talks and^ conferences ; (5) skilly ^; , 
^ development; and (6) rWcords arid evaluations. r^; The unique values resulting , 

are- (1) exploratory detective-type, reading; (2) uninterrupted sustained 
- . silent reading ,:the ultimate reading skill; (3) self-direction in the world ^ 
/ of print; and (4) love of books. ^ . ■ . ^ 



228. JOHNSON, Joseph C J, II. "ManagCTent of an Individualized Rekding Instructi r % 
and^Learriing brogram."; SOCSept. 1&73) , 875--880. V . / : \ . ' 

Presents ^ management model for the Individuallzatibn of reading ' , 
instruction and learning which has several advantages over more 
traditional schemes I ^ (1) it meets individual student differences; (2) it 
can be used by teachers with differing teaching styles and^ levels of ^ ^ 
experience; (3) it does not restrict the use' of trtaterials; and (4) it Is 
.^sufficiently generic to merge with^most reading programs. 
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229. ^ SAMGORE^ \Joseph. "On-|oi^^^ 

. IndlvidualiEed Reading Ins true tion*,*' SOCMarC 1973^, 465-468, 488,;; _ 

Deecrlbes a reading program bmsed on the following criteriai (1) the ' 
f)continuous assessment of reading ob j ectlvas 5 -(2) the teaching of skills to,, 
achiiW these objectives I and (3) the utilization of Individualized ' 
reading instfubtion* \ ' ^ ^ . ' \- 

^ SCHUBERT, DeI^^h G^^v "Indlvidu Self-Directed Correction," 50(Mar, 1973), 

' . ■.-;: ■441^444., ^ ^ " . ^ -'^^ , <^ . : ■ / ' I 

Contends that individual differences in reading can be met by an IndividualiEed 
self-directed program. . , ' 

I. . ^ ' ' i ' ■ . ' . . i ' " ., " ' ■ '.-^ -, -.- _ ■ . , . 

SERlfeRV Blanche L, ; and ^^Stolurpw, Lawrence M. "Computer-Assisted Learning in< 

LahgtJage Arts." 47(j^ay 1970)/ ^ 
Reviews a computer-based ,^lHs true tlonal, s developed by the Harvard v> , 
Computer-Aided Instruction Laboratory, Its goal is to individualize 
instruction with the use of ^the computer .' The program consists of four 
^ inaln\stepsV (1) diagnosis with .on-line and off-line testing instruments r ^ 
(2) prescription of an individuals Instructional sequeftc% developed fdr , 
? each child I (3> remediation or treatment by selecting'approprlate ' . 

^ Instructional materials I arid (4) enrichment and maintenance of skills and 
knowledge. - -- ;- — • • . - " " " ^- " ' 

232^^ FEELER, Alan H. "A Sj^tema tic; Design for Individualizing Reading*" ^ ^ 

^ V JO (Mar. 1973),:^ 445^449..^^ ' ^ //^^ ; ,/ 

r Outlines concepts and ideas, which can^r^^ Initiating and 

Implementing a morfe pM^ r 



233, 



'ylISTO,, Ingrid/ '"Individualized Reading Instruction - Facon de Parler;" : 
49(May 1972) , 740-745. 

.-Discusses the various factors; essential for implementing an individualized 
reading, prdgram: il) kriowledge of Indlyldual behavior. and language growtn; 
understlnding that the learning process is self-directed, self^balanclrigs 
and seii-enhanclng, • ^ ' - \ , ' - ^ ' ^ 



and (2) 



We Also:. 129, 368, 419, 
Grouping for Instruction 
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HARRIS, BeecherH^ "No Labels, ^ease^" 53(NovjDec* 1976) , 906-910. ^ 
Argues that labels assigned to criildrens however intended, are bad ^or' 
four reasons! (1) they are. made within the extremely narrow context of ; 
learning and conforming; (2) every label is a judgment; (3) every label Is 
a Judgment of icomparatlye- personal worth i and (4) labels tend to shape the 
life of the child. Concludes that children should.be regarded as people, 
each with a/ personality, an individuality, a sKape. , 



JERNIGAN, Mary L.; "Centers Approach to. Meaamg instruccion.: ^31(Sept. 1974) 
^ \ 858-860, / " " ^ 

Describes the organization of reading centers, their advantages for the 
teacher and child, and activities and rnaterlals that can be used. ^ 



- , 236. hILLER, Wilma H. "Some Less Gbranonly Used Forma of .GrouplngV- 48(Deci 1971), \ 

^' 989-992: ^^-^'..^ :^ ■ ■ ■ ' , ; . ^ / 

^ Describes 1 some^' of the less ,c6pion, forms ^^o groupings | (I) needs ; ■ 

' groups J (2) Interest groups I (3) research gr (4) tutorial groups^ p) ; 

H the Joplin plan;,; (6) dapartmentallM^ (7) |he j^graied primary.^ - ^ 

V plan; (8) :multigrade and multlage grouplngi and (9) the diial progress * . ; 

;v '...plan, ■■ ^ ' ^ ^ ■ ^- ...... . 

. 237.* NEUFELD, Karen. ' "A ^leidoacopic Reading Organisation Plan." 52(May 1975) i / ,,/ 
673*675. ■ ■^^/.u,- / — . - , -^^ ■ ."^ 

Ddnonstrates how ekistihg reading organiaati^ adapted to 

i;v, \ . create a new plan to fit particular needs. 



f:- See'Alsor^ 29v.l8l. ■ ■ ^. -'^ \ , .> .. = 

^ - ^ - . y ^ . - Materials for Jeaching Raadlng ^ ' • . - 

- General / / -l^' ^ - ^ .^^ ' " ' ^ \ 

238. BISSETT^ Donald J f "Literature In tHe Classrbom."^ SOCMay 1973) , 729-738. ' , ^ 
Discusses the advantages of paperbacks as classroom readl^^ ■ . 

Lists sources for obtaining paperbacks r mass market ' ' , J": 

; / publishers, i and trade publishers . Concludes that^ ; , 

paperbacks accessible to children by studying what is kvailable, , ,^ . ' 

, ^nsidering ways books^can be brought to chlldrens and learning how to . 

V ^ purchase paperbacl£s, ^ \ ! ? ; \ 

' 239. CLEGG, Luther 'B. ^ "Baa^ Baa, Black' Sheep ^ Have You ^ News?" /53(pct. 1976), ^ 

791-7^2. . , ^ ' ^ .^^ " - ■ ' . ^ ^ ' . ' C ^ A . ^ ^ 

Explores the sensationalism of newspaper headlines. Presents some . 
\ headlines lAich might have appeared in recent newspapers in connection 

wlth certain nursety rhymes. . ^ . / \ 

240. " COOK, .Jlmiie E. "If It'€ SRA, It Must Be Friday." 53(Apr. 1976), 385-386,'^ . 

^391. - . ^ ^ < .. . 'A " - ^- ' ^. / - ^ '^J:-.::-^ 

\, - Emphasizes) the nMd for careful evaluatloh before purchasing material to 

suppliant the reading program. Describes the intended and possible uses - 
of several popular suppljementaiy iaaterlals. i \ « 

^ 241. GOFOITH, Frances S^i 4nd West^v William W. ^How Should Teachers Handle 

^ < ^ the Literature Students are Readii^?"; 52CNoy,/Dec. 1975) , 1135-1140. ' ^ 
" Discusses four major responslbllties related to selectte^^ . 
Ifistructioni (l);to the students! (2)^ to^ rt^ (3) to ^ ^ 

the educational system; and (4> to the greater co^unlty. \>Examlneso the; 
• problem of comunity censorship. Presents a bj^llography of books that are , 
popular with middle schoolers because they deaL w^ 

and needs . (B) ^ " ^ ^ ' ' ^ ' ^ v 

242.* HAMILTONj Harlan. "W Tie-ins As a Bridge to Books." 53 (Feb. 1 '^-^'-.....si:::. 
. '~r^- \ 129-130. - ... \ ,. ^ V ' ■ 

Outlines a study designed to discover if students prefer to read books 
relating to television programs (TV tie-ins). /Results ittdlcata tKat 
students chose to re^d TV tie-Ins significantly mo^e often than they chose / r 
cither books. Contends that^he use of TV tie-ins as reading mater^^^ , « ^ ; v ■ 

' one way to avoid the threat to rieddlng that television poses. 



243; "'HARpIN, Wlillam J.; and Corbln Don D. - "Motivation and the" Uwly Workbook. • 
' '.. 50(Apri' 1973), 563-564. ' „ ^ ^ V / 

„ Contends that workbooks can be motiyating ^to a student only if the student . 
has enough expert lie to cope successfuiiy with each workbook exercise. 

244. - MAASE, Elda. "InBtructional Uses for 'Supermarket ' Books." 52{'Apr. 1975), 
'499-502. " ' ' ^ ^- 

Suggesta that iriexpensj/ve books found In supermarkets can be used to, teacn 
studehts to classify literature and to identify various character is ties of, 
<'*style. , , = ■ \„. , ' ■■- ■ , ' 

See'Alsot il, 99, 103, 235, 411, 435. : . V " ./^^ 

Readability of Materlaig i 



245. BLAIR, Allen M. ^Eva^thlni You Always Wanted To Know About Readability 
' ' rtS, but Were; Af said To' Ask." 48CMay 1971) , 442-443. ; ' 
" Explains that all readability formulas are prob-abllity statements. 

Defines what readability isn't, as w^ ■ " „ , ' 

246 BOTEL, Morton; and Granowskyi Alvin. "A Formula for Measuring Syngactlc 
V ..Complexity: AiDirectional Effort." 49CApr., 1^72) , 513-516. 

■ ' Discusses the Syntactic Complexity Formura, developed <'t0^^,^^ the . ^ 

syritactic'-s complexity of a sentence. The syntactic complexity of a passage 
is the mean of the complexity ocounts of the sentences eyaluated. The = 
•/ thebry, procedure, and uses of this formula are also explained. 

247. * JONGSMA,- Eugene A. "The Difficulty of Children's Boolcs: /Librarians' 

jud^ents Versus. Formula Estiinates." 49 (Jani 1972), 20-26. 
- Describes a study which, investigated the' extent to which librarians could 
* judge the difficulty of" chlidren's books ;^s compared to difficulty 
" estimates rendered by various readability formulas.^ Concludes that * 
\_ 41brarlans,can deterMne the difficulty of children's books as well as most 
' readability formulas. ■ ' ■ ' ,p . 

248. kANZOi Anth^y V. ^Readability,! ' A E^stscrlpt.'' 47( i970) » 962-965. ; " 
Recommerids a moratorium on readability research.. The primary reasons for 
this recomnendation are; (1) the formulas have Inherent problems causing ^ 

' variability In predictions | (2) the research is unl-dlmenslonal; (3> the 

formulas are divorced from the reader's purpose arid experience r and (4) most 
useg of a readability formula arei fulfilled almost as well withput one. « 
*" „ Views ^readability formulas as very llmited/in value. p ^ii 

249. SCHAFER. Paul J. "'The Readability^ of the Newbery Medal Books." 53(May 1976), 

;S57-559. . "t' ■ " ^ «. _ . ' %' / 

"Presents the results of apply Ing the Bote 1 and Fry readability formulas to 
boQks •awarded Ne^^e<y Medals from 1940^1973. ' i; 

250. - TIBBETTSv Sylvia-Lee. "How Much. Should ^^e Expect Readability Formulas to -Do?" 
• * ^ SOCJan. 1973), 75-76. _ , ■ " 

Contends that critics of rAadability formulas should expend their efforts 
^ ■ determining what readability formulas can' do, rather than what.;^they cannot 



See Also: 135. 



.... . ^ • 

Dictionaries/Reference Books -^^^ 



251. COOK, Jlmmle "Teaeher [survival Kiti The Dictionary.'; ,|'3(qct. 1976), 

: . ... 755^737,, :^ ^ ^ ' ^ :.:'''o ■ 

■ Outlines a successful strategy. for developing language awareness in 
■ reluctant readers. Suggests eKploration of the dictlona^ as a . 
springboard for^ i etymology, slang, aGrpnyms; and blend ^ 

'V ■■...words'. . ^ # ... ^ ■ ■ . ^ ' . 

252. L^^ ^itory Louise. "Improve the Dictionary's toage." 48 (Mar v 1971), 363-36%. 
^ ' Off er^ several dictionary skills games to., teach children that words can . 

' be fun and that dictionary' work is fun. o Enthusiasm and yocabula 
are*^^ cited as "natural Results of such'ga.mes . 



253^! NELSok, Raedeane M.^ "Getting SQXSept. 1973) , , " 

884^887 896. ^ , ? .r' 

Advocates that teachers and librarians should help istudents develop skill , 
in locating information* -Recomnende -several iuccessf^ ^ ^ \ : 

Children-3 Literature, ■ ; J' * 

Analyses of Children's -^Llterature [ > ;^* . ^} 

General n- ^; t> " ■ ■ - ' • ' 

254. CULLiNMI,..Bernice "Reality Reflected in Children's Literature^" 51 . ^ 

^ ' (Mar^ I974)j 415^419? . . d , \ . - ■ 

Reflects on the, fomer demand for releva in children a literature and ^ 
^the currentT reslstarice to this/lcelevanGe^^now t^^ occurred.^ ,p ' , 

Whether retflity or fantasy; a book has quality if the characters are ^ 
believable and If it evokes an intense personal response; ^ 

''255. ^M.EY, Carol. '^Philosophy Via Flcti^^^ 205. ^ 

Maintains that^ discussions about values and beliefs should be a part of 
- the elOTentary language arts?;program.''Books of ^ Mrlous fiction can be . 

I good starting points for such discussions, . Examines children's books ^ ^ 

written by the author for their philosophical content. ; - '^^^^ 

256. 'fox, Paula. "Otlly 'WbrdsV" 52CApif. f 1975);, 439-441, 475: ; ^ ^ ^ , ; 
^^M^lntains that children's literature la b too moralistic by. 

"of Bering simple solutions to cdmp Urges writers of - _ 

^ Inaglnatl^^e fiction to make an effort'^to enter into the "being" of their . 
^ subjects. u / - V O i >^ 

257. GUILFOILE, Elizabeth. . "Two Hundred Recent Picture Books and Picture Story ^ 

Books." 48(Dec. 1971), 970^981, V . , 

. Contains an annotated .list W books for children between , the ages of 2 and 

■ 10 published between 1967-1970. (B) • O ■ ■ , ; ; ; ■' 

258 HM^EY Beverly A. ; and Donelson, "Kenneth L, "Pigs and. Hamburgers, Cadavers ' ^ 

" ■ and Parana Raysi ^ Paul Zindel's Adolescents^' 51(0ct. 1974) , 941-945. . ; 

ExOTilnes the themes and' values found in 21nd three novels. The Pieman, 
V Hv Darllw> My Hamburger , I Never ioved Your Mind , and one drama. The, ^ : / > ^ 
^ Ef f ect of Ganmia Rays on Man-ln-the-Moon Marlgolds^ ^. " ^ 



. ^ ■ 

■ . , . ■ ..... ^ . . ' O 



25^1 JOHNSON; G.S. "Going Down Under?" 51(Mar. 1?74), 432-434, , 

\v^notatss,..chlldren^B trade books abquc Auatraila ac^r^ing , to regions ^ 
/ ■ i.;/,-, .'that . country., ■(B) '- \ \^\ ' = ■ \ ^"^'^ 

260*' LADEVICH, Laurel* "ERIC /RCS Report I determining Literary Quality in 

Children's Literature/' 51 (Oct ^ 989, ' . ^ 

;^ Contends that teachers should be aware of what constitutes qualify In ; . 

- literature* .Discusses aspects of literary Quality offered in several 

261. MILLIR^ D/D* ; Williams, Susan; and Williams* Ronald.? "Children's ^Literature 
^ in the Soviet Union*" 53(ttoy 1976^ 531-535. 

Analyzes the children's literature ^ the Soviet Union. " 

Surveys examples of literature from four groups r (1) stories based^ oh the 4 : 
the old tales ; ( 2) adaptations for cliildren of the great works of Russian^ 
llteraturer (3) original w (4) translations from 

Western -literature or from the literature ofj othe^. natloharitles' w 
the Soviet Union*; ■ , „,'''-\\ , - . 

262* POSkANZER, Susan Cornell. "ThSughts on C.S. Lewis and the Chronlclei of ' ^ 

' Narhla*" 53(May 1976), 523^526* r ^ ^ . 

Suggests that the works of p*S* Lewis ar ^ 
i ^ Lewis' child characters are well-'developed and reals while his adult 

characters are one-dlmenilonai| also contends that readers are charmed by 

tewls* use of animals. Concl^deg^t books can be a v 

'^^ " : powerful vehicle in. any language arts program. ,^ _ , ^ ^ 

1 263- SCHH^Z, Albert V. "Edith Segal: Friend >and Poet*" 5(J<Nov,/p#c* 1973) , ; 



^^^^ 

I; 



1223-1227* ^ ^^^^ ^ , ^ 

Maintains that Segal's poetry is a reflection of l^r life and credo. \ 
Supports ftils position by SKcerptlng various poems* ; ^ 

SltiERIUSj Barbara, "Goody Twoshoesi Morailty Through Amusement." 53(Jari. 1976) , ^ 
.. . ■37^40. .. "r!'; 'V ^^ ■":>. ^ ^" V. 

Ex^ines :the wbrk af John Newberys who ^as the first to write a collection ^ ^ ^ 
of books 'that were fbr cht^ Demonrftrates how Newbery was able to 

' inject humor Into his moral lessons , thus making them more palatable to 

.children. ■ ■ ■ \ , ' '.^ / - ^ ... ^ ^ - - . ^ 

265* SMITHj, Elaine .Cas^bell. ; "Short Reviews of Children's Books." 48(Dec. 1971)^ 

1018^1023* "'^v . ; ' . ^ .r^- "' 

Provides an annotated list of 23 Books published 1^ 
. .". ■ -grades K^9. = (B) . ^ . - .-^ ; ' '^.^^ ' - . . -^^ 

266. STAireK^ Lou WUlettn. "The Junior Novell A Stylistic Study." SlCOct. 19 
947^953^^'^ * 
Compares and contrasts the authors V, use of language, description , and plpt 
, ' . In three Junior novels i Why Not Join the Giraffes? (Hope Campbell) vi 
Never Lovea Your Mind (Paul Zlndel) , and The Seagulls Woke He (Maty . 

"^"stoiz). ■ .v< ■ . . ; ■ . , \: ^' X ' . ■ , . . ... 



STEIN, Ruth Mii "Book remarksi A Personal View of Gurrint Juvenile Literature. 
; a3j(Sept.: 1976), 695-703. f / ; / ; , ^ ■ ^ " 

^ Prepenti the author responses, reactions, and reconOTiendatidnB for^the use% 
of recently published picture story books, realistic fiction, and poetry, 

Sleter Roste Miriam. "Newbery Books Then and Nowi cAn Appraisal.'' \ ^ 
49(NovV 1972), 973r980l . ? ' ' ^ ' 

'Explores the 'differences among books receiving the Newbery award over the 
past Becade and those which received the award during the first ten years 
. the\. medal was giveni Corapares.twenty books in the^reas of type^ appeal, 
^settli^ arid characterization^ theme, format, and style. Concludie^ that " ^ 

agreement among critics on "great'V Vo^^s will always be rare, • • , , 

* IffllTE, Mary Lou* "A- Structural.Desc of Plcture^StoryboQks." \ 

^ ;/52(A^, 1975), 495-498, 502. 5 . / ' 

Describes findings of author -s attempt to determine if certain internal . 
^and external sto^y el^ stprybooks Jhave the 

potential for teaching literature. Provides information which_^ may be ^ 

usefuF In developing effective methods for teaching literature to 
"children.. "^^"^-^^ o ^ ^ ^ ^ - - . , 

Alsof 249, 336, |13,^ 

Stereotypes/ Sexismy » 



EINGH^, Jane^ "The Pictorlal.Weatmenc of Afro-Americans i^i Bopks^jEor: 

^ Young Children "1930-1968.;: 48(N©v/ 1971) p 880-885. ^ \ - , 

Reports how Afro-Americans have been depicted in picture book Illustrations 
in Jterms of their physical characteristics, environmental conditions, adult 
Wles, %nd interactions with other chara^ Results suggest that ^ 

greaf er^ ™ouht "^of variety in the. treatment of Negro characters needs to be 
'included in children's literature. Results also indic^tfe .that mqre books, 
with Negro characters need to be published. ^ 

BURl^, Virginia M. "MuOTny Didn* t^^Mean No Ham." 53(jfar. 1976), 272-275.^ 
Argues' that children's literature reflects the limitations, .a ' ^ 
inserSltlvitlas, biases, ^^^^ Traces the 

misto^cal acceptance of the "Little; Blacky Sambo" story. Emphasizes that 
children must be instructed in the ^realities of nilndrity Images and,.phat^ 
minority authors f^nd illustr^ators may have the expertise and sensitivity 
to do this, ■■■■ ' ■ :■: ■ : ■ ' ■ -I . ,s ' 

V'DIETERICHji Daniel J. pRIc/RCS Report? . 'Books that lie' and lullabye.'" 
'■-^.f:^^ 49 (Nov. 1972) , 1000-1009- ' _ " L ' 

Maintains that language arts teachers^' must be vigilant in their selection 
cof books for students, because many; books "lie" (present racial and/or , 

seKlst stereotypes) and "lullabye" (present ttie stereotypes in an 

Inslnuiitive, Innocuous manner) . Abstracts ERIC, documents which are 

coimnentarles on and blbliographiea of children's boqks. 

. DONI^^Dan. "The Nfegatiye Image of Women In Children's; Literature," \ 
' ^4fl^r. ;i972), 604-f611. ^ . / ; ^ ■ . 

Maintains that ^ women are portrayed somewhat negatively in some nursery y 



42 



I.- 



275. 



276. 



277. 



thynmm' Atid folk tales, A young 
my ba in. slvarp contrast to the 
In today's^ society. 



child's image of what'is ^ead to him/her 
child's perceptions of the roles of women^ 



274. FISlffiRt Laura* "All Chlefs^fNo 



indlansj ? What Children's Books Say About 
African Indians." 51(Feb, 19741 185-189. ^ ^ 

Critically evaluates various children's books dealing with the American 
Indian, (B) ' \ ; 



HESTER, Nellie* ''Textbook Analysis and Co 5.2Cltey 1975)* 

^■^-^712-714. J - '\; , ■ ^. ^ . , ■ ^ ^ /\ 

Maintains that a major task ahead teachers is to help ' ^ " 

students detect racist and sexist stereotyping in literature and 
discover how it distorts reality Reports on r;prograins carrently in 
operation that deal with this problem. ^ ^ > 

JEMCINSV Esther "Multi-Ethnic Literature^ Promise and Problems 

50(May 1973). 69^-699. f : ^ V . ' . ' ^ 

Contands that schools have not been sudcess^f ul^at adapting to the needs of ^ 

children from various cultures s Suggests a two-part solution to the ;^ 
problem: (1) adaptation of good multl-ethhlc literature programs In 
Schools; and (2) pres^rvlce and Inservlce programs designed to make 

tfeachers aware of the needs of ^ children <rom varloui cultures. -J' f^^r 

O'DONNELL, HoUy Smith* "ERIC/RCS Report r Sexism In Lang^^ : u : 

: 50(0ct. 1973), 1067-1072, V f V 

- Maintains that ssxism In language manifests ItsaU 

of the language, the lexicon, ^and assacl&tlons or connotations linked with _ ^ 
eettaln words. Surveys EMC documents which examine tsexlst 
^ children's ..readers. ' - ^ :^ ;: -\ . ^VV. ^ 

'278. 'PARiffiR* Pat. "In Reviews Hi^n— and antj-himan—Values In Childr en' s Books t 
I A Content Rating Instrument for Educators and Con cerned Parents." 
53(Oct. 1976), 810-814. % " ^ 

Revle^m Human— arid anti-human— Values in Children's B ooks; A Content 
Rating Instriment for Educators and Concerned Parents (N.Y^r Council on - 
interracial Books for Childrenp a976)V ^ that ^ 

— children's literature should serve society as a change-agent. Criteria 

for selecting or rejectlni children's boo this basis are presented.; ^ 

i79. SCHON, Isabel. ''Looking a^.. Books about Latin Amer 1976), 267-271. 

Charges that many American luthors\misuhderstarid,mlslnterpra 
simplify other cultures i Critiques chfldrMi's books about toxlM f rom the 
following categoriess Jpoverty, middle class, Mexican traditions o and % 
holidays, and bl^raphlas. Concli^efe that although blographl^^ 
* some understanding about. Mexico ^ more realistic books are neede^, ^ 



ERiC 



280.* SINGH, Jane M. "Language Education and'Ethnlc Children's Literature.". 
' , - 52 (May 1975) , 721-724. ' ^ 

Contends that children ' s first experiences with literature play a part 
<'» ■ developlni attitudes about self and others. Describes a project * 
' Pennsylvania State Unlyerslty designed to evaluate early children's - , 

literature for gross, stark stereotypes, subtle distortions, and omissions 
in reference co ethnic groups.; Examples are given. ,, 

■ ■ ■ ■ ■ -' - ris.,. . - ■ " ' ' ; : 



.... , "' ■ ' : ■'■■41" 

281. * STOODT, Barbara cD,; arid Ignlglo, Sandra., "The American Indian in Ghildren'S :: 
; ' : . Literature.*' S3(Jan. i9i76) , 17-21. , " " ' 

^ Presents the results of a reiearch study evaluating the representation of 

the iUnefcl can Indian Hn primary and intermediate booki. Contends that the 
portrayal of iUierlcan Indiana has evolved some,' but that many inaccuracies 
^ still exist in current books. (B) \ r ' i ^ - 

282. SUE^ Paulina Wee. "Promoting Understanding of Chinese-American Children." 

53(Mar^^ 1976)^ 262^266. : ^ ^ 

^ \ Maintains that most juvenile literature and textbooks do not credit Asian- 

Axnericahs for thej^r contributions, to the deyelopment of the United States. > . 
\ Presents an annotated bibliography ^pf; Intermsdiate and^ junior high books 
\ vrtilch provide accurate Information about Chinese-Americans in the United t 

^ States . (B) 

-283. TOWNSEND, Mary Jane* "Taktog off the War Bonnets .Amerlian Indian Literature." 
53(Mar. 1976), 2y6-244*j ■ 
^. Contends that the image of the .^erican Indian is changing , in contemporary 
children's lltirature. Analyzes fiction written for children during the 
;/ past decade which demonatratas tfils modified attitude. Concludes that ^ 

realistic fiction about American Indians can help children understand somfe 
of the difficulties of being an Indian in this society, as well as what it 
u is. llke;t#be i member of any minority group. , (B) / ^ 

284. W^,^ Sancy^ "Feminiim and Cfensorshlp . " 53 (May£4976)v 536-537 . %_ 
Cdhferids that good books can have both llte^ry quality and aceurate 

^ ; portrayais of femalel.''^Sugges that presenting balance between ^differing ; 
^ ^ opinions ±B a better solution to the problem of sex stereotyping than is ^ f 
^ censorship of off enslve,, books* " ^ 

285. * YAWKEY^ Thomas D. r and Yai/keyip Margaret L. "i^ ^alysls of Elcture Books." 
- ^' V S3(May. 1976), 545*548. ; , ; ^ % \ - 

'i' ' R^orta the results of a study designed to examine sexist, racist, and 
^ soclo-^Wonomic^ stereotyping "in young"^ children's picture books published 
prior to and after 1^65. Results ^showed statistlcaljy significant (^.<05) 
.differances between: old and new books using the variables of rahe and 
socio-economic status of toaln characters | no dlf fjerences were found, using 
^ sex as a variable. Concludes that while attempts have^been maide to ^ 
' correct some common stereotypes, children's picture-books do not portray 



equality between the sexes. , ' 

See Alsoj 217, 220, 380, 443. 

Analyses> of Single Works < * ' 

286. GALBRAITH, Lachlan N. "Marjorle-Kinnan Rawlings* The Secret River ." 
52(Apr. 1975), 455^459, ^ 
Argues that the trend toward "new realism" in children's literature may 
J be leading children away from fine traditional litetaturei ^ths, folk- 
tales, and epics. Contends that this trend If a reflection of adult 
— anxieties about problems currently afflicting our society- Author dis* 
] . cisses ^at he considers an "irrelevant" work, but a masterpieces 
? ImcriLJi^r by Marjorle Klnnari Rawllngs. Urges teachers to make this 
book and others like It available to students.- - . 



ERIC ^ - - - 



: ^ ■ — ■ ■ ■■■=■■ ■ , ^ . . :- 

a ' • • 

^/MDLKttl, Francis J. "Another Look at Harriet the Spy, " 51(0ct, 1974), ; 

Dlfleuageg the book Harriet the Spy In terms^of Harriet's development 
^ias a writer as well as a person. ^ ' ^"^ 

dS8. M^RYp^ J^^ "Portrait of a Pioneer^" 53(d^an, 1976), 51-55. ^ - 

p E^^nes the characterlMtlDn of Pa Ingalls throughout the Laura Ingalle 

wHier books; Concludaa that Pa Is representat^^ of the best of the 
I late ^pneers and that such a complete GharacterlMtlon can breathe life 
- Into aJN^storical period. < 

28f.v NELSONp DMpthy '^Johnny Tremaln — Bicentennial Natural!" S3(Jan. 
/" 1976), ^5, : . V ; ^^ ' r/ ' ; 

^ Suggests that\a study of Jotmnv Tremain ^ would help studenti learn more 
about their hakltagfe and themselves. : ^ \ 

290* STOTTi Jon C. "Thft Artistry of Blue Willow ." 50(May 19 73)V 761-765, ' 

839. .\ , V ' . ~ - ' " 

- Dlscussei itruotureys^^i^ttlng, and sypbpllam as three literary devices 
used ggcgeagfullv In ^Blue Willow t Concludes that the book Is a uni- 
. versa! sto^ of a child's" need for security and of the courage the 
child so often exerclseV to' ^ 

291. OTOTT, Jon C.^ "i^at^ 0^\a Masterpiece: ^ the Borrowers." 53(May."1976) , 



Suggeste th&t the concept ofV'seeltig" and such related ideas as In- 
sight"^aiid "appearance" are central to' unifying THe^Borrowers effec- 
ilvely and giving It depth of ^aning.-^ Provides many exampletf from 
the text of the novel* \^ ^ 



Thematic Analysis ^ ^ |i^y|:v ^. . "--^ 



' ^- ■ ^ " ^ ■ -Animals ' - ff' • ^ \\:\ 

292. BYRNE, Barbara. "Cats in Liprature." SlCpct; ^974), 955-^958. 

N StHmnarlEes, Identifies the^| and Uncludes library critiques for 
seven. books rtout cats, t^i^ ^ • \ . jfl \. ^ .... " ^ 

- '--^ r.:.: ... . '-i^ i i .... 

293. FAKIffiRV Llllah* "Rabbles^ Children's Book^" 53(May 1976) , 527-530. 
Suggests that so ti^ny rabbit stories have been written because rabbits 

f are sii^h s^land comcti anlMls* Summarizes the plots of many stories 
abaut,rab^its« , (B)\^ ■ . . . / ^ '^^ 

294. GOiffiONf 'fetra/ "Mlmais and Adolescents." 49C!ter. 1972) , 460^465. 
Lists various animal books for young teens which may serve as a good , 
llterar^ bridgtf between a familiar theme in children's books ; | 
and new themes, ideas* and phllbsophle| . (B) - 



295, LIVO, Norma J, "Variations . on a Theme| Progs." 53 (Feb. 1976) , 19^196, 

" ' " :^ 2i2p ., ^' ^ ' ' ' / / ■ . - : . ^ ■ 

f Contends that any topic can 'provide an exciting and enjoyable reading/ 
I lar^uage experienceV Using the topic "frogs" as an example, reviews- 
/ "^1 both print and nowrint materials for ppMntlal^enjoyment and use as 
^1 I'- skill builders. CB)^^ ^ I,/--: " 
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296; MARROWSKY,' Juliet Kellogg. "Why Anthropbmorpl^lsin In Children's Xltera- 



297. 



' %nv&r' J2 (Apr.. 1975)-, 460-462,,, 466. 
Suggelts reasons why an, author of' children's books may dress' animals or 
make 'them talk. Also describes how four outstanding authors use differ- 
erit types of anthropomorphism,. 

TULLY, Deborah Shields r ''Nature Stories— Unrealistic Fiction. 

, 1974), 348-352. j / 

Contends ;that several nature stories for children, are not realistic in 
their portMyal of animal life* These stories give human feelings to 
animaisi stereotype^ certain animals as good bad^ anH misinform 
readers about animal habits and traits* . u ' " 



51 (Mar. 



Death 



299- 



298. CARR^ Robin eJ"^ "Death As Presented in Ghildreh's Books;" SOCttey 1973), 

■' . - 701-705* ; - • ■ - ; ^ \, - ^ 

^ Suggests that deatb is depicted in a. variety of ways in books for chll- 
dren*^ffers an annotated bibliography intended to assist teachers arid 
^ parei#M in thevsearch for books with p^ertinent viewpoints about death* (B) 

DELISLEp Robert G,; and Woods, ^Abigail S*- "Death and Dying in Chlldren's^^ 
Llteraturer An 'Analysis of Three Selected Works*" 53(Sapt. 1976) , 
...683-687, ! ^ ' : ' ^ . ^ ■ 

' ' Ahalvzes Charlotte - e Web ^ The Magic Moth ^^and A T4ste of Blackberries in 
^ light of Kuble^-Ross^J^^^ death and dying. Concludes that the 

three books Illustrate a variety of portrayals of deaths some of which v 
. . arr^f/suppdrtlva, some confusing . Cautions educators to conduct similar 
'/ analyses before recommending books about death to children* 

300* MOORISp Barbara p "Yoiing Children and Books Death^" 51(Mar, 1974), 

; ^.395^398,.^ . : : ^'i-z " ' _^ \ ' ■ , 

Suggests ^that research has not adequate^ explored vth^t feelings young 
children toward death* Books dealing with the reality of death may only 
be appropriate for children who are Interested and mature ensygh to under- 
• stand. . . - ' 



301, 



302, 



'Children* Death and Lltrirature 

- - - - ' ^ , 



ROiffiRO* Carol < 
678. 

Traces the development of concepts about death 
of death in children's' literature. Presents ai selected bibliography of 
primary and intermediate books that treat death ao^endably, (B) 



53(Sept.' 1976), 674- , 
Discusses the treatment 



' SWIIISOHJ Iveiyn J* "The^ treatment of ^Death In Children's Literature." 
49(Mar* 1972) , 401-404. 

-Describes how four books present death to children In an interesting and 

; skillful way. These books represent^a healthier and more honest approach., 
than the- squeamish skirting of^the subject that has ^characterized much qf 
twentleth-centu^ javenlle literature* ^^^ese four books arei (1) 

:Hadelelne L?Engle's Meet the Austins . 1960| (2) Ruth Harnden's The High 
Pasture , 1964* (3) Irene Hunt's ; Up a Road Slowly ,. 1967| and' (4) Pearl 
Buck^s The Big Wave, 1947* V ^ . ' 



See Also: ' 332, 410, 414. 
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ERJC ; : : 



u V Folklore ' ^ : =^ J, • " / . • ^/'^'^ ^ " 

. '303. . ARNOLD/iltida. "Itoflle: .Leo Lionnl! Modern Fabulist." , 53 (Sept. 1976),' . ■ 

704-708.- . ' ■ - ■ ; ■ - : -: ' ^ 

' Argues that fables have endured because their underlying truths are still ^ 

/" meaningful* Leo Lldnnl may; be considered a m^^^ ha 
r"' cons tructi his tales around the most crucial problem facing ^pieo^le todays . -.^-^ 
! survival* Many of Lionnl's books are reviewed with regard to tliis theme .f' ' 

- 304. KIRKTONp Carole Mas ley, ^ "NCTeIirIC Reporti Once Upon a Time,;, Folk - ' 
^ ^ Xalea^ and Storytelling * ^ 

?>' u; ' Discusses the impact that the world of magic and imagination has upon the ^ 4^ 
primary, child p Also provides ^abstracts%f three ERIC documents which deal ^ 
with '"once upon , a time*" " The, first contains the effects of| folk tales, 
upon children; the second covers the art of storytelling and folklore in 
chlldran's games I and the third presents a detailed curriculum for grades \ j 
^1 through 6 based Qji folk literature, ^ ^ \ 

305; 0*DOKNELL, Holly* "ERIC/RCS Reporti Reading about America through Fo^k- , ^ 
; ; ^o^er*^' 53CJan, 1976); 4 ' \ / . . ^ " 

Summarizes ERIC documents which offer background In folklore and provide 
suggestions for Incorporating the study of folklore into the elementary 
' school classroom*. ■ . ' \y. - ^ ' ' ' ^ \ ■ '■ ^ 

306. ; RICH^SON, Carmen C. %he Reality of Fantasy." 53(ltoy 1976), 549-55i,T 

Suggests that some conoiDn elements of fantasy stories can h^lp young - ' ^ 

' children deal with thfe reap; ties of life. The unreallstic> settings andiJ^ ^ ' ^ 

larger-^than-^Hfe bharacters.i stories allow children' to explore^ 

" the problems and joyfc of. be|ing human in an unthreiLtenlng atmosphere. ^ ^ 

....... ^ r. .. 



367. YOLENp^ Jane* Y^The Mod^^ ^^|th^riakers." 53CMay ,1976) , 491-495. 

ill Compares some " traditibhal ahd rtodern folk tales Concludes that authors 

of children's bookss especially those who write fal^ and folk tales, ar:e 
" the new n^ttaakers. =^ 

- 'o History ..^^^ " /''^ — ^ . . ^ ; ■ ... 

308. DONELSON^ Kenneth L. , "Some Adolescent Novels About^ the Westi An Anno-- 
^ ■ tated Bibliography." 49(Ma^l972), 735-^739..^ V ^ , 

Provides annotations for f if ty^nlne. adolescent western novels. Reading 
^ these noyels^ will enable students to gain an understanding oSl'the West 

and an appreciation of the cultural clashes that were inevitable, in the,. 

^ ' West* • ^-(B) ^'^.^ . ' ; : \. ^ ^. " -\ ' 



^ 309. GAY, Carol, ''bhiidMnls Literature a the^ Bicentennial. "^ 53CJan. 191 
■/ .^^ ■ , 1U16.;'^^^- . . r^^" ^ ' - 

Maintains" that th^v Bicentennial celebratx<w of f«s students ^a rare chance 
' ' ^ t o gain a s ens e o f %va 1 u e s - and a s ens e o f ' t h e 1 r pas 1 1 Re commend s tha t 
: teachers selebt books with literary quality for developing classroom units. 

Suggests several hooks relating to American history that could be used 
- * In Bicentennial units,/ (B) j r. j| - 



310.^ NATAmLA, Margaret A. '^The United '^Sta fees j A Historical Tripelog J' ^ 
; 53(Jan. 1976), 34-3e. , ^ \r . L 

^^"^^ Suggests that ^oks offer children the opportunity to "travel through the 
V historv of the United States. Surveys a collectioii of . children -s books 

that can help today's ^youth learn about their historical counterparts, (B) 

- ■ Minorities ./ > A ■ 

311* ABEL, Midge "American Indian Life As Portrayed in Chlld^ ^ 

: Literature, "^ 50(Feb. 1973)^ 202-^208, ^ \ | ' j / 

■ Contendi that -good literatufe is an effective way to help Inaian children 

bkcdme proud of their heritage.. Examines the evolution of . / 

^ books .about AmeWcan Indians by- analyzing children*^ al5Q|t tribal 

' ^ life published ilnce^ I960, \ (B)^^^^ > 

312 ARCmR,HargueriteP* "Minorities in Easy Reading Through Third Grade." 
\ \. 49CMaya972), 746^749, .4 . ' 4 - L , 

' Lists books within categories of various cultural minorities i Appalachian, 

Centtai Eurbpeanp Chineee-Amerlcan, Gypsy s^^^^ Japanese- 
^American, Jewish, NegroV African, Pennsylvanla^German, Portuguese, Puerto 
Rican, Spanlah^Amerlcan,^ and West ^ 

V#13. ^ED, Linda, "ERIC/RCS Report i Multl^Ethnic Literature and the Elemen- 
^ tary School Curricula," ^53(Mar, 1976), 256^ , 
-Reviews ERIC docments concerned with the, use of multi-etHhlc. literature 
at the-elementary^ levels Documents _ surveyed are related to censorship 
. cbnsiaeratibns, bibliographies , of .raulti-ethnlc literaturr, and techniques . 
for incorporating multl-etto^ into the ^elementary scHool 

curricula . '.r;^'^"--: j ^- , '^^ ■ a' -:■ / 

~ V at and VlQlence ^ ; ' ^\ ' 



.314. %IBLIN, James G, "Violence: Factors Considered, by' a Children's Book- 
' . Editir.'r 49CJan.. 1972), 64^67. . ; ' \ , 

Maintainsj that books can; eKploraw^ kinds of viojencei/ external violence 
in the; woHdland the internal po tan violem:©,: .^A jroung reader 

• v; needs belt to perceive the connecting links between the. ^o. Discusses 
" various^Sactbrs to consider when dealing, with violence in children's books, 
■ ' ■ . ■ ■ . - ■ ' . ' f - ■ 

315 HOPKINS, Lee Bennett; -and Arenstein, Mlsha, "Nervose ol the thought % 
~ ^.War and Peace i^hlldr^^ 48(May 1971) , 460^462, 

'Disciissei eight .bo6ks%br primary children centered around the abstract 
tems "war" and -'j^eace." Each book presents ^f^ "pro-llf^ ant 
. ./Viewpoint* _ ^ \ ... .^'^ V^';/^ 4' ^^'-t- ^ ' 

316. MM^SS, Mary. "War Is Glorious: War Is Hellr\ War Is Absurd," 53(May 
1976), 560-563, r ;t ; ■ . 

' Analyses fictional war storlfs about World ^War II, y the Korean cop^ 

and the/ Vietnam' War uto discover the treatment of war/ln^ cKlldren /] 
literatureVJ%;oricludes that "we have- run the gamut, . :iri^,th4 treatment^ 
^ar^ — war l#'^brious, war is hell^ war is absurd." ' ^ " \ 4, 
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317.* McCRA.CKK«, Glenti. "Violence and Deceptloii in Cliildren*s Literature,'- ^ 
49CMar, 1972)^ 422-424. i^ 
: Citfts a study of 33 teschexs and 283 parerits who felt they eridured no ill 

effects 'from reading fairy tales as children, lesults refute Dr, Francis 
A.. Maenab'i accusation that there is too much harmful' ylolerica and 
arclftcp In children's claselcs* ' • . ^ " 

Miscellaneous 

318* MTH^ Alfred A*| and Whitteniore, Judith D, "Selecting Literature for 

Children that Relates to tlfa, The Way It Is." SOCMay 1973), 726- \ 
728, 744, f 
A^rguas that contamporary issues are not emlored in pub'Llc athool litera-- 
ture. Presents a bibliography of trade books which deal with some of the 
realities of life that Influence sttidents. (B) '\ 

319* 'BIrd^ Kathy. "The Value of IndtvldualisinJ- 50(btoy 1973) , ^07-714, 

Suggests that American children's literature, past a^d preseuC, reinforces 
"the value 'of dndlv^iduallsm, Discnsaes sevaral books ueallng -wltb thla 
theme. Concludes that present-day literature redefines the concept of 
individuallsiEi^o it maybe applied more, meatiingf ally to containporary 
society* ' : ' / 

320. ^LWDBEHG^ Miry Ajine. '•Survival Literature In Clilldren's .Fiction," 
' SlCMar, 1974), 329-335. 
RecognlEea the appial that survival stories have for all people* A 
sampltng of sixty titles of survival literature for children ©©various 
' ' levels of raading ability Is ijicluded, W \ 

3il^^"^LLETT, Jerry J. "A Styscraper Building Scrapes Air Pollution Out of the 
^ Sky-1 Think 52Upr, 1975) ^ 447-448 , ' 

Hotas a current .ecological trend in children's books and madia, cites 

eKamplas froin peveral sources* 

' - ' ^ , ■/ ! . 

322^. RICH^ ^nita; and Bernsteln^s JoaGne^^l. '*The Picture 'Book Image of Entering 
School*'* 52C0ct. 1975), 978-952. . . 
Surveys children's books dealing with children ''s ^ feelings and 'eKperiences 
as they go to school for the first time/ Boqks are claaaifled Under / 
. threfe tmjor categDriea* (1) the Image of the tptally happy Initial school 
e3cperlence; C2) the image' of minor fears and mishaps,? and (3) the image of^ 
major crises. ^ The author corttends these books, have a potential Impact- on 
youngsters and teachers, . ■ - ■ 

323. SHERM^j Carolyn* ''Friendship As ^Portrayed in Children's Books/' 

52<Apr. 1975) , 449-454, . 454, * . 1 

* E^ploras various thenies of friendship in .children. *s books. Cites , many 
examples of booka which deal'^lth the advantages, disadvantages, t short- 
coroingSj and significance of friendship. XB) 

324. .raOIKE, Dorothy, "Four Satires In Chlldrexitj Literature ,^ SOCMay 1973), 
■ 715-717. • r [ ' , ' s : ■ 

Examines four adult satlrea^ that are also enjoyed by^ children: The Ad^ , 
v-entureg of Hucklaberry Finn CTi^ain)| Gulliver's T:ravels (Swift) ^ Don * . 
OuiKote (Cer^rantes ) > and AnlTnal Farm (Or^?ell) Concludes that chll^en 



5Ci, 



enjoy adult satire because they can Identtfy with, the puxpose and view- 
point of the satirist -i , : . 

Set Alsos 407. ^ 

^ LlteTature Units'' ' ' - 

325. BINGMHs Ja^e | mi Scholt, GrayU. " "Th% Gxeat Glass Slipper Search: 
' , , Using FQlktales with Older Children." 51<0ct. 1974), 990-998. 

Encourages teachers to develop a mlt on folktales from different countries 
and have pupils eKanlfle Kbw traditional tales change according to th^^ ^ ^ 
' coiiiitry in which they are toldi Supplies twelve Yarlatloas of the 
Cinderella tale* 

32S, BODra, Itorguerita "The Role of Tantasy in Children's Reading.-' 
52(Apr, 1975), 470-471, 538. 
* Reviews Ravenna Helson's categdri2atlon of fantaiy types • Suggests a 
project for Independesit English studies at upper elempntary lev^els which 
- correlates HelsDn*8 categories with certain authors ahd their works. 

327. CHAfflERS^^^Deway W.| atid Vii^ssenr Francea, "Aaerlca the Beautiful*" 
48(Mar. 1971), 298^303, ^ 
Prov^ldes an annotated bibliography organised un^r specific ecological ; 
cgncepts deslgxied to aid the primary teacher in a unit otl ecology. (B) 

328* CORLIY, Patricia, "Paperbacka--A ^ult for Reading Appreciation," SlCMar, 
1974), 421^423. 

Describes a unit in which students read paperbacks of their choices. 
Dis cues es the foCTatlcnVpf the unit i actlvltllii required^ and pupil 
response, ^ ; 

^ 329, COK, Mahala, ''Children's Literature arid lvalue Theory," SUMar, 1574), 
" ' . ,.355^359. ' . . \ ^-^ ^ ■ ^ I 

' . -^ Describes how values c-larlflcatioh can be taugtit through children's 

literature using such activities as dtacuselpn^ value sheets, and 
> eharacfrer identificatdonp i 

■ I 

330* MOHRISSEY, Halen. " Tha Wind In tha Willows and Spanish-Surnamed Fourth- 
Graders," 52 (Apr. 105), 569^570, 
Describee a ti^ dimensional program for Spanl^h-surnamad children that 
• ^ rssulted in the, pleasurable sharing ©f great literary ^orksi reading 

orally to the students and Involving them In S(cttvltiea designed ta 
emphasize the aimilarltles betveen many Spanish and English words, 

- 331. PILLARi Arlene H. "Selected Greek Myths r A Critical Appreciation*" 
51 (Mar. 1974>, 427-431. ^ 
, . ' Describes a unit on Greek myths,' detailing objectives, teacher presen- 
cations, and student ^ctlvlfles, . 

^ 332. pIouTCi Dorrie, ^?Read' ahout Death? Not Me !'■; 53(Sept. 1976) , 679-682, 



Describes a reading unit for fourth graders d 
'death, " 



iallng^ith stories about 
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333. STlGMniR, Nooia K, "Teaching latar^ersonal CoimQuni cation Through 

ChildTen'B LittratUTeJ'- Sl(Oct, 1974) , 927-93U ^ . 

Concettds' tliat childreti can becoaiB aware , d^^oiifllc-.t^situatlons j.ii\folvJng 
paTentii siblings, and paer group members and develop sensttlvlty and 
mnrprnXiY thTough children's literature, jrSdggests boolcs and actlv^ities 
. - for taachltig these conflict situations* ^ ^ 

Blographlas of Ch lldran^^ Authora „ - 

334. 3iTms\ Paul and\Hliiefi, Buth%^ "Carolyn Hayvrood 47(Iah.^l9?0)J^72-175. 
Describes Haywood as an author ^ho sec a new trend In children's ItteTature 
hf wrlcing Btordfes that ^ere realistic , eKcltlng^ and funny. She ranks high 
among favorltevauthors of chlldreii aged sevea throiigli ten. Hex scorlfis ata 
also good for reading to childrea. A list at her stcries accoapaales the 
article. (B)' ' ^ 

335. CAJUSO^, Julie, "Jean -Lee LathamL - '4 Hemoralile Person**^- 47(F€b. 1970), 

281^2B4. 

LathM has written plays for stage and radios as well as o\rer thirty books. 
As an author of juvenile books, she has won several honors Including a 
Nat«?be ry Avrard for Carry Qa , Mr. Bo^dltch . Hex work langes from tell- 
togethar stories for the very young to- plays and biographies for older 
elementary and Junior high chlldreri* 

336. CORNELL^ Robert "Robert Lawsoni For All Chlldrenp " 50 (May' 1973).^, 

7ia-725, 738, . . ' 

lacludes a review^ of Lawaon^s life and ^orksK*1^^^8 ^Ith comments on his 
wlclng And Illustrating teohniquas. 

• " - / = . ■ ■ 

337* 0JEELL, Ann. "Fraiik BonhamJ' 51 (Sept. 1974) ^ 769-771. 

Describes the thorough research that Bonham has conducted In order, Co 
write his* books* ^ ^ 



338, mBMON, ■ Maxy "Bernard Waber*" SlCSepti" 1974) , 773-776, ^ 

Describes Water's growth as a writer and lyju^rator by eiHainlning hie 
published tooka* ^ 



339. HEI^RY^ Margueritet "A We^ of Truth and a Waxp of Plctlon," 51 (Oct. 

19 74) , 921-925, ' ^ 
Relates the Interesting ex^erxts that Inspired Warguerite Henry to write 
the -Chi Idr en's book San Domingo, The Medicine Hat Stallion, 

340, HOPKINS, Lee Bennett. '^Prpfllef An Interview ^Ith Garth WlUlams.'* 
, 53 (Oct, 1976); 806-809. 

Records an intervlCT with Garth Williams, lllnstratDr of many children- s 
books ^ Including those of E.B* White and Laura Ingalls Wilder. 

3^" yACKSON, Richard \h "Booki That BLume: An Appreciatloii." SlCSapt. 19 74), 
\ 779-^783. ' 
Relates the author,' a satisfaction in working ^ith, Judy Blume, from the 
editing to the final publication of her books • , 

342,/ KAIL, Jekn. '*Zilpha Keatley Snyder," SlCSept, 1974), 785-789. 

/ DesGribes the difficulties that Snydmr encountered while revising four of 
/ her manuscripts . ^ ^ 



343, KlLLlRi John G, "Ellen and Me or The Editor as Fisherman's Wife*" 51 

CSept. W4), 791-796. . / ^ 

Relates hew ELlen Confcrd began her career writing picture books and how 
she progressed to siting . popular novels for pre-teens. 

344. McELDElRYs torgaret K, "Penelope Fa men The 'Developmerit of an Author." 

SUSept. 1974), 799-805. ^ \ ' / ; [ 

Relates dig cusaions held between editor McElderry and author Farmer . 
. concerning style and w^ord usage in her books* . ■ 

• -i ■« 

,345. OLSON, Barbara V. "Maiy, Norton and the Borrowers." 47 (Feb. 1970), 185-189. 

Deseribes Norton- s life and her wonderful imagination which is reflected ' 
throughQut her stories. Analyzes the books upon which Norton* reputation 
as a w^rlter rests i The Bor rower These books are written with 
rneticulous attention to detail. The vocabulary makes demands upon upper^ 
elementary age children, while the prose^.is rich enough for reading aloud. 

346. RlCMRDSON, Carmen C. "Harry Behnt Wizard of Childhood." 51(0ct. 1974), 975- 

976, L0O2. 

B Tie fly describes Behn's feelings about life and children and how these 
feelings are expressed in his stories and poems. ^ . 

347. TOOTHAKER, Roy E. "A Conversation with Alberta WllsortkConst 53(Jan. 1976) 

23^26, . \ . ^ ' - 

Presents GDnBtarit's views on writing and storytelling^as well as biographic 
infoxmation about her. ^ " * 

See Also: 263. . 

- Evaluation 

Evaluation of Students ^ 

General 

348. ALEMNDER^ J* Estill, and Fillers Ronald Claude, "Measures of Reading 
' ^ Attitudes 52CMar. 1975), 376-^378, . 

Discusses eight attitude measurement instruments that have been used 
with success* ^.alldity and reliability ■infortnatlon is provided, 

349. BLIJE^ Reginald* '^AcwunteHllty to Children," 52(Jan, 197ST7 51-52, 72. / 
DlsougLfL^s the use '/of criterioii^ref erenced tests for assessing reading 
perforffianci. ' ^ % ' - 

350. BURGETT,' R.E. ; and Glaser^ N.A. "Appraising the Revised StandardiEed Reading 

Test." SOCJan. 1973) , J1^74. 
Suggescs that research is needed to determine if revised standardized v 
..^ reading tests accuratuly apprdKiniate tiie conUent of claBsroqm reading 

msiterl^lii and accurately determine Infcructional reading levels* , 

SSi. EK^^AL£, Eldoti E. %^^>Iethod of for the Various Consonant and 

. , ' ; Vowel Sounds,'* SOCJ^n. 1973), 41^43, 48, V 

Recommends using "^a method found in the Diagnostic Test of Rk Reading 
Program to tesc for student knowledge of various consonant and vowej 
aounds, ' _ 



352. IffiHl^p Tririlta. 'Un Infomal ModaLicy twentorjr*^ SlCSept, 1974), 
Presents the Informal 'Modality Inventory, designed to assess ds^^alopci&nt 
in visual, auditory ^ and/or nmnual Learri;^:J* Describes how to use and 
score the test. ^ - , . 

See Also I 74, 151, 164, 387. . " ' 

Inf oginal Rea'dlng Inventories^ ^ - ^ 

353. * EfcWAIX, Eldon E.j Soils, Judy K, Eagllshj and Solts^^ EaTtque^ Jr, 

*^Invastlgetlng Informal Reading tnvmtpiy Scoring Criteria." ' 

50CFab» 1973), 271^274, 323, 
Descrltes the use of a polygraph to detenntne the frustration lev^el In 
reading. Concludes that age, sex, ^ and ethnic group do not influence the 
level at which a. reader becomes frustrated* Intelllgetice levels ^ ■ 
general reading level, aiid sorae personaltty characteristics do appear to 
make a difference* ; 

354. GUSZAKj Frank J, "Dlleraraas in InforinaL Reading Asses sm 47(blay 1970),. ^ 

665-670. - . - 

Briefly dlscuiseB some of the general dliaenslons of Infowial reading 
iiivantory testing* FDCUses on some perpleKliig dilemmas tegardlTig 
interpretations Includtng the unwlLlingMes of many reading authprittes 
to abcept Betts^ levels, of reading proficiency and the Lack of consistency 
in marking word recognition errors from the oral reading selections, 

355. HOLl^NDER, Sheila K. "l^y*s a Busy Teacher Like You Giving an IRI?'- 

^ ;^lCSept, 1974), 905-^907* 
Defends the usefulness of IW-s as opposed to standardised tests* The 
individual testing situation proyldes more Information than group tests , 

356. LIVINGSTON, ^^oward F. ' "Measuring and Teaching Meaning with an Infornial i 

Readinilnventory*" 51CSept, 19745, 878^879, 895* ^ _ 

" Contends ^^iflt an Info ma 1 reading Inventory should be based on the same 
skills that should be taughti literal comprehension^ interpretation^ 
and critical reading* Offers suggestions ,ffor types of qiiestions in each ^ 
category.' --•''^ ■ . -If ^ - " 

357. MARQUAHD, Richard "Reading Leveli-A Second Look/' ^ SOCJan* 19 73) , 95-95, 102^ 
Contends that the primary purpose for the estimation of a reading Level is 

not to determine 'tf status, but to establish a point from whtQh to effect a 
change In Instruction^ v l \^ 

358. S^ra, EdiJln H*; GulcSp Billy M,; and Cheek, Martha C. ^ ''informal Reading \ 

^ Inventories for the Content Areast Science and MathMatics, *' 49 (May lp72) , 

'\ 659-666. ^ ' ^ [ r 

Explores the problems in determining student reading' levels in the content^ 
areas* Includes abstracts of science and mathematics informal^ reading 
inventories, from the uncompleted Soiith^Gulce manuscript Teaching P evelop inental 
Reading . These inventories should be iupplemetiLid vlth an informal Inventory 
froa the. content ceKt used, ; ' 
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EvaLuatlon of Programi , ' 

359, HILLERICH^ mimtt l, ^Uccouncatiiity and the Teaching of Reading J* 

52CMay L975), 681-^687^' 7O0, 
Reports the pros and cdm of current trends In accountability In readingl 
perfomance contiactlings Hehavloral objectives , and crlterion--ref erenced / 
testing^. Suggests chat the trend In **accoiintablli^ syndrome" has posltlye 
aspects^ but cautions aducators not to Initiate structures w 
cdnslderlpg the mcessaTy changes in the Internal works or day to day 
operatlQr of class roonis* , 

360, JCiffllSOW, Glerinj ILlkav Josepli| and Stennlng, Walter, "The Application of 

a CategDry Syaceni in the Content Analysis of a Readinf Program," 
SOCSept. 1973)^ 861-^864, 874, ^ ^ 
' Preaents and eKplalnff a set of 13 cat&gorles intended to, assjlt educational 
peraonnel lii the content analysis of reading programs, 

361, N^CCiE, Coimlttee-, "Foruni: Guidelines to Evaluate the, English 

Component in the ILaffi&ntary School Erogram,", 53Cpct, 1976) , 
828-838, 

Presents guldellma which elementaty^ and niddle schools can use to assess 
their language arts prograais . The guldellnes''ara dlvfded horlEontaliy to 
repTeient the folloi^lng concerns 'With the various areas of the language 
arts curxlcultiin: generaL^i aspects s llstehlng, speakings r^eadlngs and 
writing,' The guldeLlnes are also categorized vertically p. with colunms 
of concerni for Indtvldus^ and group differences ^ principles of language 
learnings' and objectives and evaluation* ' > 

362, SMHHs Richard J, -'The rntemediace Grades. Reading Prograrai Questions 

/Teachers and Irincipals 4sk. " 49 (Mar^^ 1972), 364-368, 
Presents, ques ttons ^hich reflect the major concerns about reading expressed 
, by teachers ^iid prlnclpaXs* plscusslbn Inteiided to 'supply guidelines for 
evalaattng and impToving reading Inatructioii in grades,, fours fivep and 
ai5C follow"^ each question i . ^ . 



Public _atid School llbraites 



General 



363. '"'FREEi^, John. "School Library i See Media Center," 53(Oct. 1976)5 

8O3-804, . ^ ^ : 

Contends that school libraries have changed their function, because the 
learning situations that surround chem have caused them to shift emphasis* 
Presenti twelve. ideas *f or Involving studehtSs staiff, and the cpnimunity in the 
development ^of a media center * 

364» IZhm, Aiine. ''Disturbing Your qnlvrerse, " 51 (Mar, 1974) , 39|r401. : 
Diseusses the advantages of copblnlng efforts of- school libraries with* 
public libraries., Briefly descrltes suacessful projects ,^ 
; . - ■ 7 , ' - ^ . ' : # . r ' ' - . 

365* SbiAlL, Robert C*, Jr.; and Kenney, Donald "Reading Interests and ' 
'I libra^ Orianlgaeion/' 52CNo\r,/Dec/ 1975) , 1127^112?*,. 
Contends 'that middle schoo^L^ itbraries should be arranged to reflect what 



Iff^feiOTWti about student reading Interests and book selection habits. 
Suggests categorizing materiai by topics of Interest rather than literary 
genres. . 
\ . . ' _ ' - - ' 

166. WILLIAMS, Diaune T, McAfee. "The Young Child Uses the Media Center." 
\ r_ 53CFeb. 1976), ^123-124. ^ ^ / 

\ Notes that primary students of ten jneed help finding books in the media 
■ center. Presents a subject arrangeinent of picture books which uses 
pictures as symbols^ designed to help young children locate books with 
ease, . ; 



/ 

/ 



See Also: AOS. • ; ' . = 

v' . ■ = " ■ ■ .T 

/Progr^is ^ 

367. CRA^ffiRj Wardi and Dorsey^ Suzanne* "Libraries Are for Intellectual Funt" 
- 49(May 1972), 772^774. > ^ , ' ^ 

1 ^ Describes the adaptation of library prbcedures to the needs of its usersf 
H in the primary grades* The function pf such a library is to provider 

(1) a varied collectibn of books far recreatlonar'^readlng and extension of 
individual Interestsi (2) materials for supplementing the school's 
beginning reading programi andn Q) a wide selection of source books which can 
be used in atudy^ and elementary research* ^ > 



368. MMCONK, Sally. "Individualizing in the Library*" 52(Mar* 1975) , 
' 346-^350. - ' 
Describes a library program designed to utilise "individualized reading 
projacts'! which will assist teachers of gifted students. 

369. WlClffiS^ Jacqueline. "A Report on a Summer Read-A-Loud Program." ^ 

^ 47 (Feb- 1970), 257^261. / -i 
Describes aprDject which sought to bring books to ^a ghetto community. A, 
significant feature of this program was that fifth grade students of a 
local elementary school had organised the project^ secured the books ^ and 
read the selections to young children. The program^was deemed a success. 



SECTION III: ^ THE STUDENT AS A READER 
Enviromiantal Factors 



Parental and Jlone Influence ^ ..J 

370. ALLM, Janes E., Jr. "The Right to Read - TargeC,lEpr the 70' s," 

19?0)^ 487-492, ' ' . ; ij " ' , 

Sets the goal of assuring that by,, the close of thesJo's students will be 
able to read to their potentials. Includes specific steps^ which comniuni,tles 
can begin Inplemetiting In an effort to achieve this goal. , . 

371. QADI,' Mary A. ''The Literate Children of British Primary SchoBTsT"' 52CJan, 

'l975), 84-87. . ' , - . . -, 

Contends.-that the success of the British pritmry schools m the area o£ Ian- 
guage arts Is due to a literate environment in which experiences and language 
are closely related, 

372. CRISCUOLOs l?lcholas P. "involvement: Key to Successful Reading Prograins." 47 

(Iter. 1970)>. 392- 393, 
'Discusses the trend of lay citizens overseeing and setting educational 
. oollcies. Expects 'that this trend will continue I warns educators not to 

relinquish their professional leadershipVroles aft changes in reading Instruction 
and other educational policies are made. 

373 - CiElISCCOLO, Nicholas P. "Parehtsi Active Partners In the Reading Program." 

51 (Sept. 1974), 883-884. ' . 

Suggests six ways in which parents can contribute to a school reading program. 

; ' ','r , / >j ' ' ' - '' ' • ' 

374 DALUOHY, Astra. ''Match and Talk. ''^ 53CFeb. 1976)5 132-134. ■ 

' Maintains chat such educational programs as Sesame Street and Electric Com- 
pany can have a positive effect on chlldrsn's reading and. readiness skills if 
StTllzed properly. To assure maximum benefit from theBe programs, a teacher 
or parent should view them with children. The viewing could be followed by 
discussion which clarifies the meaning of the episodes, encouraies Inferen- 
t la 1, thinking, and reinforces new vocabuiary. - ■ 

375, HAI'JSENj Harlan S. "The'Homi Literary Environment - A Follow-up Report," 
' " SbCJan. 1973), 97-98, 122. . u , ^ 

' Oat lines the specific facets of the home literary environment which rnntrl- 
bute most to a positive reading ;attitude. Describes Che ImpU ese 

have for schools. , ' /' 

' ' ■ ' I'. / 

■376. HOSKISSOH, Kenneth. -"Should Parents Teach Their Children to Read?" 51(FQb. ^ 
1974), 295-299. 

Cpntends that there are advantages In having a parent teach his/her cMW 
V to read. The parent knows what the child has learned, the eKperiences the 

child has had, and his/her interests, while a teacher lacks this 
1 infomatlon. ' ; ■■ V% 

377. PIKWLSKl, John J. "Pareuts Can Aid Reading Growth." 51(SepC. 1974), 896- 

> 897. , ' . ' . . ; ; 

Contends that parents can help children 'learn to read. : ■ 

■ Gives several guidelines for parents who want to help their children ac home. 
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37r, SrifERj Sandra. "The Teachet as Storyteller and Parent Educator," 53CFeb» 
1976)5 2i3j-215, 

Eegards the school's Involvement with the comunity as Imperative, 
Describes a preservice program in which teacher^tralnlng students 
parclclpated In sto^telllng sessions attended by elementaiy studeats and 
their pareiitSp Results indicate that the program benefited all partlci- 
panes* 

■ * 

37&. TTONING, Janes E. "The Right to Read- A Note on Contrpversy." 50(Jan* 
1973), 61-63, 74- / 
Contends that most critics of the right to read mpvament are criticising 
a highly regimented educational system that lack^ concern for individual 
differencesi not the educational right of every ^chlld to learn to read* 

Cultural Factors 
General 

380. ^ raELSO, Carole, "Recognizing SeK-linked Language," 53(0ct. 19 76)5 746- 

752. 

Reports Che results of a study deaignei to explore two aspects of socio^ 
linguistic competence: (U to find If people can recognize and ei<plain why 
certain laiigtJiage items are linguistic expressions of traits which are 
socially assigned on the basis of seKj and (2) to plot the course of 
developiftent of this aspect of interpretive coraiunicatlve competence in 
^ children. Tlie research reveals that adults can Identify linguistic 
correlates of sex rolasi childrenp However^ are not able to do this at all 
ages or with all language variables. Furthermore, the results of the 
study suggest that the nutobar of variables identified by children as 
carrylrii sesc-of ^speaker meanings gradually increases with age. 

381, GttlBSEj, Arnold A. "Focusing on Students of Different Cultural Backgrounds 

The Eskimo and Indian Pupil - Special Problenis in Reading Comprehension*" 

48 (Apr. .1971), 229-234. 
Discuases the problems that exist in teaching ^xreading comprehensiori to the 
Eskimo and Indian pupils of Alaska. Suggests that the use of culturally- 
oriented children's stories and op^n-^fended discussion of the stories will 
, provide a transition from concrete thinking to abstract thinking* 

382. i/USDNv Hary Jayne* and Inouyej Margaret G* "A Total InvolVement Reading 

Prograttt*'* SKFeb. 1974), 249^25Q, 294* 
Describes a reading class at an elementary school in Hawaii where raost 
of the students are of Filipino background. The teachers concentrated on 
. 'Filipino culture as a qonnnon ground for success experiences. An Individual-- 
, ized multlniedia reading program was developed by collecting materials from 
libraries, parents ^ teachers, and students, ^ 

383, NABMG, ft, L. ^"improving Reading Ability of Indian Children." SlCFeb. 1974), 

190-192*. : \ 

1 ConCends that the envlromient of the Indian child, together with limited 
i parent-child interaction and failure in school, results in poor 

'self-concapt,^ The reading ability of Indian children can be Imprwcd 
' by changing teacher attitudes and behaviors, teaching Indian history^ 
' 'r using medta, and making books of different reading levels available. 
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3S4. &*DONNELL, Holly. "ERIC/RCS Report i Cultural Biasi A Nany-Headed Monster." 
SlCreb. 1974),, 181-184, 214. . 
Abstracts ERIC documents which explore three ways cultural bias exerts Itself 
* in the classroomi thrpugh ethnic steraotypes in children's books, through the 
^ use of standardiEed tests based on white middle*-claas normss and through^biased 
teacher attitudes. ^ ^ 

385. miEAT, Thomas 1^ "Reading and the Culturally Diverse*" 51(Feb, 1974), 251- 
256, 261- 

Dlscusses the need for success eKperiences in reading for the culturally diverse 
Relates the importance of teacher and student attitudes, readiness activities^ 
and reading interests and sethods. 



See Alsoi 80. . 
Dialect 

386. BAinffilL, Marilyn* ''Some Pertinent Comients on Teaching Black Chtldren to 

Read .'^ 48(Jan. 1971), 90-^94. / 
Discusses the ideas presenCed by Baratz and Shuy in Teaching Black Children 
to Read. Criticises the book's basic assumption that dialect teaching and 
the use of new non-standard dialect materials alone will raise the reading 

levels of black students. 

if . ■ 

387. BOP^IE^ John G. ^'Language Teits and Linguistically Different Learners: 

The Sad State of the Art." 47COct. 1970) , 814^828. 
Questions the validity of standard language tests as placeinerit and diag- 
nostic devices for linguistically different children. Dlscuss^.s the fol- 
lowitig quesj^ons: (1) what current measuring techniques can idetitlfy 
characteristics of linguiicieally different learners? (2) are these 
techniques helpful in planning Instruction? (3) how can the leariiing 
potential of llnguistlcalXy differenc children be measured? and (4) what 
are the high priority test needf? Includes a description of ttirerity-nin€i 
testa and their uses, %, 

388. FEELE\% Joan T. "Teaching Mon-English Speaking First Graders To Read." 

. 4 7 (Feb./ 1970), 199-208, 
Describes attempts to teach reading to non^Engllsh speaking chtldren by super- 
saturating the child with English while disregarding his/her native language, 
Introduces a new approach j reading In the native language first* Reviews 
studles^lch have implemenCed this practice. ^ 

389. * FOWLER , Elaine D, "Black Dialect in the Classroom," SaCMar, 1976), 276- 

280. » 

Explains the three current theories concerning teaching v"dlsadvantaged" 
speakers of nonstandard Englishi v (1) eradication of dialectss (2) bidla- 
lectallsmi and (3) appreciation of dialect differences. Makes specif Ic sug- 
gestions designed to promote the appreciation of dialect differences in 
readingi spelling, graffflnar^ and composition. 

390. GOODMAN, Yetta M. ; and Sinisi Rudine, ^ M^ose Dialect for Beglnnltig Readers?" 

51(Sept, 1974), 837^841. . \ 
EKamlnes three aspects of dialect as it pertains to readlngi children can 
change what they read to fit their dialect I when they do so they retain the 
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original meaning; and no dialect reading materials can contain all aspects 
of a dialect. 

391. mimcl Anna Harlai and Robertfl, A. Hood. "NCTE/ERIC Reporc: Bl-Dial«ctalisffls 

A Special Report From C^/BRIC." 4BCJan. 1971), 125-136. 
Sunisflrlzes ERIC documents about bidlalectalism, a term describing the ability 
•to use two dialects of the same language effectively. Documents Included are 
categorized as follows! general backgrdundj instruction In the language arts, 
instructional materials, teacher training, and bibliographies and other 
teferences, " ' , 

392. * MORGAN, Argiro Louchls. "A New Orleans Oral Language Study." 51(Feb. 

1974), 222-229. - . ^.-.^ 

Presents a study of dialect patterns of a group of disadvantaged children. 
Findings relevant to beginning reading Instruction are described. 

393. O'DONNELt, Holly, "ERIC/RCS Reporcr. Black Conmunlcatlve Styles." 51(Kov./ 
-< ' Dec. 1974), 1091-1095, 1113, 

Contends that black conmunlcatlve styles can enhance creative es^ression and 
Instill a variety of styles In our language arts. Surveys ERIC 'documents 
i^slch suggest ways black communtcatlve styles can be and are used In the 
classroon. 

■394 PILLAR, Arlene'M. "The /reacher and Black Dialect." 52<May 1975) , 646-649. 

Presents an overview of the issues concerning black dialect and its relevance 
to beginning reading instruction, ;, 

395 ROBERTS, Hermese E-. "Don't Teach Them to Read." 47(!toy. 1970) , 638-640. 

Heartily disagrees with postponing reading instruction for black pupils who 
speak a nonstandard dialect. Recoimends beginning the reading prpgraia as 
. early as age four or five and using a non-graded concept whereby, an Indlvi- 
' dual can learn a task as soon as he/she is ready. 

396. SMira, Holly. "ERIC/RCS Reports SC|ndard or Nonstandard: Is there an Answer?" 
50 (Feb. 1973), 225-233, 241, • . 

Abstraces ERIC documents related to three facets of the standard- 
nonstandard dialect cpntroversys (1) the norths and realities associated 
- with black Engllshi (2) the pros and cons of demanding standard English 

'., from all students I and (3) 'programs or approaches wKfth explore language 
diversity and variety in the clsasroom. 

397 ■ TABBERT, Russell. "Dialect Difference and the Teaching of Reading and 
Spelling." 5 1 (Nov. /Dec. 1974), 1097-1099. , 
Contends that some American dialects are merging two previously distinct 
sounds, "ah" and "aw." Cautions teachers against correcting this merger 
in children's speech. Suggests adjuls ting reading * and spelling approaches 
to includfi the difference, ^ 

398. VEHEZKY, Richard L. "Nonscandard Language and Read ini." 47(Mar. 1970), 
334-345, . 
Attempts to answer the quegtio^i what language or dialect should a child 
first encounter In materials uled far teaching readlni, his/her own or 
a standard form? Reviews native Literacy. programs, the dialect approach, 
a standard' language approach, and a '''common core" mathod which utilizes . 




stindard EngHsh t^lth minimal dialect and cultural dif faretices* 
Racomaends ei^hafls on the "conmion core*' method* 



See Aleoi 25, 150, 208, 211. 



Changing Attitudes About Reading 



Attttudis 



399. HALIij Mary Anoa; and Garf)rall^ Linda B; ''Children as Authors," 49(Oct. 

1972) , 889-393* " 
Explores the contTlbutlon of materials written by children. Presents an 
annotated blbllogTaphy of published materials which feature children's 
efforts. Thesa books are sources which teachers can use to dwelop 
interest i^ reading, (B) . , ^^^^^^ 

400. KOE, Frank T. "Attitudes Toward Reartlng." 52(Mari 1975), 342, 366. 
Contends that teachers seldom wnsider tha iffiportance ef students' 

^ attitudes toward reading; as a result, many students continue through the 
yeats with a casual attitude toward reading* Suggests - that teachers must ^ 
^ continually assess their own attitudes and. the attitudes of their students 
in order to deal t^ith this problem* - * * 

401. tEWlS', Claudia* **A Sudden Love of Reading." SOCMay 1973) , ' 767-769. 
Discusses ways teachers can share their own reading enthusiasm with 
children. Suggests reading portions of children's autobiographlea as 
one means toward this end* 

402* McCABl, Patrick P. "'RX* for%eadlng Attitude Change*" 52(Jan. 1975), 

ReeoOTende using personalised stories to develop more positive attitudes 
. toward reading* Describes the use pf language-experience storlei and 

photographe as basic classroom reading material. Reports that interest 
and erithusiasm raay replace boredom and apathy. 

403. MOVSHOW; Rae S/ '^The Reluctant Reader," 52(lfi** 1975), 340-34U - 

\ Hypothesizes chat the reluctant reader needs aKposure to Itteraeure and 

A the "world of books*" ' Reports tha^^ and films along 

Y with books may have a; positive effect o^^^ attitude 

\ toward reading, " \-, -i.-'-^^ ^' -r' 

404 A SPINR^, Diane* "How All the Children Began to Read," i3CMay 1976)^ 572-573, 
VDeiicribes the Initiation and reports the results of an uninterrupted 
^sustained silent reading program in Teanecki New Jersey. 



405 STEWIG, John Warran* ""instructional Strategies i They Can---But Do They? 

- . \ (Read, that is SOCSept. 1973), 92W24, 970, 

Prpposes that many who read adequately still do not choose to read. 
Advocates four ways librarians can encaurage reading i (1) have 
personnel In all llbfarles when schodl is In session; (2) minimize 
the role as skill developer—encourage browsing | (3) relax or reject 
notions of balancing a child's reading habits; and (4) get more children 
involved, / ' " - 



See Alsoi ik, 175, 178^^201, 205, 369, 431,. 
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Changing Attitudes Through Reading 

406. BAWER, Miriam L. "Books for Our Precocious Pre-Taen Age Girls*'- 

49(Mar, 1972), 349^351. ^ . < 

Presents an annotated blblibiraphy for eleven- and twelve-year-old girls. 
Emphasizes that these girls need wholesome books to help them understand 
themselves and others ^ to tKpand their interests and knowledges and to 
v^^^elp them establish values and ideals* (B) 

407, BARTCH^ Marian. "Divorce— Children's Literature Style," 53CMay 1976)3 

574-576. . - ' 

Finds that good literature "'dialing with^ this difficult situation has been 
" written on all levels of comprehension and reading ability , from prlmar}^ 
to young' adult* Reviews reconnnended books dealing with divorca. (B) 

'408. GIAl^CIOLO, Patricii^" 'Feeling Books* Develop Social and Personal 

Sensitivities." 52CJan. 1975), 37^42. " 

' Contends that children need not become insensltives unfeellngj or unthinking. 

Recoranends the use of "feeling books" to expose children to a variety of 
emotions and feelings which may enhance their humanness and humaneness. 

^ " - _ 

409- CO^IM, Cheryl. "Bibllotherapy—Insight for the Learning Handicapped." 
' 52COct. 1975), 935^937. - ^ 

Cont^ds that bibliotherapy is an effective method for fosterlr.g personal 
growth and learning. Recommended procedures for using bibliotherapy and^ 
sources of useful books are provided, 

410* CRAINj Henrietta. "Basic Concepts of Teath In Children- s Literature." ^ 
49(Jan. 1972), 111-113. ' - \ 

Lists various concepts concerning death and available books that deal with 
- these concepts y By reading this literature ^ a child can learn about death 
and begin formjilatlng a mature.attitude about It. (B) 

411- DIETERICHj Daniel J. "ERIC/RCS Report* World Literature for World : 
Understanding." 50(Mar. 1973), 479-486, 
Maintains that chlldren-s literature which presents an accurate and 
equitable picture of people of every land can play a key role in promoting 
world understanding. Surveys ERIC documents which include bibliographies , 
reading lists, study guideSj and commentaries on international educatioh in 
the elementary school ^ . ; ^ 

412. HO^GLAND, Joan, "Bibliotherapy i Aiding Children in Personality Development." 

49 (Mar. 1972), 390-394. 
Describes the general process, procedure, and benefits of using bibliotherapy 
as a way of helping children deal with problems. . 

413. MANSELL, /Maureen. "Seeing the Other Point of View." 52(April 1975), 505- 

507. 

Contends that young children assume that others perceive things in the. 
■ same iMnner as they do. Gradually children learn that others view things 
differently and that these views are also valid. Books and suggested ^ 
questioning procedures are listed for development of these concepts. (B) 



414. MOSS, Judith. P. "Death In Children's Literature." 49(Apr. 19 72), 530-532. 
Discusses these six books which might form the tiaais of a library shelf on • 
the suSject of death ! ' (1) E. B. White's Charlotte's Web ; CZ) Vera md 

' .-"Bill Cleaver's Where the Lilies Blooin ; (3) Vera and Bill Cleaver |s 
>' Groverr (4) Jean Little's Hom^lromJ££i (5) GunlUa 1. Norris ' LiliiE; aad 
(6) Herbert S. Zlra and Sonia Sleeker 'a Life and Death . 

415. POSKANZER, Susan Cornell. "A Case for Fantasy." 52(A'pi:. 1975), 472-475. 
Describes how the author successfully used fantasy literature to enaourage 
creativity in a class characterized by too much conformity and 'rigidity. 

416. SCHULTE; Emerlta Schroer. "Today's Literature for 'roday's Children, " 49 

(Mar. 1972), 355-363. " > 

Explores some of the concerns of today.' s children and some of tha iLteratnTs 
which reflects these concarns. Ethnic differences, poverty, reHgloua 
differences, violence, boyJ-glrl relationships., and drug addiction are 
discussed, (B) ■ • 

417. ^ SHEPHEp, Terry; and lies, 'Lynn B,. "What is Blbllotherapy?" 53<May 1976>, 

569-571. ■ : f,,^ 

Places the concept of bibllotherapy In historical perspective. utAers 
guidelines a teacher or librarian should follow when attempting 
blbliotherapy with children. ' - ~ ^_ 

418 * TREZISE, Joan. "The Use of Realistic Fiction about the Poor. with MiddlB 
ClassEighthGraders."48CMar. 1971), 316-319. 
Describes a study in which 34 bright, middle-class eighth graders read at 
least, one hook concerned with characters who ware socially or economically 
deprived. At the end of two .weeks, evaluations ^from these .studeats 
Indicated . that, they enjoyed the books anrf developed more sympathy and 
cotnpasslon toward the poor, » 

See Also: 109;- 125, 302,' 329, 333. 

• „■ i^.,- * ' Interegts 

, General ' ,. . j ? f 

419.*, ASHLEY, L. F. ''Children's Reading Interesfcs and individualized Readltig." 
'* 47(Dec. 1970), 1088-10a6. 

-Presents results of a study of reading interests of a representative 
sample of nine hundred children in grades four'through seven. Encourages 
■ teachers to take a course in children's literature for better uadergtandiTig 
• ■ of each child's riaeds. •* , ., 

■420. DARKATSH, Manuel. "Who Should Decide on a Book's Merit?" |lCMac. 1974) 
"353-354. ■ . ' ^ ■ j_ , f 

Suggests that children aid in purchasing books, b^sed on those they have' 
enjoyed. \.Chooplng only those'books that adults believe chlldreii would 
enjoy is discouraged. .. 



\ - 



FlQirNG, Janes T* ^'ReUvance of Differential ^ T^^^ Xp ChlldmnV 

Self^aelftccloa df Reading Matcei, 48<Uov^ 1971), 833-838, - ^. ■ 

V Dtficrlbes .a;atydy disigae books - {\ 

- 'that correspond with the.'r ability to read. Results shoi^ed that students 
eDuLd pick otit "easy boolcs" by their themes ^ hut could not dlsttnguiaS' (j 

- bet^en an "average" boolc and. a "hard'' book by theme .alone.. - ;; > 
' ^ . ■ ■ ■ ' '-^-y J- ^ -^^ .■ ' >:r^n- ' f 

422, *^ GEESLra, DoilTie H/; and Wilson s Richatd C. "Effect of Reading Age on Reading 

^ . tntrnxeBtm^'i k90 \ .. . J'- . . ; 

Eeporcs on a research attidy ^ich examlned^the Influenc^^of.; a child's ^ , 
' Reading age. on his/her cholee of books i ^ The B^iidy sought to answer two '^^ 
quastions! (1) does M eight year old who Is two years accelerated in 
reading ratify the choices o^ other third gradera or does he/slie prefer ^ 
; Che favored booki of fifth /graders? C2) does Che tw^elve year old ^^i^^ 
>r ; ti/c years retarded In reading like the hooks f avored ,by fifth graders ; ' ^ 

better than those preferred by se^nth graders?. Results of ; the research ^ 
^ indicate no evldeiice that memhers 'bf either chronological age group were 
/•more influenced by reading age than by chronologlciL age* (| ' / 

■ ■ ■ i" - ■■ " " . ' ■ ' 

423, * GROFF, Patricks "Research Crtttques, *^ 47 (Mfay 

Deals with regearch on children's r ; 

study : by ^ord-Kopl^ ahU t In chtldren's readlng^pxefere^^ 

' a suri^r^lng -agrteinent betweM dLvergemt aocloecono»ic a^ ^J^ ' 

lapbrtiticd; of f and media iri chetr preferences* " Su^ ' 

teachers^" create their wn^ preference testa using: the Ford-Koply^ stu^ as 
.".i " . a'gi^lde* _ V. . - ^ . . ■ 

^24^ GIJIDER80W, Ethel/ '^"^ ^ 

Reproduces seven year olds' reactions to; som books read to them. Their ^ . 
: ; cocments indicate that . they react fa^^ the books J|rl thou t . , 

knowing the adult opinion of their qiaaltty. - ' \ 

425.* KIRSCH, Horothy, "Froai Athletes Co Zebras— Young Children Want to Read 
Abouf Them."= 52CJan. 19 75) p 73-78. - - ^ J; 

Study reports the expressed reading interests of flrsfr-and sedof^-grade 
-■I - childreii fron different geographic aiMS of the United States, "Theas 
" ^ chlldreii also differed' in racial, ^ethnlci and socioeconoiaic backgrounds. V 

MASOMi George E. I /and Blanton, Wllllesi ^ "Story:, Content for Beginning 
^ -Reading Instractioa*'*^ 48(Hov-, 19 7l5, 793-^756, j ' 

' Describes a study designed to idencifr and quantify the resdlng Intferests 

" ss^ of pre-rfehool children*' ResuJts^^ato^P " that p«-school children prefer 
' ' ^Hfairy tales I animal tales ^ stoi^b^ksV and booki fhout fflachineSp A large 
<5 pte^antage of., the "children ^Mi^d to read the same/story they most liked 

to". heSr^i -r^>H. 



426,* 
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427,* ROSE, Cynthia I 2 imet I Sara 




BLom^- Gastoiu E# "Content Counts i ©hildren 
. Havi^ Preferences la RefiLln|||Oextbook Stb^ries. " 49<jati. ^1972) * "14-L9^ 
DlBcuss^ a study designed & deteCTlne^^ grade children prefer 

reading teKtboolC: stories dealing j?i^ develdpTOenfal conceras and , , 
intereits, themes considered l^?>tBe study ^tte: (1) pranks; (2) ^ 
activities appropxlaCE to se\ren year olds ; (3) actlv^itles having ;^tha satt€ 
Vender association' as the chtld riadlng the^ Story; (4) pee^ interaction, - ; : ;^ 



, * and. (5) Buecessful outcome stories. RestiLts indt cats that first graders ; 
did ptefer this reading taacertai; " thus p story coatenc has an inrpact on the 
^ /\':ch±ld's* approach to raadtng. ^yv; - / . ^ ^ 4 , 

v,...:." . ' • ■ .„• "i ^ = ^ 

428- 5* ■ TIBBETTS, F U-L€i« "Reseajch In Children's Literature: A IJead for 
^ ' ..Standardi. -d Proeadnras J*^/^ 52Upr- 1975)^ 503^504- 

' ^ RepoTCi that tompsrlaon bacwa^^^^ chlldraa' s heading incerests is ^ 

an ^possibility until th^.' mjalliods,^/!^ investigation are more- 
; ' "Wtandsrdized. Descrlbes|^4'bpe of £h«^J.curr©rit methoda for Invent Igacing 

readings Intereats, 'V.!p^' ,/ ^ ' ^ 

429- * yiBlRG, John L, i and fm^^_^^Jjidri^n^^^ ''A Compprlsm BEtwean tha 'Contcat of 
■ First Grade FrlraaWUnt 5fch© F.fW^ Choice i Library SelecHons Made by 

. First Gfada Stuieiit^lV-i fyl&ci\^^ 1970) , 792-^98/ . ^ 4 f ^'^^ ^ 1-^^^^ 
-Uses a check-*€ 
a books f6l 
indicatfe 
tn-llbrai:^ 

elassr^oms have laapt^bp?i'<it^' conEexiCvwhlcn^i^^ uaafulneas as 

tools for liteaching reading.. ^ ' ,/ i,. . 




"tee AJsoi ' 146, 158,' 176/ i'fiS. '~ ^' ^^'^-^ 



430- HARDY, Draaldiw^ "PrlMryt ^^Angi A' Suggeaced mvttmm^JicJ' -MCSmpt^ 19 
866^86.7 p- 877, - " .i^.^ ^ \\ '/ I 

Describes a classroom attaosp^ere that;encbiiragee^ self-rmotlvation and r- 
indlvlduailzatlDii for the pupil*'- th^ s'n^tronfflent sh 

praise,- student respomlbllity , peer aids : and reasonable escpectatlone. 

- " , - .: ^ . ^ ' ^ ' :^ s\ . r 

43U JOIBISON, Wlliam. ''Bobks^fbr Sale.'*/^^9 <Fet ; 1972), 233^234. \ ^ 

Suggests Wrlouf Bethods for encourag children to read la addltlpn ' 
to the traditional wrlttCT book repont^. ? u #4;^ \ 

432, KCEHL; Roi;^rt F-i Jr. "Games 1^ Class? Fan and Leading," 53^%r. 1976), 
,•■392^394. ./ -y'-^ ^^^^ Y " \ 

Suggfistg|that tHe tdditloii^of proi^i^ coMtruated gsmas .to the J|ialor 

- high school laiiguage elass^ can be a anlque mocivatloaal device. ' 

- Slropllclty ^should be cha major guideline for jgami. design-; : ^ : ' \ " ^ 

433- bnLLlR,^ Winifreds ^'DragoWL^^ 52<^r. 1975), 5B^$B5, _ 

Dascilbes ^ classroom prpj^ct CBncer^d around^ studencs becoinldg ^elf- * ? 
, notlvated Md^sponaible for the manner i^ vhlch they us0theix tlnte, v-j, 
The Tesult TOS that they wre hetCei able to assess tlM 
and accofflpllshmanci. "Dragons : ?*act and Pantasy'V was the^mibjecc tipad' 
as a vahicle to motivate Interest, CB) ^ ' : /!^ ^ , ■ : , : 

434.; ODMND, Norina. "Teaching Children's LlteratLirei . From the Polrit of Vapw, ;^ 
of the Reader." 49pov^ 1972) , 993^995. . . \ ■■ ^ 

■ Maintains that if 'the purpose f^r teaching chtldren's literature is co^\ . 
l^trodnca readers to bo'oks to %^hich they can i^^spend and to encoiirage \ 
.self-diracted raading^ then the respDnsibllty for ^poaslderldg the, read er^^^^ 
^r /^: point of view is clearly ay-idaiit , - ^^^.^^^ I 



ill' 
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435^ RICHARDSON, Oarmen C. .,"A Thljst AftW Books-"' 51 (tt 19-74), 345-347. „ 
• Str«B8cs the Inportance of providing Books for childrett chat,, offei - ' ■ 
experiences to be „xsinBnbered long after che boolcs' are read. '■|Boolt:a ~-dealitig 
with universal enotlons Md those that provide sensory Imp re's&loiis ate of 
■ ■ this typv W V ■ ■ - - ' ' : ' ' . ^ 



436. RlWSSrf'V I'ee. ''Media Motivatloa Affects a Mteiary-. Happening 19^5), 

Descrlbas a project tSisotlmte children /to read. He^^eale that clitldten^s 
, iMBvoriZB. stories axe thqse thac have been vievred. either on televlstoa or 
- -^^n the thMter* ConcLudis Jhac the media-area stronganociva ting factor ■ 
-inducing chlLdK;en to read qiiallty tooks . , ■ . /| 

437. . SFEKNAIO, tri&liolas " A., '*CaMei Project LiCBraiy Fair, EffecCs More . Eager |/ 

^ t.: Readers, ". 51 (Sept, 19 74)^ 880^882. ^ , . / ^■ 

Descrlbea the orgaxiliatlpn^and success ot a comty-wlde lite ra^ry fair jid ^ ^ 
^ ' In Pennsylvaola,., .Chiidren^t^ere to "sell" thatr fayorlte bodks^ through . . ^ 
'i^-'^ "projects ' aad activities- - ■ " ■ ^ ' ' ' ' ^ 

Sifi Al3or--^'243. ^' . .^'^ ■ ^' / ; ^ ^■/' V " ■ V " , ^ V - ' a..^-^ 

Getieral '" • ^ '^' -^ v, . .. ^ >- . . 7' ^ ' ■ '""^ ■ ■ • 

438. - ED^RDS, Beverly Slglerl '^^he Therapeutlc^^^alue of ; Read 49 (Feb, .1972) , ^ 

= ^ Depcrlfees the ititeTde^indeace of reading ^flnd self-eoacepc ;a^ 
- "-^''of thiS;; Idea for education. ,^ ■ ; , / ' . "^ V- ., ^ '-^ : :■ J' . 

^ 439. ENClCi 'ttosallM Develops CbildrenVs'i I Ifj) aeadins.''i %2(kov,/: 

. Dec, a976), 892-898. , — ; ^ 

' Cmtehds chat **imge readlMss'' begl^^ actidii^ ^ , : 

an^ In^Mc tiOM/bf twain children members cf chelT epvlrohment*^ Stresses d 
the l^orfcince of ;deyeloplM^ ppsltlv^e silf-icnages in cblJdreii^ Discusses^ - \^ 
" H ; the M]^e of ilcerature.in 'festerl^' positive/ self-^ 

440,^,, HARVEY,^ Robert and Denby^^Robe^t' V.' "NCTE^^l|^pQrt<; at an Early ; . 

il ' • Ager .N&urishlng Self-Co 47(^^dv;^ 1970)^ 993- . 

^•/■■^ "100 u' jrjr ^^ '^ lr¥'' / 4.. -I'- f(y • 

" Descrlbei EMC docpoertts x^attng to/the p rob i€i&|pf self ^-ia^ ^acracts ^ 
are arraiiged acccr^iri|"Co tte .^ll4^ins Jateg&rti^r^^^^l^ tile ^ilf-- 

coiicept/seeiiig the Jelf la b6c^|s//b t^^^onmi And/m^plmma 

':"]"■ bibliography../''; I V'' ^M/f [, . -i ' .^-^-y:^ ^, I'i W - il ' ^ 



441. LAPPv^ I)iane i aad.^am, ^^Ralpf" JjJ "Th^ Negleafied; ''X jVY 52(Ja^ 1?^^!^ 45-48. " 
'- ^ Cbhtends chat sob4 stuieht^ ate^^^^^ (rcta society' beciL 



. .. ..... , J 

cause ' of a-iioss 



of s^lfMdentlt^tn the clas&room4|: As sqlu^^ tpc^ this probleni^M the autho^ 
snglas'tUtoplMentin^ language ttfs curtflculuCT 

based crt Iridlvidimi Aang^ deveiopment;' through persoiial e^erleiice^^; 

|442. MMDIS - E*^ard eV^iI. and A^th, Alfred A. ^'Readlagrai ^Vaaguard^ of Jtaalor^ Hdgh^ 

: ^ Coixtends chat \the}fadoie Is in const^rxt -^earcK for an Idenc 

and a fie^ng^of ,4lioiigl^^ In schcDli Stiggfes^s TOthods for . 
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= et^gLft clng aelg^eoncept and group security dftvelopment In the areas of 
■ J systematic raadliig instrudtlon, content atelaf, peraonallEed reading', and 
biatc skllli development* 
• ^ ' ^' ■ ' / ' ■ ^i- • - - 

443. ^QUItlCY, Alpha. . "Freedom to Read." ^53(Apr. 1976), 410-413^ 427, 

Explores the "problems of racism and sexism In children's literature. 
Rathar than cenaprshlp , reconmends balancing poi of view through the 
use of a broad range of books t^Co.icludei that teachers must be'sensltlve 
= p to the self-concepts of all children and must chogse reading materials 

.!aecordifigl)r» . ' . ' 

44^4|Jf^;jc;iEgER, Arlpne A. "Improving Salf--Concepts for Reading Underachlt «rs*" 
52<Mar. 1975), 364^366. , ; ■\^'^-_ . : " . - 




J" relnf orcltiigf crjncent area sklUs^ and learning key word study skills, 
_ - ^pdntands thai iCudanCs form good self ^concepts through Individual and 7 ^.-"^v... 

.. ' |^^g:^pDUp-cbi^)£S^tloa- :. .-^^ " - - " ^^1^'"' 

445-^ mmSX^WjS^^^^ "^^^ Report: Children's Affeetlva '^^V^ 



6 



^tiri^i-^ SlOwr., 1974), 410^414. ^ 

5^' "^^^ - . Contends JT.ha if. tfi^^^ development of children- can ba enhanced thTough 

^ol^. ; Lis ts^^veral hooks and bibliographies to aid teachers in tMfeir 
. .selection of afffecfflve children's literature* (B) 
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